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Promoting Quality in Teacher Education 



KEYNOTE Information
A space in which to celebrate and create inquiry-rich teacher education
Tuesday 12th November
Keynote Address 1:
Unbridgeable chasm or missing substance? Some thoughts on persistent challenges for teacher education 
Christine CounselL (Director, Opening Worlds Ltd)
Following teaching and leadership positions in state schools in Gloucestershire and Bristol, Christine worked as local authority adviser for history in primary and secondary schools. She was then appointed Senior Lecturer at the University of Cambridge in 1997, where she led the university’s history PGCE for 19 years and held several PGCE-wide roles including the leading the development of mentoring across all subjects. From 2016 to 2018, Christine left the HE sector to become Director of Education of a MAT serving areas of deprivation in East Anglia. She introduced a new knowledge-rich primary curriculum, set up subject communities in secondary subjects for a Trust-wide, collaboratively designed secondary curriculum and founded a new SCITT for the region. She subsequently worked as a freelance education consultant.
Together with Steve Mastin, Christine subsequently founded Opening Worlds Ltd, a company which partners with communities of primary schools to resource a knowledge-rich primary humanities curricula (geography, history and RE) and train teachers in its use. Originally developed in and for primary schools in Haringey, Opening Worlds is expanding rapidly has now been adopted in over 280 primary schools, with Opening Worlds communities established in Birmingham, Brent, Bristol, Cambridgeshire, Cornwall, Devon, Haringey, Kent, Lancashire, Liverpool, Newcastle, Peterborough, Somerset Stoke-on-Trent, Surrey and Weston-super-Mare. Christine has written or edited over 60 Key Stage 2 booklets for Opening Worlds, and over 3000 lessons. The aim has been to give primary teachers a transformed subject knowledge repertoire, a sense of collective agency in bringing pupils richly diverse yet coherent knowledge, and a pedagogy sensitive to subject and fit for a knowledge-rich curriculum rather than the naïve application of cognitive science.
Her latest writing project is an innovative, story-rich, scholarship-informed Key Stage 3 textbook series with Hodder Education, involving 20 leading heads of history and history teacher-educators nationally. It is designed to break the mould of secondary history education publication not only with its attention to global diversity within a coherent, narrative framework, but with its determination to shun boring prose.
For more information on Opening Worlds Ltd and Christine please visit: https://openingworlds.uk/about-the-authors

Keynote Address 2:
Rising from the ashes of the Market Review: Reclaiming research in Initial Teacher Education  
Panel Discussion (Stef Sullivan, Clare Brooks, Rupert Knight and Trevor Mutton)

 
As a sector we have gone through a long period of disruption and discontent. There has been a national focus on compliance and a government perspective that only one type, and source, of research is valid. It could be argued the outcome of recent policy is that there is no longer a distinctiveness to university-led Initial Teacher Education and we are now simply another ITT provider.
In this session we would like to argue against this and suggest now is the time to reclaim the uniqueness of universities in the ITE space, with particular consideration given to how research, in all its forms, is fundamental to this.
Each panel member will offer their own perspective on this and then there will be a chaired Q and A session.

Keynote Address 3:
From Representation to Reality: Embracing Cultural Humility in Teacher Education 
Adam Vasco (Wolverhampton) 



As our classrooms become increasingly diverse, the call for culturally responsive teaching is louder than ever. Yet, despite high numbers of diverse applicants in Initial Teacher Education (ITE) and Initial Teacher Training (ITT), too few make it into the classroom, highlighting a critical gap in our systems. 
In his keynote, Adam challenges the teacher education sector to move beyond surface-level diversity initiatives and embrace cultural humility—an ongoing commitment to self-reflection, dismantling biases, and genuinely inclusive practice. This session will push educators and institutions to confront our role in the problem and take actionable steps toward a truly inclusive and reflective teaching workforce.
Wednesday 13th November

Keynote Address 4:
The morning after the night before: the joy of climate change education 
Lynda Dunlop (York) and Paul Vare (Gloucester)


We’ve been enjoying a fossil fuelled life on finite resources; how will we manage the consequences? What if teacher education embraced a commitment to act on the climate and nature emergency? In this talk we will examine where we are as a sector, explore the role of inquiry-rich teacher education in tackling climate change and imagine joyful responses that bring a rounder sense of purpose to teacher education.  

Keynote Address 5:
From Research to Policy and Practice - Impact or Wishful Thinking?
 josepH Mintz (UCL Institute of Education


There is considerable debate about the extent to which research has an impact on policy or indeed on practice in education. Given the emphasis placed by government and society more widely on teacher education, the ways in which research interpenetrates with both policy and practice for teacher educators and their institutions is a perennial concern. 
Drawing on his experience on secondment with the Research and Evaluation section at Ofsted, as well as research on teacher education for inclusion internationally, Joe will present some examples of how research can impact on policy and on practice. The presentation will cover areas include models for the impact of evidence on policy, policy churn, the policy implementation gap, as well as teacher educators and their production of and engagement with research, with a particular focus on inclusion.

Joseph Mintz is Associate Professor in Education at UCL Faculty of Education and Society (IOE). His research interests focus on special educational needs, inclusive education, teacher education for inclusion, autism education, and educational technology for children with special needs. He has a strong track record of delivering educational research projects involving qualitative, quantitative and mixed-method approaches. He has successfully led over 17 research and evaluation projects. Funding for these has come from the European Union, Department of Education in England, the National Council for Special Education in Ireland and the Kuwait Foundation for the Advancement of Science. He is Editor-in-Chief of Taylor and Francis edtech journal Computers in the Schools.


