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	Improving the way Ofsted inspects education 

	1. About this consultation 


This consultation seeks your views on our proposed reforms to inspecting early years, state-funded schools (including maintained schools, academies and free schools), non-association independent schools, further education and skills and initial teacher education. 
We welcome responses both from individuals and from those submitting on behalf of an organisation. The survey includes an option to specify this. 
· Part 1 of this survey is about how we report. This is relevant to all those who use our inspection reports, particularly parents and carers. 
· Part 2 of this survey is about what we look at when we inspect and how we carry out inspections. This part is particularly relevant to those working in the areas we inspect. Parents and carers may choose to skip this section.  
In our consultation analyses and response, we will provide breakdowns only at the level of the areas we inspect. In the methodology section, we will provide an overview of how many children and learners, parents and carers, education professionals and 'others' responded to the survey. We will use any additional information gathered, such as types of provider, to monitor reach across the various sectors we inspect. 
  
Closing date 
This consultation closes at 11:59pm on 28 April 2025.  
Supporting documentation 
The consultation document (opens in new window), and other supporting materials are available from the Ofsted website, please refer to them when completing the survey. 
Accessibility 
Use the 'Next page' and 'Previous page' buttons to navigate through the survey. 
Use the 'save and continue later' link if you would prefer to complete your response at another time. 
If you have any difficulties using this smart survey, please email accessibilityandtechnicalissues@ofsted.gov.uk with the details. 
 
2. Privacy statement 
The information you provide in this survey will be used for the purposes of producing our consultation response and research to help us to become more effective. It will assist us when developing our policies and informing our inspection and regulatory practice. It will not influence the outcome of future inspections.  
Participation in this survey is voluntary. This survey forms part of the consultation and is being administered by Ofsted using a survey system provided by a third party, SmartSurvey.  By continuing with this survey, you consent to the transfer of your responses to questions from SmartSurvey to Ofsted and that your responses might be processed by a third party. We may use artificial intelligence software to support our analysis process. 
Keeping your identity private 
Once responses have been submitted our aim is to maintain the anonymity of respondents. Please avoid providing information in your responses that could identify you or lead to your identification. Once submitted, your response cannot be removed.  
Raising concerns  
We will not be able to reply to comments submitted or to individual complaints raised in the survey. If you do have a query about the consultation, please contact us through enquiries@ofsted.gov.uk or 0300 123 1231. 
 
You must not use the free text boxes to disclose information about safeguarding concerns. You must instead raise safeguarding concerns through your organisation’s processes, in line with the Department for Education’s statutory guidance set out in ‘Keeping children safe in education’, or by contacting us through enquiries@ofsted.gov.uk including ‘Safeguarding Concern’ in the subject line or 0300 123 1231.    
Incomplete survey responses 
If you choose to start this survey and then save it to return to later, you will be asked for an email address and name. These details will be stored by SmartSurvey. SmartSurvey will delete these details 7 days after a completed survey has been submitted or, if the survey is not completed, they will delete these details within 2 months of the consultation closing.  
Your name and email address will also be visible to the Ofsted survey team until you submit the completed survey or, if it is not submitted, until 30 days after the consultation has closed. The Ofsted survey team may need to access this data solely to provide assistance with recovering individual survey links to partially completed surveys.  It will not otherwise be used by Ofsted to identify any respondents.   
Additional information about you 
Towards the end of the survey, you will be given the option to provide us with some additional information about yourself. This is to help us evaluate and report on how successfully we are gathering views from all sections of society and to help us improve our consultations in the future.  
By continuing with this survey, you confirm that you have read and accepted the terms and conditions of this consultation survey.   
 
 
 	 

3. Where you work 
1. Are you responding on behalf of an organisation (including charities and interest groups)? 
	  X  


 Yes 
	    


 No 
 
4. About your organisation 
2. Please provide the name of your organisation 
	 Universities Council for the Education of Teachers (UCET)


 
5. About you 
3. Please tell us in which capacity you are completing this survey (select all that apply): 
	    


 Child/learner 
	    


 Parent/carer 
	  X  


 Education professional 
	    


 Current or former education or regulatory inspector 
	    


 Non-inspection staff for an inspectorate or regulator 
	    


 Chief executive officer or chair of an association 
	    


 Local authority staff 
	    


 Social care professional 
	    


 Health-care professional 
	  X  


 Charity, third sector, academic, research or policy professional 
	    


 Member of the public 
	    


 Prefer not to say 
	    


 Other (please specify): 
	  


 
6.  
4. Please tell us where you work: 
Registered early years and/or childcare provider 
	    


 Childminder who works alone   
	    


 Childminder who works with other childminders and/or assistants  
	    


 Childminder without domestic premises  
	    


 Childcare on domestic premises 
	    


 Childcare on non-domestic premises 
	    


 Before and/or after school provider 
Academy or free school (including studio schools and technology colleges) 
	    


 Academy or free primary school  
	    


 Academy or free junior school 
	    


 Academy or free middle school 
	    


 Academy or free secondary school 
	    


 Academy or free all-through school 
	    


 Academy or free special school 
	    


 Alternative provision 
Maintained school (including community, foundation and voluntary schools) 
	    


