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Introduction

The Initial Teacher Training and Early Career Framework (ITTECF) lays out ‘the entitlement of every trainee and early
career teacher (ECT) to the core body of knowledge, skills and behaviours that define great teaching’.

The Education Endowment Foundation (EEF) has independently assessed and endorsed that the claims made within
the framework — particularly the ‘Learn that” knowledge statements — accurately reflect the evidence sources from
which they have been drawn.

The framework references represent the evidence base from which the ‘Learn that’ statements have been
developed, in conjunction with the practical expertise of the advisory groups who constructed the framework
statements themselves.

The framework references are not, however:

e A mandatory reading list for accredited providers or trainees/early career teachers, or

e A comprehensive list of all associated and relevant evidence to statements — accredited providers will
inevitably need to supplement and diverge from the references to teach the core knowledge and skill
statements.

The reference map

This document gives accredited providers of initial and early career teacher training a list of the relevant references
from the framework reference list that are associated with each of the ‘Learn that’ statements — see table below. This
is intended to support providers to see how the reference list for each framework section maps to the specific ‘Learn
that’ statements. The table also indicates where a statement is new (all red) or amended (partially red).

When using the reference list and table below, it is worth remembering that:

e The DfE framework marks some of the references with an asterisk (*) to indicate that these are
recommendations for further reading. However, there is no expectation that these references are mandatory
reading for providers or participants, and they do not need to be treated as any different to other references
in the framework. They have been identified as recommendations for further reading usually because they
are freely available rather than behind academic logins or paywalls.

e The ‘Learn that’ statements make a range of claims about teaching and learning practice. Some claims
suggest the likely impact or effectiveness of approaches, others are more theoretical in nature, and some are
simply descriptive of common conditions and practice.

e Statements have been drawn from particular sections of or findings from the framework references, and
therefore the statements are unlikely to ever represent the source as a whole.




Learn that statement \ Associated References from the DfE ITTECF reference list

Standard 1

*New or amended statements marked in red in the ‘Learn that statement’ column.

1.1 Teachers have the ability
to affect and improve the
wellbeing, motivation and
behaviour of their pupils.

Aronson, J. (Ed.) (2002) Improving academic achievement: Impact of psychological factors on education. New York: Academic Press.

Campbell Collaboration (2018) School-based interventions for reducing disciplinary school exclusion: A Systematic Review. Available at:
https://www.campbellcollaboration.org/better-evidence/reducing-school-exclusion-school-based-interventions.html.

Education Endowment Foundation (2021) Education Endowment Foundation Teaching and Learning Toolkit, Behaviour Interventions: Available at:
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learningtoolkit [retrieved 26 May 2023].

Education Endowment Foundation (2021) Education Endowment Foundation Teaching and Learning Toolkit, Social and Emotional Learning: Available at:
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learningtoolkit [retrieved 26 May 2023].

Lazowski, R. A., & Hulleman, C. S. (2016) Motivation Interventions in Education: A Meta-Analytic Review. Review of Educational Research, 86(2), 602—-640.
https://doi.org/10.3102/0034654315617832.

PISA. (2015) PISA in Focus: Do teacher-student relations affect students’ well-being at school? Available at: PISA DoTeacher-
StudentRelationsAffectStudents'Wellbeing.pdf.

Rathmann K., Herke M., Hurrelmann K., & Richter M. (2018) Perceived class climate and school-aged children’s life satisfaction: The role of the learning
environment in classrooms. PloS ONE, 13(2): e0189335. Available at: Rathmann_PerceivedClassClimateAndSchool-agedChildren'sLifeSatisfaction.pdf.

1.2 Teachers are key role
models, who can influence
the attitudes, values and
behaviours of their pupils.

Chetty, R., Friedman, J. N., Rockoff, J. E. (2014) Measuring the Impacts of Teachers II: Teacher Value-Added and Student Outcomes in Adulthood. American
Economic Review, 104(9), 2633-2679. https://doi.org/10.1257/aer.104.9.2633.