Keynote Address 6:
Teacher Educator Work: The tensions of workload, creativity and research 

Phil Wood, Nottingham Trent University
Aimee Quickfall, Leeds Trinity University

 
In this presentation we focus on emerging tensions we have identified in our research concerning the work of teacher educators in England. 
We begin by giving a brief overview of our most recent results reflecting on the 2023-24 academic year in general before focusing on tensions which emerge in some areas of the data. There is evidence that some teacher educators continue to find opportunities to be creative in their teaching work, whilst also identifying heavy workloads and the loss of time to engage with their own research, and evidence that some teacher educators struggle to find opportunities to be creative in the new ITE landscape. We consider the implications of these patterns for teacher educators work and the longer-term sustainability and health of both individuals, the sector and the research evidence for teacher education.
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Workshop session Abstracts
A1:
Analysis of Teacher Education policy in England (2010-2021) a Corpus based CDA approach.
Rosie Ridgway School of Education, University of Durham

How do education policies in England construct teacher education? Is this distinct from previous education policy? Can we use new methods to discover discourses? Do education policies in England relate to global education trends?
This project was prompted by massive changes in the teacher education landscape in England, and reforms which appeared to be different in nature from previous policy eras. Ellis (2023) describes this as a policy induced ‘teacher education crisis’. In this project, I sought to understand the nature of education policy in the modern conservative era from a neutral standpoint, without interjecting my subjective experience as a teacher educator.
To remain ‘cool’ on a ‘hot’ topic, corpus analysis was employed to answer the research questions: how do education policies in England construct teacher education? Is this distinct from previous education policy? Are discourses discoverable through corpus based CDA of education policies in England? Do they relate to global education reform trends?
Two corpora were constructed for the project; one collated education policy documents in 2010-2021 (MCEP), and another collated education policy documents in 1970-2009 (EPC). The analysis used Wordsmith 8 (Scott, 2020) to compute keywords, concordance, and collocation. Hyatt’s (2013) critical policy discourse analysis frame was used to explore themes. The themes identified in this analysis were governance (control) and marketisation (choice). These themes have strong connections to analyses of the Global Education Reform Movement (GERM) (Sahlberg, 2011) and contribute to understanding how education policy discourses can frame teacher education. 
FREE copy of the paper: Full article: Choice and control: corpus-based discourse analysis of teacher education policy in England (2010-2021) (dur.ac.uk)

A2:
Enhancing EAL Provision in Initial Teacher Education: Navigating Current Challenges and Future Directions for Linguistic Justice
Ami Montgomery, Deputy Head of ITE Programmes, Bishop Grosseteste University & Dr. Matt Dunn, Head of ITE Programmes, Bishop Grosseteste University
In alignment with the UCET Annual Conference’s theme of celebrating and fostering inquiry-rich teacher education, this breakout session offers a timely exploration of English as an Additional Language (EAL) provision within Initial Teacher Education (ITE). As the landscape of ITE evolves, it is crucial to address the unique challenges and opportunities presented by EAL learners. This session will explore key statutory frameworks, including the Initial Teacher Training and Early Career Framework (ITTECF) and Intensive Training and Practice (ITaPs), and their implications for EAL provision.
Participants will engage in interactive discussions and collaborative activities designed to identify current pressure points and develop actionable strategies for enhancing EAL support within ITE programmes. The session will also emphasise the importance of linguistic justice, addressing issues such as standardised language ideologies and raciolinguistics.
In light of the recent “We Need to Talk” 2024 Oracy report, which advocates for oracy to be recognised as the fourth ‘R’ in education alongside reading, writing, and arithmetic, this session will also highlight the critical role of oracy in supporting EAL learners. The report underscores the importance of integrating speaking, listening, and communication skills across the curriculum to prepare students for their future roles as engaged and articulate citizens.
Key components of the session include:
· An overview of the current EAL landscape in ITE, highlighting recent policy changes and their impact.
· Group discussions to identify and address the most pressing challenges in EAL provision.
· Collaborative activities to develop practical strategies and the opportunity to consider a potential co-created Policy Brief aimed at influencing future EAL practices and policies, now and in the future.
By the end of the session, participants will have a clearer understanding of the current challenges in EAL provision and will have contributed towards the potential development of a Policy Brief that reflects collective insights and strategies. 
This session is an opportunity to celebrate and foster inquiry-rich teacher education, ensuring that all learners, regardless of linguistic background, receive the support they need to succeed. The integration of oracy, as highlighted in the “We Need to Talk” report, will be a focal point in developing these strategies to enhance EAL provision.
Keywords: EAL, Initial Teacher Education, Linguistic Justice, Policy Brief, Collaborative Strategies, Inclusive Education, Oracy

A3:
Bea Noble-Rogers, Akwasi Addae-Boahene and Eric Ananga (T-TEL): Supporting the effective implementation of Ghana's New Secondary Education Curriculum: Lessons from a Fidelity of Implementation (FoI) Evaluation

