

Summary of discussion points, 16/2/26
Mick Waters, Gill Ellis, Russell Grigg, Liz Barry
A productive meeting which addressed issues arising from previous meetings constructively, leaving detailed work to be done at the sessions next week.
· recognised… the Welsh Government’s intention of having the standards and descriptors applying to all roles within the school sector and stages of a teacher’s and others’ careers
· considered… that there were certain descriptors which could be prioritised as threshold for QTS (tentatively highlighted in green in Table 1), others which could be aspirational (highlighted in blue), some which were beyond a realistic expectation for student teachers (highlighted in red) as they are currently expressed, alongside perceived gaps in the standards (highlighted in purple) which need to be addressed for those entering the profession
· acknowledged… that new descriptors may need to be written to address these gaps e.g. for (pedagogical content) knowledge and communication, along with others emerging following consultation
· accepted… that some skills that USCET Cymru consider as gaps (e.g. lesson planning, highlighted in blue in Appendix B) need to be made more explicit and specific in sector guidance and reflective prompts and, arguably, are implied in the existing descriptors 
· agreed… that it would be important to have an evidence-based rationale to explain the choice of selected descriptors 
· discussed…the matter of making safeguarding explicit in relation to university/school policies, EWC Code of Conduct, and professional commitments
· discussed…other specifics e.g., ‘Using technology to enhance learning’ vs. ‘Make judicious use of digital tools, including generative AI where relevant, to support practice’
· explored… the sector’s responsibility to recommend to EWC student teachers’ pass/fail and evidence to support this






Table 1. QTS expectations and the existing Standards for Assisting Teaching, Teaching and Leadership as currently described (see Appendix A)

	Threshold descriptors 
	Aspirational descriptors
	Out of scope descriptors 
	Additional descriptors needed for QTS

	All student teachers must demonstrate evidence of progress against these 
	Student teachers could aspire to these (additional guidance would be needed)
	Student teachers would not be expected to focus on these
	These descriptors identify explicit gaps in existing Standards/ descriptors (Appendix B)

	Effective Pedagogy
	

	
· Varying teaching approaches to suit learners’ needs
· Understanding the 3 to 19 continuum and implications for pedagogy
· Progression in learning
· Embedding curriculum in purposeful authentic contexts
· Using technology to enhance learning
· Building positive learner dispositions
· Productive and purposeful assessment linked to learning
	
· Context and wider community
	
	
Something about knowledge and communication
1.1 Apply secure subject and phase knowledge and Curriculum for Wales guidance
1.6 Communicate effectively using a range of strategies including active listening, thoughtful questioning and clear explanations
[exact wording needed and ‘scaled up’ if adopted as universal descriptors]






	Collaboration
	

	· Talking about pedagogy
	· Sharing resources
	· Collective Responsibility
	

	Professional Learning
	

	· Personal responsibility
· Ensuring Impact

	· Engaging with the National Entitlement

	· Securing improvement
· Using professional learning to achieve the school’s vision
	

	· An innovative outlook
· Evaluation and refinement 
	Empowering professionalism

	
	

	Leadership
	

	· Learner Voice
· Equitable Education 
	Self-evaluation and improvement planning
	· A shared vision
· Coherence between expectations and practice

	5.2 Create opportunities for learners to develop leadership skills in appropriate contexts




















Appendix A


Proposed Standards for Assisting Teaching, Teaching and Leadership and descriptors
	Standards
	Descriptors

	The standard for effective Pedagogy
Professionals accept accountability for their own pedagogical development and work with others to refine teaching and advance learning, securing progress for all learners. They engage in a continuous cycle of reflection and improvement that supports high expectations for all learners, promotes wellbeing, and nurtures a lifelong love of learning.

	Varying teaching approaches to suit learners’ needs
Learners are more engaged and motivated to succeed when teachers use developmentally and pedagogically appropriate approaches that support them in realising the purposes of the curriculum.