 Maintained nursery school 
	    


 Maintained primary school  
	    


 Maintained junior school 
	    


 Maintained middle school 
	    


	    


 Maintained secondary school   Maintained all-through school 
	    


 Maintained special school 
	    


 Pupil referral unit 
Independent school 
	    


 Independent primary school 
	    


 Independent secondary school 
	    


 Independent all-through school 
	    


 Independent special school 
	    


 Independent residential special school or boarding school 
	    


 Independent alternative provision 
Further education and skills provider 
	    


 General further education (FE)/tertiary college 
	    


 Sixth-form college 
	    


 Independent learning provider 
	    


 Prison or young offender institution 
	    


 Local authority adult education service 
	    


 Independent specialist college 
	    


 Higher education institution 
	    


 16 to 19 academy 
Initial teacher education/initial teacher training provider 
	    


 School-centred initial teacher training provider 
	    


 General further education/tertiary college 
	    


 Independent learning provider 
	  X  


 Higher education institutions
Other 
	    


 Multi-academy trust, diocese or other school group/chain 
	    


 Online education provider 
	    


 Children’s social care setting 
	    


 Prefer not to say 
	    


 Other (please specify): 
	  


 
5. Does your school or organisation have a faith ethos?  
	    


 Yes 
	   X 


 No 
 
 
 	 

7. Part 1: how we report 
Proposal 1: Report cards 
Proposal 1 sets out our proposed evaluation areas, the evaluation scale and the proposed layout of our new report cards. For more information, please refer to the consultation text about proposal 1 and the video demonstration below.  
6. What do you think about the layout of our new report cards? 
	The broad layout of the report cards is reasonable. 

 
  


 
The evaluation areas in report cards 
 
We would like to know what you think about our proposed evaluation areas for the remits you are interested in (for example, early years, schools, further education and skills and initial teacher education). 
 
Choose the remits you want to comment on below. You will be able to tell us your views on the next page.  
 
7. Which specific evaluation areas would you like to comment on? 
(please select as many as you wish) 
 
I want to comment on:  
	    


	    


	    


	    


	    


	    


 early years evaluation areas  state-funded schools evaluation areas  independent schools evaluation areas  further education and skills evaluation areas  initial teacher education evaluation areas  general comments 
 	 
8. Part 1: how we report 
Proposal 1: report cards 
Proposal 1 sets out our proposed evaluation areas, the evaluation scale and the proposed layout of our report cards. For more information, please refer to the consultation text about proposal 1 and the video demonstration below.   
8. What do you think about our evaluation areas?  
early years 
evaluation 
areas 	 
statefunded schools evaluation 	 areas 
	 


	 The proposed broad evaluation areas of: leadership;  inclusion; curriculum; teaching; achievement; and professional behaviours, personal development and well-being and appropriate for ITE.


	 


	 


	 


	 


independent schools evaluation 	 areas 
further education 
and skills evaluation 	 areas 
initial 
teacher education evaluation  areas 

general 
comments 	 
9. What do you think of our proposed 5-point scale for reporting our inspection findings? (the scale ranges from 'causing concern' to 'exemplary') 
	We do not think that the proposed 5-point scale for grading is appropriate for ITE and could, we fear, lead to some ITE providers reverting to unhelpful mechanisms for the grading of student teachers’ work. We think that the ‘met/not met’ to be used in respect of safeguarding would be far more appropriate to ITE. While we recognise the preference amongst parents for a simple scale of rankings, this does not apply to ITE, where prospective student teachers (and partner schools & colleges) can refer to full inspection reports if they want to get detailed information about the quality of ITE provision. There is no reason why the same 5-point scale must be used for all sectors of education, and a ‘met/not met ‘approach would still allow for exemplary practice to be identified and promulgated. If a grading approach is to be used, we would much prefer a 3-point which is less subject to qualitative ‘grey area’ judgements and would allow for greater consistency in the grades awarded to different providers. 

 
  


 
10. What do you think about our approach to 'exemplary' practice? 
	It could be helpful to ITE providers for exemplary practice to be identified and promulgated. Care will have to be taken to make sure that it does not become an expectation that such practice is replicated across the sector, regardless of local and regional contracts and the priorities of particular ITE providers. What works in one setting might not work as well (or indeed at all) in another. Examples of exemplary practice should be just that: ‘examples’.
 
  


 
11. What do you think about the other evaluation scales we have considered? (these are set out in the consultation document) 
	Consideration should we think be given to using a mores straightforward, and less subject, ‘met/not met’ grading approach or, failing that, a more understandable and objective three-point scale.
  


 
12. Do you have any other ideas we could consider? 
	
  


 
13. What do you think about including data alongside report cards, for example information about how well children and learners achieve? 
	Data about completion and employment rates are not appropriate, or particularly informative, for ITE for the reasons we have already stated. Report cards for each sector of education need not be the same. Consistency should not be confused with uniformity. 
 