As part of the ongoing education reform, the Government of Ghana is currently implementing a new curriculum for Senior High Schools, Senior High Technical Schools, and Science, Technology, Engineering, and Mathematics schools.
At the secondary school level, this curriculum reform aims to enhance educational outcomes by equipping learners with the essential twenty-first century skills and competences required for the world of work and further study and adult life. To achieve this, the new curriculum focuses on using interactive approaches to teaching, learning and assessment, and the integration of digital technologies. This requires a significant step change for teachers, school leaders and schools as well as an overall shift in the culture of secondary education. 
In preparation for national roll-out and implementation, the Government carried out a Fidelity of Implementation (FOI) evaluation in 33 trial schools. The exercise studied overall fidelity of implementation of the new curriculum, its strengths and weaknesses and provided recommendations for addressing them before the national roll out. 
In this presentation, we highlight the three key components: teaching and learning, assessment, and professional development that were examined. We shed light on the FOI process and the key insights it offered for curriculum development and implementation. Not least, the FOI underscored the importance of comprehensive support systems, including professional development and resource allocation to ensuring the successful roll out.

A4:
Planning and delivery of ITaP within the ITE programme 
Emily Henry and Alex Woodgate-Jones, University of Southampton

The focus of this session is on the implementation of ITAPs on a PGCE Secondary and a PGCE Primary programme at the University of Southampton. 
We will explore some of the research underpinning the design of the ITAPs in these 2 PGCE programmes, alongside presenting the strengths and challenges we identified in the trials we carried out last year. We will share our current models of implementation and use these as a starting point for discussion about how other ITE providers have embedded ITAPs into their programmes. We anticipate this session will be interactive and provide an opportunity for colleagues to share their own experiences of ITAP. 

A5:
Fostering a culture of inquiry in school-centred ITE
Chloe Hindmarsh and Sue O’Brien (Sheffield Hallam University)


The focus of this session is on the journey that our SCITT community has taken from inception in 2014 to present day, drawing on the original school-integrated design and intention, to the recent revalidation of the SCITT programme. 
The historical narrative of Sheffield Hallam University is key to this, drawing on Mead’s (2022) notion of historical consciousness. SCITTs are valued members of the Sheffield Institute of Education, with 17 current partnerships and an engaged community of practice. The notion of bringing stakeholders along for the journey into a culture of inquiry is central to the theme of this session, with the challenges and opportunities this brings for all concerned. 
We will share aspects of our current practice and offer a reflective space and optional creative activity for participants to explore their own potential opportunities and barriers to inquiry in their own settings, as well as their own perspectives and experiences of research and practitioner inquiry


A6:
Redefining who we are, redesigning what we do: The Global Competence Toolkit
Sarah Louise Jones and Ann Kaegi, University of Hull

1. The session will explore who we are as teacher educators to help us redesign teacher training programmes so these can contribute to sustainability and regeneration agendas. 
2. This will be a hands-on practical workshop that is aimed at people who seek transformational change. We will draw on work from the University of Hull, where we have developed a university wide Global Education Toolkit.

A7:
Leading and supporting international students on postgraduate provision in teacher education
Lizana Oberholzer, Wolverhampton University

The journey of international students is often riddled with challenges. Some express concerns regarding their physical journey to their global context, and others share that they find engaging with university systems, and digital technologies a real challenge. 
This session aims to look at how, at a time with greater internationalisation, and international recruitment as a strategic focus for many universities, educators, can help international postgraduate learners make a meaningful, and supportive transition into their new contexts, and foster a sense of belonging in safe learning environments. 
This session aims to explore a wide range of strategies that can be used to enable international students and their university tutors, to help make this learning journey not only positive, but a rich learning experience where learners are highly motivated, feeling valued and engaged.

A9: 
Teacher identity – part insider/part outsider: identity confusion in collaborative Initial Teacher Education partnerships
Sharon Phillips, Gareth Watkins, Chris Williams, Rachel Ford, Jude Penny and Claire Pescott, University of South Wales

This paper is a case study based on interviews and focus groups with teacher educators who have moved into higher education at a time when boundaries and roles have become blurred. Using a Theory of Change (ToC) methodological approach (Laing & Todd (2015) it focuses on individuals who are core to that change. 
The sample is a group of teacher educators who have moved from schools to higher education. Semi-structured, recorded interviews of approximately one hour are being conducted with each case study participant, giving participants opportunities to answer questions while also discussing unanticipated issues of importance to them. ‘Sense-making’ discussions are taking place between interviewer and interviewee based on the interview transcript. This is followed by a focus group discussion. 
This discussion will be based on images that participants choose to illustrate their perception of their identity. The analysis aims to provide insights into identity, roles and responsibilities, and the challenges of feeling part outsider/part insider in an ITE HE/Schools partnership.


A10:
Developing collaborative approaches to research-informed teacher education: perspectives from university and school
Jemima Davey, St.Mary’s University and Stephen Crinall, Bedfont Primary School
Stemming from UKRI funded research exploring how to best enable the effective use of research literature in the mentoring of beginner teachers, this workshop will consider the findings of the initial enquiry and explore the research partnership formed as a result of creating space to reflect on literature and its value in professional dialogue with mentees.
In recognition of the diminishing divide between theory and school-based practice (DfE, 2022; Grossman et al., 2018), we aim to explore how universities might most effectively support mentors in working with trainees and early career teachers beyond what is outlined in frameworks that shape their training (Oberholzer and Boyle, 2024). Through the facilitation of protected professional learning opportunities to explore how research literature can be applied contextually, new research partnerships have formed and continue to strengthen our provision for experienced and beginner teachers alike.
This workshop will:
- explore the findings of our initial UKRI-funded enquiry;
- share the design and initial findings of a new collaborative research enquiry led by the presenters as part of a practitioner research project focusing on teacher education;
- demonstrate the impact of establishing school-university partnerships through engagement in collaborative research on initial teacher education;
- consider the impact of university and school-based colleagues collaborating to enhance research-informed provision for emerging professionals.