Johnson, S., Buckingham, M., Morris, S., Suzuki, S., Weiner, M., Hershberg, R., B. Weiner, Hershberg, R., Fremont, E., Batanova, M., Aymong, C., Hunter, C.,
Bowers, E., Lerner, J., & Lerner, R. (2016) Adolescents’ Character Role Models: Exploring Who Young People Look Up to as Examples of How to Be a Good
Person. Research in Human Development, 13(2), 126-141. https://doi.org/10.1080/15427609.2016.1164552.

1.3 Teacher expectations can
affect pupil outcomes;
setting goals that challenge
and stretch pupils from their
starting points is essential.

Bandura, A. (1986) Social foundations of thought and action: a social cognitive theory. Englewood Cliffs, NJ: Prentice-Hall.

Jussim, L. & Harber, K., (2005) Teacher Expectations and Self-Fulfilling Prophecies: Knowns and Unknowns, Resolved and Unresolved Controversies,
Personality and Social Psychology Review 2005, Vol. 9, No. 2, 131-1557.

Rubie-Davies, C. M., Weinstein, R. S., Huang, F. L., Gregory, A., Cowan, P. A., & Cowan, C. P. (2014) Successive teacher expectation effects across the early
school years. Journal of Applied Developmental Psychology, 35(3), 181-191. https://doi.org/10.1016/j.appdev.2014.03.006.
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1.4 Setting clear expectations
can help communicate
shared values that improve
classroom and school
culture.

Jussim, L. & Harber, K., (2005) Teacher Expectations and Self-Fulfilling Prophecies: Knowns and Unknowns, Resolved and Unresolved Controversies,
Personality and Social Psychology Review 2005, Vol. 9, No. 2, 131-1557.

Murdock-Perriera, L. A., & Sedlacek, Q. C. (2018) Questioning Pygmalion in the twentyfirst century: the formation, transmission, and attributional influence
of teacher expectancies. Social Psychology of Education, 21(3), 691-707. https://doi.org/10.1007/s11218-018-9439-9.

Rubie-Davies, C. M., Weinstein, R. S., Huang, F. L., Gregory, A., Cowan, P. A., & Cowan, C. P. (2014) Successive teacher expectation effects across the early
school years. Journal of Applied Developmental Psychology, 35(3), 181-191. https://doi.org/10.1016/j.appdev.2014.03.006.

1.5 A culture of mutual trust
and respect supports
effective relationships.

Chapman, R. L., Buckley, L., & Sheehan, M. (2013) School-Based Programs for Increasing Connectedness and Reducing Risk Behavior: A Systematic Review,
25(1), 95-114. https://doi.org/10.1007/s10648-013-9216-4.

*|nstitute of Education Sciences (2008) Reducing Behavior Problems in the Elementary School Classroom. Available at
https://ies.ed.gov/ncee/wwc/PracticeGuide/4.

Rathmann K., Herke M., Hurrelmann K., & Richter M. (2018) Perceived class climate and school-aged children’s life satisfaction: The role of the learning
environment in classrooms. PloS ONE, 13(2): e0189335. Available at: Rathmann_PerceivedClassClimateAndSchool-agedChildren'sLifeSatisfaction.pdf.

Zins, J. E., Bloodworth, M. R., Weissberg, R. P., & Walberg, H. J. (2007) The Scientific Base Linking Social and Emotional Learning to School Success. Journal of
Educational and Psychological Consultation, 17(2-3), 191-210. https://doi.org/10.1080/10474410701413145.

1.6 High quality teaching has
a long-term positive effect
on pupils’ life chances,
particularly for pupils from
disadvantaged backgrounds.

Boyd, D., Lankford, H., Loeb, S., Rockoff, J., & Wyckoff, J. (2008). The narrowing gap in New York City teacher qualifications and its implications for student
achievement in high-poverty schools (No. w14021). National Bureau of Economic Research. Available at: https://www.nber.org/papers/w14021.