  


 
 
 
9. Part 2: how we inspect 
Part 2 of this survey is about what we look at when we inspect and how we carry out inspections. It is particularly relevant to those working in the areas we inspect. Parents and carers may choose to skip this section.  
 
For more details, please refer to the consultation text.   
14. Would you like to give your views on these proposals? 
	  X  


 Yes 
	    


 No - take me straight to the closing questions 
 
 
10. Part 2: how we inspect 
What the proposed changes mean for early years inspections 
 
Proposals 2 and 3 are relevant to early years inspections. For more details, please refer to the consultation text.  
15. Would you like to give your views on what our proposals mean for early years settings? 
	    


 Yes 
	    


 No, but I do have comments about what the proposals mean for other areas (that is state-funded schools, independent schools, further education and skills or initial teacher education) 
	  X  


 No, take me straight to the closing questions 
 
 	 
11. Part 2: how we inspect 
What the proposed changes mean for early years inspections 
  
Proposal 2: education inspection toolkits 
To answer the following questions about our proposed early years inspection toolkit, please refer to the consultation text about proposal 2 and the education inspection toolkit for early years. 
 We would like to know what you think about the toolkit for early years. The toolkit contains the standards for all evaluation areas. Choose the evaluation area you want to comment on below. You will be able to tell us your views on the next page.  
 
16. Which evaluation area would you like to comment on? (select as many as you wish) 
	    


 General comments about the toolkit 
	    


 Leadership and governance 
	    


 Achievement 
	    


 Curriculum 
	    


 Developing teaching 
	    


 Behaviour, attitudes and establishing routines 
	    


 Children’s welfare and well-being 
	    


 Inclusion 
	    


 Safeguarding 
 
 	 
12. Part 2: how we inspect 
What the proposed changes mean for early years inspections 
Proposal 2: education inspection toolkits 
To answer the following questions about our proposed early years inspection toolkit, please refer to the consultation text about proposal 2 and the education inspection toolkit for early years. 
17. What do you think about the toolkit for early years in relation to:  
	 


General comments about the  
toolkit 
	 


Leadership and governanc 
e 
	 


Achieveme
nt 	 
	 


Curriculum 
 
	 


Developing teaching 	 
Behaviour, 
	 


attitudes and establishin g routines 
	 


Children’s welfare and well-	 being 
	 


Inclusion 
 
	 


Safeguardi
ng 	 
18. In relation to early years, what do you think about the research, statutory guidance and professional standards that we have considered? Are there any others we should consider?  
	 
 
  


 
19. In relation to early years, what do you think about our working definition of inclusion, and how we will inspect inclusion?  
	 
 
  


 
20. In relation to early years, do you think the toolkit will be suitable for different types of providers? 
	 
 
  


 
 
 
13. Part 2: how we inspect 
What the proposed changes mean for early years inspections 
Proposal 3: Inspection methodology  
To answer the following questions about our proposed inspection methodology, please refer to the consultation text about proposal 3.    
21. In relation to early years, what do you think about our proposed changes to how we carry out an inspection?  
	 
 
  


 
 
 
14. Part 2: how we inspect 
What the proposed changes mean for early years inspections 
22. What do you consider are the likely workload and well-being implications of these proposals for early years? 
	 
 
  


 
23. What could we do to help reduce or manage any unintended consequences? 
	 
 
  


 
24. Is there anything else about the changes to the inspection of early years that you would like to tell us?  
	 
 
  


 
15. Part 2: how we inspect 
What the proposed changes mean for state-funded school inspections 
 
Proposals 2, 3, 4 and 5 are relevant to state-funded school inspections. For more details, please refer to the consultation text. 
25. Would you like to give your views on what our proposals mean for state-funded schools? 
	    


 Yes 
	    


 No, but I do have comments about what the proposals mean for other areas (that is, independent schools, further education and skills or initial teacher education) 
	  X  


 No, take me straight to the closing questions 
 
 	 
16. Part 2: how we inspect 
What the proposed changes mean for state-funded school inspections 
Proposal 2: education inspection toolkits 
To answer the following questions about our proposed education inspection toolkit, in relation to state-funded school inspections, please refer to the consultation text about proposal 2 and the education inspection toolkit for state-funded schools. 
We would like to know what you think about the toolkit for state-funded schools. The toolkit contains the standards for all evaluation areas. Choose the evaluation area you want to comment on below. You will be able to tell us your views on the next page.  
 