A11:
The elephant in the science staff room: an investigation into the maths skills and confidence of pre-service science teachers in England
Caroline Neuberg, Ally Davies and Liz Nourshargh, Leeds Trinity University

This presentation explores the current state of science teacher training in England, particularly focusing on the math support provided to pre-service teachers during their training year and their levels of mathematical competence and confidence. 
This research is prompted by the recent increase in mathematical content within GCSE science curricula. Key findings indicate a lack of consistency in how teacher training centres address mathematical skills, with varying levels of awareness and support for trainees. Additionally, it reveals a troubling deficit in confidence and competence among science trainees when marking GCSE-level math questions, with only 13.5% accurately and confidently marking all eight simple questions. 
Ultimately, the research highlights the critical need to bridge the mathematical skills gap among science teachers to enhance the effectiveness of science education in secondary schools. This research has been submitted to the International Journal of Science Education

B1:
P4C (Philosophy for Children, Colleges and Communities) and Initial Teacher Education: Becoming Philosophical Student Teachers
Jude Penny, Univeristy of South Wales
This session will explore the potential for the pedagogy of P4C to support the development of philosophical thinking and dispositions in initial teacher education. 
The ‘purpose-driven’ Curriculum for Wales presents a bold vision for curriculum, learning and teaching in Wales. Some links between philosophy and the Curriculum for Wales will also be highlighted during this session.

B2:
Primary student teacher perceptions of the expert primary teacher
Lorain Miller, Northumbria University

This workshop explores Trainee Primary Teachers’ (TPT) perceptions of expertise in the primary school classroom during their initial teacher training (ITT) programme of study. It identifies the range of traits TPT’s perceive Expert Primary Teachers (EPT) hold which identify them as experts in their field and analyses how these perceptions change (or remain fixed) over the period of their programme of study and how these perceptions affect their teacher identity. 
In addition, the perceived barriers to achieving expertise in primary teaching are discussed. Two programmes of study were analysed: a three-year undergraduate programme and a two-year post graduate distance learning programme. The combined population of these programmes encapsulated 399 students of which 140 participated in the study (35%). The study consisted of an online questionnaire completed by 140 TPT’s. Data from the questionnaires was used to inform a series of 26 online in-depth interviews. The data from these instruments was analysed and then used as focus materials for two focus groups to construct the data further. Finally, the final year students were asked to complete the online survey at the end of their programme of study. 
The findings from this study indicate that TPT’s start their respective programmes of study with an appreciation that grit is a key component of achieving expertise but is very quickly replaced by passion and experience. In addition, whilst TPT’S perceived that excellent subject knowledge was key to becoming an EPT other knowledge domains were not noted. The lack of situational knowledge and contextual knowledge was apparent, which is also missing from the Core Content Framework (the curriculum directed by the government for Initial Teacher Training). TPT’s had no comprehension of the EPT as a problem solver. This comprehension created the perception that it was not possible to ever achieve expert status. 
In addition, TPT’s perceived that certain personality traits are required to ensure that a primary teacher became an expert and that these personality traits cannot be learned e.g. grit, passion, patience, empathy. Finally, TPT’s do not appreciate the importance of the concept of deliberate practice to becoming an EPT. This research recommends that these gaps in knowledge are added in to the CCF and a method of deliberate practice is built into ITT using the new model of developing expertise outlined in the conclusion to this thesis.

B4:
How might AI impact assessment in initial teacher education?
Nathan Rogan (Educatio and Training Foundation) and Jen Deakin (Runshaw College)
 
Join Jen and Nathan for an interactive session, exploring the impact AI is having and could have on assessment within initial teacher education. Both speakers will give their thoughts and present research and evidence on how AI is changing assessment more broadly in the FE & Skills sector as well as giving the opportunity to engage in discussion with colleagues on both the threats and opportunities AI presents to assessment, particularly within ITE.
 
Speaker bios:
Jen Deakin, Course Leader of Graphic Design and Advanced Practitioner at Runshaw College. Jen is currently a Technical Teaching Fellow undertaking a project around the use of AI more broadly within her college, as well as a recent inductee onto the Practitioner Research Programme with ETF and University of Sunderland, completing an MPhil on how AI might change the face of assessment within the FE & Skills sector.
Nathan Rogan, Senior Education Advisor for ITE, English and ESOL at the Education and Training Foundation. Nathan has been undertaking research on the potential for AI to improve retention in the FE & Skills sector alongside exploring how AI can and is being used within ITE programmes, as well as in the ESOL teaching community to improve outcomes for ESOL learners.