Understanding the 3 to 19 continuum and implications for pedagogy
Effective pedagogy is underpinned by developmentally appropriate learning throughout the 3 to 19 continuum and beyond.
Progression in learning
Understanding the development of learners and factors which affect progress enables teaching practices to better support intended learning outcomes. 

Context and wider community. 
Contextual knowledge about all learners and the wider community [more challenging for student teachers] enables provision to maximise learning.
Embedding curriculum in purposeful authentic contexts
Embedding the curriculum in purposeful, authentic contexts is essential for ensuring the presence, participation and progression of all learners. 
Using technology to enhance learning
Pedagogical approaches that integrate technology ethically, effectively and inclusively can personalise learning, promote digital competence, enhance accessibility and prepare learners for an increasingly digital world. 
Building positive learner dispositions
Learning is most effective where the day-to-day practice and routines of the school promote positive learner dispositions such as engagement, confidence and responsibility.
Productive and purposeful assessment linked to learning
In schools where assessment is used effectively, learner needs are identified and met in order to ensure progress

	The standard for Collaboration 
Professionals strengthen practice by working closely with others in their own school to extend effectiveness by contributing to a climate of trust, mutual support and collective thinking. They actively seek opportunities to engage with other schools and wider partners to enhance professional effectiveness and extend effective pedagogy and practice contributing to system-wide improvement.

	Collective Responsibility
Making the most of opportunities to seek and offer professional advice, including using multi-agency input, to support shared reflection, enquiry and solutions strengthens collective responsibility, improves teaching and benefits all involved.
Talking about pedagogy
Teaching becomes more effective when professionals reflect on and evaluate their own current pedagogic practice through guided professional conversations.
Sharing resources
Collaborative improvement is achieved when resources are shared within and between schools, agencies and communities. By sharing insights and best practices, schools can learn from each other’s strengths and create more efficient, cost-effective solutions.


	The standard for Professional Learning
Professionals actively engage in continuous professional learning, deepening their knowledge, understanding and skills through reflection and enquiry. They create purposeful opportunities for conversation and rigorous enquiry with colleagues to foster collective growth across learning communities within and beyond the school leading to sustained improvements in pedagogy and learner outcomes.

	
Securing improvement
Professional learning is effective when positive changes in professional attitudes, behaviours and routines lead to school improvement. 

Personal responsibility
Taking responsibility for professional learning is an expected part of personal and professional growth and development, informed equally by individual, local and national priorities. 

Engaging with the National Entitlement
Access and engagement in formal and informal, structured and incidental professional learning experiences will benefit the individual and schools. Individuals should take advantage of high-quality professional learning opportunities aligned with national approaches. 

Ensuring impact
Professional Learning is effective when it extends knowledge, understanding and skills and is used to the benefit of all learners.

Using professional learning to achieve the school’s vision
The identification and co-ordination of appropriate high quality professional learning will strengthen and improve teaching and leadership.



	The standard for Innovation
Professionals embrace innovation through the controlled and measured development of improved techniques and approaches to advance pedagogic practice and learner progress. They contribute to a positive climate for innovation, evaluating practices with precision, so that innovative practice is coherent and outcomes are effectively disseminated and applied
	Empowering professionalism
Establishing and implementing evidence informed innovative practices empowers teachers and leaders to explore, adapt and co-create. 
An Innovative outlook
An outlook of professional curiosity and enquiry leads to innovative practice that secures improvement.
Evaluation and refinement 
A culture which embeds innovative practices, coupled with continuous evaluation and refinement leads to sustained improvement in teaching and learning.


	The standard for Leadership
Professionals place pedagogy as central in their leadership role. They recognise their responsibility to display a positive regard for others in pursuit of coherence and clarity in development and improvement. They lead colleagues and the wider community to fulfil the educational ambitions of Wales in the best interests of all learners. 