26. Which evaluation area would you like to comment on?  (please select as many as you wish) 
	    


 General comments about the toolkit 
	    


 Leadership and governance 
	    


 Curriculum 
	    


 Developing teaching 
	    


 Achievement 
	    


 Behaviour and attitudes  
	    


 Attendance 
	    


 Personal development and well-being 
	    


 Inclusion 
	    


 Early years in schools 
	    


 Sixth form in schools 
	    


 Safeguarding 
 
 	 
17. Part 2: how we inspect 
What the proposed changes mean for state-funded school inspections 
Proposal 2: education inspection toolkits 
To answer the following questions about our proposed education inspection toolkit, please refer to the consultation text about proposal 2 and the education inspection toolkit for state-funded schools.  
27. What do you think about the toolkit for state-funded schools in relation to: 
	 


General comments about the  
toolkit 
	 


Leadership and governanc 
e 
	 


Curriculum 
 
	 


Developing teaching 	 
	 


Achieveme
nt 	 
	 


Behaviour and attitudes   
	 


Attendanc
e 	 
	 


Personal developme nt and 	 
well-being 
	 


Inclusion 
 
	 


	 


Early years in schools  Sixth form in schools  
	 


Safeguardi
ng 	 
28. In relation to state-funded schools, what do you think about the research, statutory guidance and professional standards that we have considered? Are there any others we should consider?  
	 
 
  


 
29. In relation to state-funded schools, what do you think about our working definition of inclusion, and how we will inspect inclusion?  
	 
 
  


 
30. In relation to state-funded schools, how suitable is the toolkit for use in special schools and alternative providers? 
	 
 
  


 
31. In relation to state-funded schools, do you think the toolkit will be suitable for different phases of education and other types of providers? 
	 
 
  


 
 
 
18. Part 2:how we inspect 
What the proposed changes mean for state-funded school inspections Proposal 3: Inspection methodology  
To answer the following questions about our proposed inspection methodology, please refer to the consultation text about proposal 3.  
32. In relation to state-funded schools, what do you think about our proposed changes to how we carry out an inspection?  
	 
 
  


 
 
 
19. Part 2: how we inspect 
What the proposed changes mean for state-funded school inspections 
Proposal 4: full inspections and monitoring inspections, state-funded schools 
To answer the following questions about our proposed changes to full and monitoring inspections of state-funded schools, please refer to the consultation text about proposal 4.  
 	 
33. What do you think about our proposed changes to monitoring?  
	 
 
  


 
 
 
20. Part 2: how we inspect 
What the proposed changes mean for state-funded school inspections 
Proposal 5: Identifying state-funded schools causing concern 
To answer the following questions about our how we identify schools causing concern, please refer to the consultation text about proposal 5.  
34. What do you think about how we propose to identify schools causing concern?  
	 
 
  


 
 
 
21. Part 2: how we inspect 
What the proposed changes mean for state-funded inspections 
35. What do you consider are the likely workload and well-being implications of these proposals for state-funded schools? 
	 
 
  


 
36. What could we do to help reduce or manage any unintended consequences? 
	 
 
  


 
37. Is there anything else about the changes to the inspection of state-funded schools that you would like to tell us?  
	 
 
  


 
 
 	 
 
22. Part 2: how we inspect 
What the proposed changes mean for independent school inspections 
 
Proposals 2, and 3 are relevant to independent school inspections. For more details, please refer to the consultation text.  
38. Would you like to give your views on what our proposals mean for independent school inspections? 
	    


 Yes 
	    


 No, but I do have comments about what the proposals mean for other areas 
(that is, further education and skills or initial teacher education) 
	    


 No, take me straight to the closing questions 
 
 	 

23. Part 2: how we inspect 
What the proposed changes mean for independent school inspections 
Proposal 2: education inspection toolkits 
To answer the following questions about our proposed education inspection toolkit, in relation to independent school inspections, please refer to the consultation text about proposal 2 and the education inspection toolkit for independent schools. 
We would like to know what you think about the toolkit for independent schools. The toolkit contains the standards for all evaluation areas. Choose the evaluation area you want to comment on below. You will be able to tell us your views on the next page.  
 
39. Which evaluation area would you like to comment on?  (please select as many as you wish) 
	    


 General comments about the toolkit 
	    


 Leadership and governance 
	    


 Curriculum 
	    


 Developing teaching 
	    


 Achievement 
	    


 Behaviour and attitudes  
	    


 Attendance 
	    


 Personal development and well-being 
	    


 Inclusion 
	    


 Early years in schools 
	    


 Sixth form in schools 
	    


 Safeguarding 
 
 	 
24. Part 2: how we inspect 
What the proposed changes mean for independent school inspections 
Proposal 2: education inspection toolkits 
To answer the following questions about our proposed education inspection toolkit, please refer to the consultation text about proposal 2 and the education inspection tool kit for independent schools.  
40. What do you think about the toolkit for independent schools in relation to: 
	 


General comments about the  
toolkit 
	 


Leadership and governanc 
e 
	 


Curriculum 
 
	 


Developing teaching 	 
	 


Achieveme
nt 	 
	 


Behaviour and attitudes   
	 


Attendanc
e 	 
	 


Personal developme nt and 	 
well-being 
	 


Inclusion 
 
	 


	 


Early years in schools  Sixth form in schools  
	 


Safeguardi
ng 	 
41. In relation to independent schools, what do you think about the research, statutory guidance and professional standards that we have considered? Are there any others we should consider?  
	 
 
  


 
42. In relation to independent schools, what do you think about our working definition of inclusion, and how we will inspect inclusion?  
	 
 
  


 
43. In relation to independent schools, how suitable is the toolkit for use in special schools and alternative providers? 
	 