B6:
Attachment and Trauma Awareness – using the flexibilities in the CCF to support ITT and ECF teachers to develop relational approaches
Andy Wright (Chair of Attachment Research Community), Andy Bloor (University of Derby) and Lisa Gentle (Norland College)
Members of the Attachment Research Community (ARC) have been working for a number of years to promote research-based strategies towards developing relational approaches in the classroom. A key element of this has been to support aspiring and early career teachers in develop their own skills in this area. 
We firmly believe that teachers need to understand their own motivations and capacities, and to develop the resilience they need for effective classroom relationships with students, as well as to critically consider their own practice, and explore alternatives to behaviourist ‘sanctions and rewards’ approaches. Much of this latter ‘disciplinarian’ perspective has been promoted by the DfE alongside CCF documentation in the past few years. However, many of the principles of the CCF are aligned with – and indeed can be more effectively implemented by using – relational approaches. 
We work closely with UCET and are also providing a session as part of the CPD programme, on 6 November.
Andy Wright is the Chair of ARC. He was for many years a secondary school headteacher and has acted as Virtual School Head in a number of local authorities. Andy Bloor and Jane Bradley both have wide experience of working with ITT and ECF teachers, across a range of university departments. Lisa Gentle is an academic researcher with a strong background in Early Years education. All four contributed to the ARC Review of the ITT Core Framework see https://the-arc.org.uk/research-and-reports
For more information contact Dr Richard Parker Richard.Parker18@bathspa.ac.uk

B7:
Co-constructing ITE assignments with community partners to improve student teacher’s enquiry thinking and employability
Mieka Harris (University of Bedfordshire)

This workshop will investigate the power of developing community relationships in enhancing the ITE experience to improve student teacher outcomes, creativity and employability. 
Through analysing the developed relationship with The Shuttleworth Trust and the connected change to a final year course assignment, participants can explore the impact on the student teacher’s enquiry thinking skills and how it supported their employment interviews. It will also include an interactive element on object-based learning and how this promotes enquiry thinking. 
The workshop will discuss other contextualised learning projects, including with local museums and sports organisations, and show links to all subjects across Primary and Secondary as well as wider areas of the ITE curriculum beyond the CCF including Learning Outside the Classroom, PSHE and Sustainability. 
In the session, participants will be invited to consider the opportunities a range of community partners could provide and, through an interactive activity, be supported to identify links with existing assignments on their own ITE courses.

B8:
The benefits and challenges of partnerships across multiple delivery sites
Suzanne Lawson and Catherine Clutterbuck, University of Worcester

Catherine Clutterbuck and Suzanne Lawson are the Strategic Partnership Leads for Primary and Secondary at the University of Worcester. 
In this workshop they will be exploring the benefits and challenges of partnerships across multiple sites. The workshop will explore the way that Worcester is working with a range of models including those formerly known as School Direct and the partnership between the University of Worcester and the University of East Anglia.


B9:
Supporting student teachers’ inquiry led academic literacies 
Zoe Proctor, Leeds Trinity University 


· Not all ‘Academic Literacies’ starting points are equal.
· Student teacher perceptions: from assumptions and contradictions to effective inquiry led support.
Developing an Academic Literacies approach is increasingly being seen as important for student teacher development on transition to HE. Not only for assessment purposes but as a key area of development that supports identity, employability and one that students need more support with.
Current literature is focussed on theoretical models, tutor perspectives and the pedagogy of Academic Literacies development meaning there is a distinct lack of student voice and an understanding of their perceptions. Course design should consider how student teachers perceive their development within an academic literacies approach and progress towards being research informed professionals with the ability to make evaluative judgements of their own academic performance. (Tai et al, 2017)
Reflexive Thematic Analysis of student teacher perceptions of academic literacies highlighted commonalities and differences in perceptions of identity and support. Academic Literacies were defined through student teacher’s current lived experience of developing and receiving feedback for this area of learning within their programme and through the lens of theoretical models (Lea and Street, 2006) and current research into creative programme approaches (Abegglen et al, 2019). This study found students predominantly view Academic Literacies as visible study skills and mainly surface level features of reading and writing. They also believe that students should proactively seek support to develop their academic literacies.
“It’s there if you look for it!”
(Student A, Focus Group 2023)
However, clarity of expectations in teaching within an inquiry led academic literacies approach was found to be inconsistent for students and the responsibility of academic tutors and professional services in providing support for development of this was unclear to some student teachers. As a result of contradictory guidance and unclear expectations students still struggle to develop academic literacies with a resulting negative impact on their self-efficacy (Prat-Sala and Redford, 2012) and retention and progression through their course.
The implications for these findings are programmes that support beyond technical skill and develop identity, promote proactivity and purposeful use of academic voice. An inquiry-led academic literacies approach that makes explicit the purpose and benefits of developing Academic Literacies for student teachers should be prioritised and embedded (Thies and Rosario, 2014) within taught content and authentic assessment to support development of student teachers’ academic identity. Student teacher oracy (Heron, 2019) and feedback literacy (Carless and Boud, 2018) has been further explored to inform an inquiry-led approach.
Student teachers are at different stages with their readiness to develop conversancy in their discipline and inquiry-led and embedded support in ITE programmes to develop Academic Literacies is essential for student teacher development.

B10:
Making better decisions: developing critical engagement in early career teachers  
Alex Ford, Leeds Trinity University

“Your pace was off. We talked about this last time. You need to be pacier.”
This is just one example of a typical exchange between a mentor and a trainee teacher during a PGCE placement. For mentors, having trainees who do not seem to respond to advice can be extremely frustrating. For trainees, receiving vague guidance can cause them to give up on teaching altogether. This workshop explores how Legitimation Code Theory is being used in one PGCE History course to empower trainee teachers to make sense of vague advice, by developing their teacher gaze.