	A shared vision
Effective schools work towards a shared and clearly understood vision for all learners that reflects evolving national expectations and the specific needs of their communities.
The school and its community
Building positive partnerships with families, the wider community and stakeholders increases the effectiveness of teaching and learning. 
Equitable education
Effective schools ensure that every learner has the opportunity to develop their talents and skills, regardless of their background or circumstances, and receives the support and resources they need to overcome any barriers to their presence, participation and achievement in order to fulfil their potential.
Learner voice
Schools that actively listen and respond to the voice of learners see greater levels of presence, participation and achievement and are more effective in meeting needs and enabling the achievement of the four purposes.
Self-evaluation and improvement planning
Where self-evaluation practices and improvement planning are finely tuned and well used, the school is increasingly effective.
Coherence between expectations and practice
Leadership which secures coherence between vision, values and practice will have a more positive impact on learning and well-being.










Appendix B [USCET Cymru proposal 10 Feb 2026]
Colour codes:  absent from universal standards but needed; needs to be made explicit in the prompts and guidance;   ‘covered’ by existing Standards

	1. Effective Pedagogy 

	Student teachers apply their professional knowledge to plan and teach engaging lessons. They create safe, respectful and supportive environments, meet diverse needs, assess learning well, and use resources responsibly.

	To achieve QTS, student teachers should…

	1.1 Apply secure subject/phase knowledge and Curriculum for Wales guidance

	1.2 Plan lessons with clear learning intentions and assessment opportunities that support progression

	1.3 Design learning that fosters inquiry, creativity, problem‑solving, and metacognition in authentic contexts

	1.4 Apply evidence‑based teaching approaches to support effective learning 

	1.5 Create and maintain a safe, supportive, and stimulating learning environment (see positive learner dispositions)

	1.6 Communicate effectively using a range of strategies including active listening, thoughtful questioning and clear explanations

	1.7 Develop learners’ literacy, numeracy, digital and Welsh language skills (see prof commitments)

	1.8 Promote positive behaviour through clear expectations, consistent routines and respectful relationships see - positive learner dispositions)

	1.9 Recognise and respond effectively to learners’ diverse needs

	1.10 Assess learning accurately, give helpful feedback, and involve learners in their assessment

	1.11 Use resource responsibly, ethically and sustainably (see prof commitments, and sharing resources)











	2. Collaboration

	Student teachers work constructively with others, particularly mentors, to strengthen teaching and support learners. They contribute positively to shared tasks and make good use of professional expertise.

	To achieve QTS, student teachers should…

	2.1 Seek advice and support from a range of sources, including specialists when needed

	2.2 Engage in professional dialogue with mentors and others to strengthen their own teaching 

	2.3 Collaborate with peers on projects, assignments or group tasks for mutual benefit

	2.4 Share key information with colleagues, tutors and parents/carers promptly and professionally (see context and wider community]



	3. Professional Learning

	Student teachers engage actively with professional dialogue, theory, and research to deepen their understanding of pedagogy. They reflect critically on practice and apply insights from learning and evidence to improve their effectiveness.

	To achieve QTS, student teachers should…

	3.1 Understand how small‑scale enquiries can inform and shape practice (Empowering professionalism; An Innovative outlook)

	3.2 Critically reflect on teaching using evidence from multiple sources, to support professional growth (& impact on learning?)  (pedagogical talk)

	3.3 Apply insights from theory, wider reading and classroom observations to develop practice




	4. Innovation

	Student teachers explore new ideas to enhance learning and reflect on their impact.

	To achieve QTS, student teachers should…

	4.1 Take responsible risks by trying new ideas or strategies, evaluating their impact and sharing outcomes

	4.2 Make judicious use of digital tools, including generative AI where relevant, to support practice (prof commitments) [Notes: mention of ‘judicious’ and  generative AI’ is important] 



	5. Leadership

	Student teachers manage their workload and wellbeing, seek support when needed. They show emerging leadership in the classroom, school and wider context. 

	To achieve QTS, student teachers should…

	5.1 Demonstrate self‑leadership by managing their workload and wellbeing, seeking support when needed, and taking initiative to develop their practice

	5.2 Create opportunities for learners to develop leadership skills in appropriate contexts (learner voice) [this isn’t the same as learner voice as described in universal standards]

	5.3 Contributes towards or leads events, clubs or activities at school, community or programme level [concerns here over inclusivity – discuss further]