 
  


 
44. In relation to independent schools, do you think the toolkit will be suitable for different phases of education and other types of providers? 
	 
 
  


 
45. What do you think about our proposed approach to align the inspection of non-association independent schools and statefunded schools as far as possible? 
	 
 
  


 
 
 
25. Part 2: how we inspect 
What the proposed changes mean for independent school inspections 
Proposal 3: Inspection methodology  
To answer the following questions about our proposed inspection methodology, please refer to the consultation text about proposal 3.    
46. In relation to independent schools, what do you think about our proposed changes to how we carry out an inspection?  
	 
 
  


 
 
 	 
26. Part 2: how we inspect 
What the proposed changes mean for independent school inspections 
47. What do you consider are the likely workload and well-being implications of these proposals for independent schools? 
	 
 
  


 
48. What could we do to help reduce or manage any unintended consequences? 
	 
 
  


 
49. Is there anything else about the changes to the inspection of independent schools that you would like to tell us?  
	 
 
  


 
 
 	 
27. Part 2: how we inspect 
What the proposed changes mean for further education and skills inspections 
 
Proposals 2, and 3 are relevant to further education and skills inspections. For more details, please refer to the consultation text.   
50. Would you like to give your views on what our proposals mean for further education and skills inspections? 
	    


 Yes 
	    


 No, but I do have comments about what the proposals mean for other areas (that is, initial teacher education) 
	   X
 


 No, take me straight to the closing questions 
 
 	 

28. Part 2: how we inspect 
What the proposed changes mean for further education and skills inspections 
Proposal 2: education inspection toolkits 
To answer the following questions about our proposed education inspection toolkit, in relation to further education and skills inspections, please refer to the consultation text about proposal 2 and the education inspection toolkit for further education and skills. 
We would like to know what you think about the toolkit for further education and skills. The toolkit contains the standards for all evaluation areas. Choose the evaluation area you want to comment on below. You will be able to tell us your views on the next page.  
 
51. Which evaluation area would you like to comment on?  (please select as many as you wish) 
	    


	 	General comments about the toolkit 
Provider as whole 
	    


	 	Leadership 
	    


	 	Inclusion 
	    


	 	Safeguarding 
Provider as a whole, but only in colleges and specialist designated institutions 
	    


	 	Contribution to meeting skills needs 
For each type of provision offered (education programmes for young people, provision for learners with high needs, apprenticeships and adult learning programmes) 
	    


	 	Curriculum 
	    


	 	Developing teaching and training 
	    


	 	Achievement 
	    


	 	Participation and development 
 	 
29. Part 2: how we inspect 
What the proposed changes mean for further education and skills inspections 
Proposal 2: education inspection toolkits 
To answer the following questions about our proposed education inspection toolkit, please refer to the consultation text about proposal 2 and the education inspection toolkit for further education and skills.  
52. What do you think about the toolkit for further education and skills in relation to:  
	 


General comments 
about the  
toolkit 
	 


Leadership 
 
	 


Inclusion 
 
	 


Safeguardi
ng 	 
	 


Contributio n to 
meeting 
skills 	 
needs 
	 


Curriculum 
 
	 


Developing teaching 
and 	 
training 
	 


Achieveme
nt 	 
	 


Participatio n and 
developme 
nt 
53. In relation to further education and skills, what do you think about the research, statutory guidance and professional standards that we have considered? Are there any others we should consider?  
	 
 
  


 
54. In relation to further education and skills, what do you think about our working definition of inclusion, and how we will inspect inclusion? 
	 
 
  


 
55. In relation to further education and skills, do you think the toolkit will be suitable for different types of providers? 
	 
 
  


 
 
 	 
30. Part 2:how we inspect 
What the proposed changes mean for further education and skills inspections 
Proposal 3: Inspection methodology  
To answer the following questions about our proposed inspection methodology, please refer to the consultation text about proposal 3. 
56. In relation to further education and skills, what do you think about our proposed changes to how we carry out an inspection?  
	 
 
  


 
 
 
31. Part 2: how we inspect 
What the proposed changes mean for further education and skills 
57. What do you consider are the likely workload and well-being implications of these proposals for further education and skills? 
	 
 
  


 
 
 	 
58. What could we do to help reduce or manage any unintended consequences? 
	 
 
  


 
59. Is there anything else about the changes to the inspection of further education and skills that you would like to tell us?  
	 
 
  


 
 
 	 
32. Part 2: how we inspect 
What the proposed changes mean for initial teacher education inspections 
 
Proposals 2, and 3 are relevant to initial teacher education inspections. For more details, please refer to the consultation text.   
60. Would you like to give your views on what our proposals mean for initial teacher education inspections? 
	   X 


 Yes 
	    


 No, take me straight to the closing questions 
 
 	 

33. Part 2: how we inspect 
What the proposed changes mean for initial teacher education inspections 
Proposal 2: education inspection toolkits 
To answer the following questions about our proposed education inspection toolkit, in relation to initial teacher education inspections, please refer to the consultation text about proposal 2 and the education inspection toolkit for initial teacher education. 
We would like to know what you think about the toolkit for initial teacher education. The toolkit contains the standards for all evaluation areas. Choose the evaluation area you want to comment on below. You will be able to tell us your views on the next page.  
 