B11: 
What’s your story? Building Further Education Sector (FES) trainee teachers’ employability skills through creative Storytelling and Digital Technologies
Sarah Telfer, University of Bolton

This workshop will explore the innovative use of storytelling skills as an employability tool within Initial Teacher Education (ITE) 14 + Further Education (FE) programmes in the Lifelong Learning Sector. Storytelling with its inherent characteristics of creativity and human communication offers an effective opportunity for trainee teachers to develop their pedagogic practice and wider skills in preparation for entry to employment in the Education sector.

C1:
Subject Knowledge Enhancement: the impact of SKE on retention and progression in ITE at the University of Wolverhampton
Greg Shilton & David Allden, University of Wolverhampton

This workshop looks at the Secondary Education Subject Knowledge Enhancement (SKE) programme at the University of Wolverhampton. 
It will be a structured discussion around the value of the programme in recruitment and will look at how the programme has not only contributed to progression into ITE but also retention in the profession within the shortage subjects.  Wolverhampton has delivered subject knowledge enhancement for over 20 years, and the workshop will draw upon the experiences of academic staff who have run and delivered the programme for a proportion of that time but also will consider the responses of participants and how they feel they have benefited from such a scheme.  
Dave and Greg have both planned, delivered on, and managed the programme at the University between themselves for more than 5 years and want to share knowledge of what has been learned over that time with others who may be interested in implementing similar programmes themselves.

C2:
Developing PGCE Primary Student Teachers' Research-Informed, Reflective Practice 
Russell Grigg and Helen Lewis, Swansea University 

This workshop provides an overview of how one ITE provider supports the development of PGCE Primary student teachers as research-informed, reflective practitioners. It discusses programme design that features innovative practices such as research speed dating, international virtual exchange, and university-based observation classrooms that enable student teachers to develop research skills in authentic and engaging contexts. Recent inspection evaluation suggests that such provision is helping student teachers make strong progress to becoming competent, qualified teachers.
Dr Russell Grigg is Director of ITE and Dr Helen Lewis is the School Education Lead at Swansea University.



C3:
Curriculum design and assessment: What does this look like in ‘Outstanding’ Further Education?
Lauren Mura & Sjay Patterson-Craven, Edge Hill University

Within our Initial Teacher Education provision at Edge Hill, we have put the curriculum at the center of our understanding of progression. 
Each course has its own weekly ITE curriculum which ensures trainees meet the relevant learning milestones over the course of their ITE journey. On our Further Education courses, this weekly curriculum is enhanced by a subject-specific approach which has an explicit focus on the required subject-specific pedagogical content knowledge required for trainees to develop in the subject in which they are intending to specialize. Progress through the curriculum is monitored on a week-by-week basis via the use of ‘Weekly Development Summaries’ and triangulated by a ‘Professional Reflective Viva’ at the end of their course. Such an approach to curriculum and assessment design was judged by Ofsted to be ‘Outstanding’ in January 2024.
This session aims to share our approach with other ITE providers and whilst the focus is on Further Education, this session will be of use to ITE colleagues of all phases.

C4:
Teacher Training in Malaysia – developing teacher identities in an international context
Nicola Smith, Donna Dawkins and Michael Amess, Birmingham University

Presented with the unique opportunity of working with teachers in Malaysia who are working with underserved communities, this workshop reports on some of our findings from data collected during the first year of a novel approach to teacher education. 
In a world where people are increasingly being geographically displaced, we hope this workshop will offer insights for those who are working, or looking to work, in the development of teacher education beyond England. This workshop will consider the context of working with displaced communities and the role teacher education has in supporting children and young people to improve their life chances. Working with a network of schools in Malaysia our immediate focus has been on developing our understanding of our students who are all working as teachers in educational settings. As such, the research has focused on two questions: what does it mean to be a teacher and what does it means to be a learner? 
Doing so, we look to theories of assemblage and subjectivity to help us understand the processes which inform the possibilities available in answer to those questions. In this workshop we will share some of our rudimentary data and look forward to hearing your thoughts.


C5: 
Developing a UCET Teacher Education Blog 
Keither Parker, York St. John University Lisa Murtagh, University of Manchester, Stefanie Sullivan, University of Nottingham) and Max Fincher (UCET)

This session is to discuss the idea of developing a Teacher Education Blog on the UCET website that would give colleagues the opportunity to share ideas and expertise, reflecting the principles behind the UCET document 'Intellectual Base of Teacher Education Report' and the UCET Strategic Plan 2020-2025. 
The session aims to consider the parameters for this exciting opportunity and a potential framework for managing this, including drawing on the sector for peer review of blog articles before publication.



C6:
The Use of Simulation-Based Approaches for Teacher Education 
Sophie Meller and Christopher Counihan, NorthumbriA University 

This session will explore the effective use of simulation-based approaches in teacher education. 
Delegates will gain a foundational understanding of simulation techniques and their application in pedagogical contexts. We present diverse formats and content of simulations employed in our programmes, showcasing examples of both staff-designed and co-designed student simulations. The session will conclude with a discussion of recent research findings and an invitation to join our National Simulation Network.

