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Presenter Notes
Presentation Notes
Context, The Project, Our Curriculum, Teacher identities and some emerging data.
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Contexts

Global:

By the end of 2024, UNHCR
estimates there will be more than
130 million forcibly displaced
persons worldwide.

/5% of those people live in low- or
middle-income countries

Access to, and experience of,
both schooling and education is
widely variable.
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Malaysia:

UNHCR estimates 189,340 registered
refugees and asylum-seekers in
Malaysia (May 2024).

Further 40,000-140,000 unregistered
refugees

Malaysia has some of the strictest
citizenship laws in the world.

Undocumented, irregular or stateless
migrants range from a further 1.2 to 3.5
million.

Estimated 20-30% of refugee children
attend ‘alternative learning centres'.
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https://www.unhcr.org/mid-year-trends-report-2024


(Displaced)
teacher
demographics
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Youngest 18
Age Eldest 59
Mean age 29
Female 25
Gender
Male 9
Malayan 14
Burma (Myanmar) 10
Pakistan 3
Yemen 3
Nationality
Bangladesh 1
Iraq 1
Somalia 1
Syrian Arab Republic 1
Incomplete secondary schooling 2
Completed secondary schooling (iGCSE or equivalent) 5
Educational Completed upper secondary schooling (A level or equivalent) 2
qualifications Incomplete tertiary education
Bachelor's degree 6

Postgraduate degree




Overview of Project

PGCEi qualification; 6 modules

Face to face teaching at beginning of each pair of modules
Unqualified teachers in unregistered schools

Refugee communities

Varied previous experiences of education

Most students accessing online content on smartphone
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Programme design

Mode
Blended approaches are most effective for teacher development programmes
(Popova et al., 2022; Schmid et al., 2023)

Design features positively correlated with student retention and positive learning impacts:
« Consecutive days of face-to-face learning (but not necessarily ‘more’ face-to-face learning)
* Follow up visits to review materials and work on application in context

« Time spent practicing with other teachers
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Challenges

Building relationships

Diversity of teaching and academic experiences

Starting from where students are and funds of knowledge

What does 'good teaching' look like in different contexts?

Authentic assessment
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Curriculum Design

* Previous experience in developing PSRB programmes in England
« Making the PGCEI meaningful for everyday practice
 Availability of online resources e.g. videos

* Academic standards in context
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Building our Understanding

To help us understand the role that our programme could have in developing
them as teachers, we first had to understand what being a teacher and
learner was for them.

Two questions that drove our data collection were:
What makes a good teacher?

What makes a good learner?
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Assemblage and Subjectivity

"An assemblage, in its multiplicity, necessarily acts on semiotic flows, material
flows, and social flows simultaneously. Assemblages are composed of
heterogeneous elements or components that are linked together to function as a
whole. An assemblage has both content and expression, both a territorializing

component that establishes boundaries and a deterritorializing force that allows for
movement and reconfiguration”

(Deleuze and Guattari, 1987, p.88 ).

"The subject is a relation of dependency in which the one who is dependent is also
defined, not merely regulated, by norms that exceed them"

(Butler, 1997, p.20)
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Money

Conceptualising Teacher Identities
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The subjectivity of teachers can be broadly drawn around the forces that enable and disavowel the capacity of someone to be a particular 'kind' of person. This is not new to academic research and there is much work that looks at what it means to be a teacher, what kind of teachers are enabled and disabled through the schooling system. Largely we can conceputalise that to be a teacher-subject, your capacity to be is constructed through material and discursive relationships and the power that these have. And the evidence of this is that if we walk into a teachers classroom there are certain performativities/ways of speaking/rituals that we see that we recognise in different spaces where we go 'ah, you're a teacher'.��And this can be roughly accurate for what we recognise to be teachers across countries. That said, for the teachers we are working with in Malaysia there relationship to these forces move to something which we may not see as 'typical'. One way of conceptualising these forces it to think of them as an assemblage (D&G) which moves us beyond a Foucaultian approach to the subject in interesting and productive ways.��
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Recognising that our Malaysia teachers work in the shadows of many of these forces – that their capacity to be and their reality is so sparseley different due to their precarious work. They are low-paid, variably educated working in challenging conditions with little time, within a context of anti-refugee policies that place them outside of the nation state. As such, we propose that we consider these as shadow teacher subjects – people who are a teacher but not a teacher, who are materially and discursively both recognised and unrecognised through the forces that constitute and sustain their identities.��They are teachers but fail to be recognised discursively as such. Their resources are minimal and working with communities that really need them. That said, being a shadow teacher isn't simply a restricted teacher; within the limitations of what a teacher can be there is scope for new 'lines of flight' in which teachers are able to escape the lines that disavowel opportunity. Without regulation there is the possibility for opportunity to support teachers to do something different and do something better. We move into a new space in which we are fortunate enough to consider how we can support the development of good teaching that allows us to meaningfully make a difference to these teachers and  their communities.

As such, for us, mapping their relationship to these forces and capturing their experiences allows us to think about how we use subjectivity to shape our curriculum. While we are unable to solve some the macro issues, we look to our curriciulum to offer solutions that enable us to support shadow teachers and by using this framework it allows us to identify routes into supporting them, in a similar way to 'culturally responsive teaching' it allows us to identify ways to respond appropriately to support them in becoming shadow teachers. 

Our interest in understanding the assemblage and the role curriculum can play in mediating the web of forces is of particular interest here and it is through our critical analysis that we hope to draw out how students have experienced our course so that we can improve our curriculum design to help open up opportunities to support them make a difference.


Shadow Subjects / Shadow Teachers

Teacher/ Not a teacher

Citizen / Migrant

Legal / lllegal

School / Alternative Learning Centre

Adult / Child
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What makes a good teacher?

_ Patience and care What knowlgdgg alno! upde:rstandmg
do you think is 'missing' here?

- Being 'liked by the students'

- Recognition that all pupils are different AIEI CHEL TR 70 Clo ED e AT o]

their thinking?

- Understand pupils' lived experience

- Empower pupils to become global citizens
- Being a continual learner / open to learning new things
- Role models — modelling values (like curiosity)

- Provide the 'correct' knowledge

- Know what stage pupils are at in their learning
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What makes a good learner?

) : : C e What knowledge and understanding
Being curious and thinking critically do you think is 'missing’ here?
- Good listener
. The teaching ST And what would you do to develop

their thinking?

- Being open and able to take criticism
- Good learning behaviours (don't get distracted)
- They do as the teacher does.

- Humble and even if you know what you are being taught you continue to be
compliant.
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Takeaway/conclusion

» Reflecting on ways that we use theory to help us better
understand the context in which we are working

* Developing the programme to support making a difference
to the lives of teachers and children and young people

* The role in research to tell the story — to raise awareness
and capture the experience of shadow teachers.
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