61. Which evaluation area would you like to comment on?  (please select as many as you wish) 
	  X  


 General comments about the toolkit 
	    


	  X  


 Leadership  Inclusion 
	    


 Curriculum 
	    


 Teaching 
	  X  


 Achievement 
	    


 Professional behaviours, personal development and well-being 
 
 	 
34. Part 2: how we inspect 
What the proposed changes mean for initial teacher education inspections 
Proposal 2: education inspection toolkits 
To answer the following questions about our proposed education inspection toolkit, please refer to the consultation text about proposal 2 and the education inspection toolkit for initial teacher education. 
62. What do you think about the toolkit for initial teacher education in relation to: 
	[bookmark: _Hlk190843035]The: ‘Attention needed – Some trainees, including those with SEND, do not achieve their qualifications/ professional status or complete their programme in a timely way or do not complete the course’; and  -‘ Strong - Trainees achieve their qualifications/professional status or complete their ITE programme in a timely way’. It is entirely right that, for example after being on placement, that some students decide that teaching is not for them or are counselled off programmes by their providers. The current proposals, which were in place in previous frameworks and rightly abandoned, could lead to providers being over-cautious about who they accept onto ITE programmes (and so impacting negatively on recruitment) or be reluctant to advise students to withdraw or transfer to another programme, even though there are concerns about their likely performance as teachers. ITE providers should not, in short, be given perverse incentives to either reject potentially good teachers (especially in shortage subjects where demand for places is limited) or to retain those who might not make good teachers. There would also appear to be an apparent tension between the ‘achievement' and 'inclusion' metrics, as providers are less likely to accept students from diverse backgrounds if those students being unsuccessful, or requiring a pause in their ITE, will result in a 'needing attention' grade in the area of achievement.  
 
In  a similar vein, the statement in the ‘trainee recruitment’ section of the Leadership judgement that: ‘Policies for recruiting and selecting trainees are suitable but not implemented well. As a result, some trainees do not have the expertise and/or experience to train to teach their subject or phase’. In the past ITE providers have been criticised by Government ministers and others for high rejection rates and for not taking some risks with recruitment on the grounds that it is the skills and expertise that new teachers leave their ITE programmes with that really matters. This measure will make providers less willing to take a chance on some borderline applicants and so lead to the loss of some potentially good teachers. 

The metric relating to completion rates for ITE programmes could be better expressed as follows: ‘Attention needed - leaders do not fully understand the reasons why some trainees have not been successful' or 'leaders cannot explain, and justify, why some trainees have withdrawn from the course' or 'robust processes are not in place to work with trainees when they are not making sufficient progress towards meeting the relevant teacher standards’

The metric relating to ITE employment rates could be better expressed as: ‘ITE providers have a good understanding of local and regional employment contexts and are able to advise and support their student teachers accordingly.’
 
In the achievement section, one of the ‘causing concern’ descriptors refers to ‘trainees not being on an appropriate course and therefore do not go onto teach their preferred phase’. There would appear to be an inconsistency here, as presumably the phase or subject that someone chose to apply for is the one that they prefer. And even in cases where an applicant might be best suited to an alternative phase or subject, it is not within the gift of the provider to require them to accept a place on an alternative course. It is of course open to providers to reject such applications, but that would fetter their ability they have to take a chance on particular candidates who have a personal commitment to teaching their preferred phase or subject. All a provider can do is to advise an applicant to apply for a different course. They cannot require them to do so. We understand that this proposed metric might relate to legitimate concerns about prospective FE & Skills sector teachers being recruited to inappropriate programmes. However, these issues have now been addressed by other measures taken by DfE.
 
There is a reference in the ‘causing concern’ descriptor to trainees not securing employment, and to providers not providing sufficient support to help them secure employment. ITE providers cannot be held accountable for the external job market, which will often be impacted by local economic circumstances and by pressure on school budgets. Many RQTs, particularly younger ones qualifying from HEI routes, take time out before seeking full-time employment in schools. Are ITE providers to be blamed for this? Ofsted’s remit is to make judgments about the quality of ITE provision, and not about factors that are outside the control of providers, not part of ITE programmes and which they are not resourced to address.  
 
References to SEND seem to have been transposed from those relating to pupils with SEND with limited regard to the ITE context or of the fact that, as acknowledged elsewhere in the Ofsted documentation, that student teachers must be able to demonstrate the capacity to meet the Teacher Standards and to teach effectively in the relevant phase or subject. While ITE providers are committed to supporting all student teachers, they cannot be held to account for making reasonable adjustments that have to be made by placement schools or colleges. There is, again, a tension between different aspects of the Ofsted criteria. Their seems to be an incorrect assumption that the responsibilities that ITE providers have to adult student teachers with SEND are the same as those that schools have to children with SEND. 