C7:
Reflecting on policy enactment following the ITT Market Review: problems, prompts and provocations 
Polly Glegg, Jasper Green, Jane Tillin, UCL, IoE, Faculty of Education and Society

In this session we will critically reflect on our institutional response to the ITT Market Review with a focus on the new mentoring requirements. 
We will first reflect on the impact this government policy change had on us as a large-scale provider of initial teacher education, within London. This will involve examining how we responded to the policy by reflecting on the many decisions made and actions taken, successes celebrated and moments of gloom. 
We will share key lessons that we have taken from this process and, in doing so, we hope to help others as they interpret and enact policy change in the future. In the final part of the session, we offer three provocations and invite delegates to discuss them drawing on their own institutional and personal experiences of responding to the Market Review and policy in general. The provocations interrogate important questions arising from our experience that are applicable, we contend, to inevitable future policy demands that the sector will face.

C8:
The benefits and challenges of ITaPs in a large HEI
Suzanne Lawson and Catherine Clutterbuck, university of Worcester

Catherine Clutterbuck and Suzanne Lawson are the Strategic Partnership Leads for Primary and Secondary at the University of Worcester. 
In this workshop we will be exploring the benefits and challenges of ITaPs in a large HEI. 
We will be asking how many ITaPs should be in a PGCE course, is it better to use satellite or placement schools, are they significant differences for Undergraduate provision, how to quality assure and then considering 'if we could scrap ITaPs would we? Your comments will be welcome.


C9:
What has inquiry got to do with my teaching: does it have a prospect in teacher education?
Adewale Magaji, Lorraine Smith and Samuel Coombes, Universit of Greenwich


Promoting a research-teaching nexus with a focus on inquiry-rich teacher education requires relevant knowledge and skills to help teachers identify aspects of their practices that may require investigation and carry out research to improve and address them. 
Inquiry-led teaching and learning in teacher education is increasingly relevant in the twenty-first century landscape of teacher development. As teacher educators, we are responsible for promoting inquiry-rich teacher education by promoting teachers as researchers and giving them agency to take responsibility for their development.
The presenters currently work in a university training and supporting teachers (both trainees and experienced) across several schools in the UK and have had the opportunity to promote inquiry-rich teacher education by utilising various approaches that have impacted teachers and school improvement. For this presentation, we will share examples from our practice on how we have developed and used a model of action research, collaboration and facilitation (Lambirth et al., 2019) to promote teacher inquiry with an impact on school improvement and pedagogies. In addition, to using simulation research for trainee teachers during COVID-19, and inquiry into promoting inclusive teacher education.
We believe that through research and collaborative learning, teachers can develop inquiry and reflective approaches to deal with change in their practices.

C10:
Developing a research-rich academic culture for teacher educators
Alison Griffiths, Dr Amanda Nuttall, Ed Podesta, Megan Stephenson
School of Education, Leeds Trinity University

In this session we draw from doctoral research and lived experiences to explore what it means to develop a research-rich academic culture in a university-based teacher education department. 
We begin by inviting discussion in response to a composite narrative account, which provokes debate around the relationship between the role of teacher educator and research and scholarship. A conceptual framework is then presented to help explore notions of duality and ‘boundary crossing’ as we transition from the role of teacher to teacher educator. A conceptualisation of teacher educators as ‘pracademic’ is reviewed, with debate invited on this terminology. 
In the final part of the session, a case-study from our own university is presented where we highlight actions taken to shore up the position of research, scholarship and knowledge exchange. Examples of how a research-rich culture has been developed and sustained are provided, with time for colleagues to discuss potential benefits and challenges across a range of contexts.
C11:
Exploring “reality/ practice shock” through the perspectives of ECTs.
Jo Milton, Univeristy of Cambridge

This session will explore the concept of “reality shock” - the difference in beginning teachers’ expectations of the teaching profession and the reality they experience. 
Research investigated first and second year ECTs’ perspectives and experiences of reality shock, identifying positive and negative influences. The findings of this study provide a deeper understanding of the experiences of beginning teachers, with practical implications for student teachers, ECTs, teacher educators and ITE providers.

D2: 
Researching collaboratively with our partner schools and colleges: The CCCU Education Research Schools Partnership
Fiona Yardley, Canterbury Christ Church University 

Teachers have engaged with research for decades: there is nothing new about school-university research partnerships. 
The literature suggests that establishing a meaningful collaborative research partnership between university and schools is challenging, but we did it anyway, establishing the CCCU Education Research Schools Partnership. 
In this session we will describe our approach and share how it’s going – warts and all. We discuss what is different about our approach, our messy, unstructured, constantly evolving loose federation of researchers and projects. In particular we explore one unexpected finding of schools engaging with research – the positive impact on teachers’ wellbeing.

D3:
Clare Winder (UCLAN) and Lynn Senior (West Nottinghamshire College): ITE for the FE & Skills sector: issues updates

 
· An overarching question – what is FES? (This relates to sector issues and directly to the comment Pete Grady made at our October forum)
· Evaluating the DiT framework and how it could be developed, what do we need to Stop – Start – Continue?
· Then we’ll explore the two hot topics that need development:
· 20 hours online synchronous teaching practice: What are the key barriers and drawbacks to this approach? What KSBs to trainees actually need to acquire in order to use technology appropriately, ethically and successfully in face to face and online learning spaces (a/synchronous).
 
· 20 hours in second placement: What are the key barriers and drawbacks to this approach? How else can trainees in- and pre-service be exposed to the wider FE sector in a way that is both meaningful and feasible? What approaches are ITE providers taking and what is the rationale for this?