There appear also to be other examples of a ‘cut and paste’ approach to the toolkits, with wording lifted from one (e.g. the schools toolkit) to the one for ITE with no account taken of the different context. The term  ‘teacher’ for example is used in the ITE toolkit without taking account of the distinctive and different work of a ‘teacher educator’. 
 
The reference to ‘’discredited research’ in the curriculum toolkit is  problematic, as it is a judgment call as to what constitutes discredited research, given that research findings can move in and out of favour within a comparatively short period of time. What is important is that new teachers are given the skills to be able to critique research and to take their own decisions about whether it is robust and which contexts in is relevant to. ITE providers should also be given the scope to use examples of research (for example in regards Learning Styles) to give student teachers examples of research that are not supported by robust evidence. ITE providers have the scope, as is made clear in the ITE requirements and elsewhere, to make their own judgements about which research to draw upon, provided it forms part of a balanced, sequenced and coherent curriculum.
 
References to ‘governance’ seem to assume that the governance of ITE is the same as for school governance, when it is not. The internal and institution-wide processes for university governance are of no direct relevance to ITE provision, where programmes are developed and overseen by partnership committees and structures involving colleagues from within ITE programmes and those from partner schools and colleges. There appears again to be an element of ‘cut and paste’ coming into play here. 

There is an expectation that entrants to ITE programmes have the necessary knowledge and experience, despite the fact that ITE providers are not allowed by DfE to have prior school experience as a condition of entry. 

In the Professional Behaviours section, there is reference to burdens placed upon trainees – under ‘requires attention’ – ‘Staff understand the importance of balancing trainees’ workloads, but some burdens remain’. Student teachers will inevitably be burdened to an extent. That is inevitable in what are by their nature high intensity programmes. And many of the ‘burdens’ they experience result from requirements (for example the 80% teaching load) that are placed on providers by DfE and, through them, Ofsted. More general references to ensuring that the workload of student teachers is manageable and appropriate would be better. 
 
 


General comments about the  toolkit 
	 


Leadership 
 
	We very much welcome the emphasis given to inclusion, but (as previously stated) other aspects of the toolkit will make it difficult for ITE providers to take an inclusive approach.


Inclusion 
 
	Judgments relating to the ITE curriculum should be based on whether they meet or do not meet the ITE quality requirements, including those relating to the CCF (ITTECF). This should be a binary judgment, as it is in regards safeguarding. References to ‘discredited research’ should also be removed for the reasons given. ITE providers have the scope, as made clear in the ITE requirements and elsewhere, to make their own judgements about which research to draw upon, provided it forms part of a balanced and sequenced curriculum. 


Curriculum 
 
	 


Teaching 
 
	We have significant concerns about some of the outcome measures proposed (e.g. in relation to completion and employment rates) and the inconsistency in regards a focus on outcome measures and the recognition elsewhere of the needs of students with SEND. There is no reason which the toolkits for the different education settings should be uniform. They should instead be tailored to reflect the contexts, regulatory expectations and needs of each sector.


Achieveme nt 	 
Profession
al 
	 


behaviours
, personal developme nt and well-being 
63. In relation to initial teacher education, what do you think about the research, statutory guidance and professional standards that we have considered? Are there any others we should consider?  
	The only statutory guidance that needs to be taken into account for QTS programmes is the Secretary of State’s ITE requirements and for FE & Skills ITE the DfE expectations of ITE programmes. The standards for QTS programmes are the DfE Teaching Standards, the FE & Skills ITE standards are the professionals standards as set out in the new apprenticeship, and for early years ITE programmes there are the EYITT standards. 
 
  


 
64. In relation to initial teacher education, what do you think about our working definition of inclusion, and how we will inspect inclusion?  
	 The definition is appropriate. 
 
  


 
65. In relation to initial teacher education, do you think the toolkit will be suitable for different types of providers?  
	The toolkit does not reflect the different contexts and circumstances of ITE programmes for schools, FE & Skills and early years settings. There are also issues relating to salaried and employment-based routes that will nee to be addressed (for example, the relevance of employment measures to apprenticeship programmes). 
 
  


 
 
 	 
35. Part 2:how we inspect 
What the proposed changes mean for initial teacher education inspections 
Proposal 3: Inspection methodology  
To answer the following questions about our proposed inspection methodology, please refer to the consultation text about proposal 3.   
66. In relation to initial teacher education, what do you think about our proposed changes to how we carry out an inspection?  
	We welcome the commitment to take account of the contexts of each ITE provider; to the proposed ‘done with, not to approach’; and the minimising of the burdens placed on providers and partner schools and colleges. 
 
  


 
 
 
36. Part 2: how we inspect 
What the proposed changes mean for initial teacher education 
67. What do you consider are the likely workload and well-being implications of these proposals for initial teacher education? 
	ITE inspections are extremely high-stake events for ITE providers and their partner schools and colleges. Poor inspection outcomes can threaten a provider’s accreditation to deliverer ITE and can also impact on regional teacher supply. Some inspections have in the past had an extremely negative impact on the mental health and well being of ITE staff, leading in some cases to hospitalisation and resignation from jobs. Ofsted must learn from the lessons of the past and continue, as it has done so over the last couple of years, with a collegiate approach based on professional dialogue and mutual respect.
 