D4:
Kenya’s Competency Based Curriculum
Chris Rolph, Nottingham Trent University 
This presentation details the findings from a visit to Nairobi, funded by Gordon Kirk Travel Scholarship, to look at the Competency Based Curriculum (CBC). 
The CBC is being introduced to all schools in Kenya, accompanied by a wholescale restructure of the school system, in an attempt to develop “engaged, empowered and ethical citizens”. Reforms are progressing one cohort at a time and have just reached the first year of secondary education. Meetings with HE leaders, teacher educators, and a focus group of school and university educators explored the impact of the CBC. 
Findings suggest that there is widespread agreement on the principles of CBC, though not on the efficacy of implementation. Teacher educators are supported by Helsinki University through a blended learning programme; an emphasis on pedagogy does not yet appear to be complemented by a commensurate understanding of assessment. Training for in-service teachers relies on a trickle-down approach, which respondents felt was unlikely to achieve the transformed mindsets that CBC demands. Centralised reporting focuses on knowledge rather than skills, both of which create an unwanted pressure towards a knowledge-based curriculum, and Kenya’s inclusion in PISA from 2026 may add weight to this tension with CBC. The direction of travel of policy in Kenya is against the flow of most western nations; while one respondent described its ambitions as “noble,” it may provide a cautionary tale for those interested in radical reform to the curriculum in England.

D5:
Supporting refugee children in schools
Catherine Gladwell, Refugee Education UK

This session, delivered by Chief Executive of Refugee Education UK, Catherine Gladwell, will explore how teachers can better support the refugee children in their classes. 
It will include a policy-level, evidence informed overview of the key challenges refugee children and young people face trying to a) access education in the UK and b) thrive once there. We will also explore the strategic and practical changes that education professionals can both advocate for and put into practice, to support these children, as well as sign-posting attendees to further resources and training available.
Refugee Education UK provides education support to more than 2,000 young refugees each year, and works alongside universities, local authorities, governments and UN agencies to build evidence about what works in refugee education.

D6:
The potential of ITAPs in secondary ITE provision to generate opportunities for subject-specific inquiry
Helen Sheehan & Caroline Smart, Sheffield Hallam University 

This session will present a case study of one HEIs approach to ensuring that all 4 ITAPs in a secondary PGCE have a subject specific element.  
It is intended that this will generate discussion and create opportunities to share best practice and innovative ideas.  It is hoped this will provide space to explore how subject-specific inquiry has been or can be interwoven into ITAPs.

D7:
International ITE
Andy Bloor, University of Derby

This session will consider both ITE and non-ITE routes into international teaching and considerations about the iQTS process.  There will be opportunities to discuss the underpinning principles behind the iPGCE as well as Q&A around the experience of iPGCEs and the iQTS qualification.

D8:
A Tale of Two Phases: Inquiry in different spaces 
Lorraine Smith and Michelle Best, University of Greenwich

Teacher inquiry is recognised as a vital tool for enhancing teaching and learning, playing a crucial role in teacher development by fostering knowledge generation and challenging the status quo (Sergis and Sampson, 2017). This workshop examines the emerging research findings from the dual-phase approach to inquiry within my institution, contrasting secondary education and further education.
In further education, the inclusion of a research module within the programme structure elevates the importance of research. Students engage in writing research proposals, obtaining ethical approval, and conducting research in their placement settings. This process culminates in a group activity where research analysis is celebrated through a conference event involving students and stakeholders.
Conversely, in secondary education, while research remains integral to evidence-based pedagogy, trainee-generated research has diminished due to the time constraints imposed by ethical approval processes within an already packed curriculum. Consequently, research has been replaced by alternative assessments that do not require ethical approval.
Promoting teacher inquiry in Initial Teacher Education (ITE) aims to transform trainees’ practices as an Early Careers Teacher (ECT).
This workshop explores the positioning of inquiry in Initial Teacher Education (ITE), both with and without trainee-initiated research and research modules and discusses the emerging findings from our research on the potential impact on trainee teachers and their careers.


D9: 
Chasing and Slaying The Dragon: Mapping how trainee teachers’ learner and teacher identities shift during the PGCE training year
Samantha Wilkes, Deborah Garcia, Megan Stephenson and Alice Boyce, Leeds Trinity University

Teacher identity is a complex and dynamic concept that develops over time and has both a personal and professional dimension. Knowing who you are as a teaching professional gives agency, supporting individuals to thrive and continue to develop in an ever evolving, challenging, and rewarding profession (Connelly, 2020).
Trainee teachers fluctuate between 'student learner ' and ‘student teacher’ communities of practice in university and school settings. But many trainees find these transitions challenging, potentially impacting on their experience (Burn 2007) and impacting progression across their PGCE programme, with consequences for retention and completion, and teacher supply (Daly et al 2020).
This paper presents outcomes from an in-depth examination of primary PGCE trainee teachers’ perceptions of their experiences as student learner and student teacher. The dynamic interplay between trainee teachers’ identities as learners and as teachers is explored in order to better understand ways in which progression and completion within the programme can be better supported.





D10:
A modern twist on an old classic: creating an inquiry rich BEd post accreditation 
Dr Leanne Gray and Dr Rachel Minett, Anglia Ruskin University 
 
Following successful accreditation, Anglia Ruskin University (ARU) launched a brand-new BEd (Hons) Primary Education with QTS in September 2024. The course is delivered across three campuses in the East of England: Chelmsford, Cambridge and Peterborough. 
In this presentation we discuss the design and implementation of this new course and how we developed an inquiry rich approach for our trainees.  
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