  


 
68. What could we do to help reduce or manage any unintended consequences? 
	Ofsted should take a collegiate rather than a confrontational approach to inspections. It should not try to ‘catch providers out’. The volume of data requested in advance should be kept to a minimum. ITE providers should be given multiple opportunities to demonstrate the quality of what they do. Inspections should take the form of ‘appreciative enquiries’.
 
  


 
69. Is there anything else about the changes to the inspection of initial teacher education that you would like to tell us?  
	Recent ITE inspections have been carried out, in most cases, on a professional and collegiate manner.  
 
  


 
 
 
37. Public sector equality duty (Equality Act 2010) 
Please refer to the equality impact assessment text when completing this question. 
70. Please tell us how you think our proposals may or may not impact equality. 
	Proposed outcomes in respect of completion and employment rates would have a negative impact on inclusion and equality, for the reasons stated. 
 
 
 
 
 
 
  


 
 
 	 
38. Feedback 
71. We are committed to making sure that our consultations are accessible. To enable us to improve our consultation processes and reach, would you be willing to tell us a bit about yourself and how you found this survey? 
	   X 


 Yes 
	    


 No - submit survey response 
We ask a little bit about yourself and what you thought about the survey. We will use the information you give to help us improve consultation and our reach in the future. 
 
Your feedback here will be processed separately from your consultation response. 
 
 
 	 

39.  
Feedback about the consultation 
 
72. How did you hear about this consultation? 
	   X 


 Ofsted website 
	    


 Coverage on broadcast news (for example TV news) 
	    


 Social media 
	    


 Newspaper 
	 X   


 Word of mouth 
	    


 From my union/representative groups 
	    


	    


 From another organisation/website  Other (please specify): 
	  


 
How did you find the consultation? 
 
73. I found the consultation information clear and easy to understand. 
	    


 Agree 
	  X  


 Neither agree nor disagree 
	    


 Disagree 
74. I found the consultation easy to find on the Ofsted website. 
	  X  


 Agree 
	    


 Neither agree nor disagree 
	    


 Disagree 
75. I had enough information about the consultation topic. 
	   X 


 Agree 
	    


 Neither agree nor disagree 
	    


 Disagree 
76. I would take part in a future Ofsted consultation. 
	  X  


 Agree 
	    


 Neither agree nor disagree 
	    


 Disagree 
77. Is there anything you would like us to improve on or do differently for future consultations? 
	Ofsted should discuss, on confidence, detailed consultation proposals with key stakeholder organisations before formal consultations are launched. This would smooth the consultation process, avoid negative coverage and lead to an improved end-product. 
  


 
 
 	 
40.  
Additional questions about you 
Your answers to the following questions will help us to evaluate how successfully we are gathering views from all sections of society. We would like to assure you that all responses are confidential and you do not have to answer every question. 
 
78. Sex 
	   X 


 Male 
	    


 Female 
	    


 Prefer not to say   
	    


 Prefer to self-describe: 
	  


 
79. Age 
	    


 14-18 
	    


 19-24 
	    


 25-34 
	    


 35-44 
	    


 45-54 
	  X  


 55-64 
	    


 65 and over 
	    


 Prefer not to say 
80. How would you describe your ethnic group? 
Asian or Asian British   
	    


 Indian   
	    


 Pakistani   
	    


 Bangladeshi   
	    


 Chinese   
	    


 Any other Asian background (specify below if you wish)  
Black, Black British, Caribbean or African   
	    


 Caribbean   
	    


 African   
	    


 Any other Black, Black British or Caribbean background (specify below if you wish)  
Mixed or multiple ethnic groups   
	    


 White and Black Caribbean   
	    


 White and Black African   
	    


 White and Asian   
	    


 Any other Mixed or multiple ethnic background (specify below if you wish)  
White   
	   X 


 English, Welsh, Scottish, Northern Irish or British   
	    


 Irish   
	    


 Gypsy or Irish Traveller   
	    


 Roma   
	    


 Any other White background (specify below if you wish)  
Other ethnic group 
	    


 Arab   
	    


 Any other ethnic group (specify below if you wish) 
81. Other ethnic group 
	 


 
82. Sexual orientation 
	  X  


 Straight/Heterosexual   
	    


 Gay or lesbian 
	    


 Bisexual   
	    


 Prefer not to say 
	    


 Prefer to self-describe: 
	  


 
83. Religion/belief 
	    


	    


 Buddhist  Christian 
	    


 Hindu 
	    


 Jewish 
	    


 Muslim 
	    


 Sikh 
	  X  


 None 
	    


 Prefer not to say 
	    


 Other (please specify): 
	  


 
84. Do you consider yourself to have special educational needs? 
	    


 Yes 
	   X 


 No 
	    


 Prefer not to say 
85. Do you consider yourself to have a disability? 
	    


 Yes 
	  X  


 No 
	    


 Prefer not to say 
You have completed the survey 
  
Would you like to submit your response now? 	 
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