Dobbie, W., & Fryer Jr, R. G. (2011). Are high-quality schools enough to increase achievement among the poor? Evidence from the Harlem Children's Zone.
American Economic Journal: Applied Economics, 3(3), 158-187. Available at: https://www.aeaweb.org/articles?id=10.1257/app.3.3.158.

Hanushek, E. (1992) The Trade-off between Child Quantity and Quality. Journal of Political Economy, 100(4), 859—887. https://doi.org/10.1086/261808.

Muijs, D., Harris, A., Chapman, C., Stoll, L., & Russ, J. (2004). Improving schools in socioeconomically disadvantaged areas—A review of research evidence.
School effectiveness and school improvement, 15(2), 149-175. https://doi.org/10.1076/sesi.15.2.149.30433.

Slater, H., Davies, N. M., & Burgess, S. (2011) Do Teachers Matter? Measuring the Variation in Teacher Effectiveness in England. Oxford Bulletin of Economics
and Statistics, 74(5), 629-645. Available at: Slater DoTeachersMatter?.pdf

1.7 High quality teaching is
underpinned by positive
interactions between pupils,

Cullen, M. A,, Lindsay, G., Hastings, R., Denne, L., & Stanford, C. (2020) Special Educational Needs in Mainstream Schools: Evidence Review. Available at:
EEF SEND Evidence Review.pdf (d2tic4wvoliusb.cloudfront.net).

Okonofua, J. A., Parker Goyer, J., Lindsay, C. A., Haugabrook, J., & Walton, G. M. (2022) A scalable empathic-mindset intervention reduces group disparities in
school suspensions, Science Advances, 8(12), 1-11. https://doi.org/10.1126/sciadv.abj0691.
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their teachers and their
peers.

Roorda, D. L., Jak, S., Zee, M., Oort, F. J., & Koomen., H. M. Y. (2017) Affective Teacher—Student Relationships and Students’ Engagement and Achievement: A
Meta Analytic Update and Test of the Mediating Role of Engagement.

1.8 Pupils’ experiences of
school and their readiness to
learn can be impacted by
their home life and
circumstances, particularly
for EAL pupils, young carers,
and those living in poverty.

Boyd, D., Lankford, H., Loeb, S., Rockoff, J., & Wyckoff, J. (2008). The narrowing gap in New York City teacher qualifications and its implications for student
achievement in high-poverty schools (No. w14021). National Bureau of Economic Research. Available at: https://www.nber.org/papers/w14021.

Clay, D., Connors, C., Day, N., Gkiza, M., and Aldridge, J. (2016) The Lives of young carers in England: Qualitative report to DfE. Available at:
Clay ThelivesOfYoungCarersinEngland.pdf.

Dobbie, W., & Fryer Jr, R. G. (2011). Are high-quality schools enough to increase achievement among the poor? Evidence from the Harlem Children's Zone.
American Economic Journal: Applied Economics, 3(3), 158-187. Available at: https://www.aeaweb.org/articles?id=10.1257/app.3.3.158.

Hall, G. (2019). The experiences of secondary school students with English as an additional language: Perceptions, priorities and pedagogy.
Hall _TheExperiencesofsecondaryschoolstudentswithEnglishasanadditionallanguage.pdf

Muijs, D., Harris, A., Chapman, C., Stoll, L., & Russ, J. (2004). Improving schools in socioeconomically disadvantaged areas—A review of research evidence.
School effectiveness and school improvement, 15(2), 149-175. https://doi.org/10.1076/sesi.15.2.149.30433.

Standard 2

2.1 Learning involves a
lasting change in pupils’
capabilities or
understanding.

Chi, M. T. (2009). Three types of conceptual change: Belief revision, mental model transformation, and categorical shift. In International handbook of
research on conceptual change (pp. 89-110). Routledge. Available at: Chi_ThreeTypesOfConceptualChange.pdf.

Perry, T., Lea, R., Jergensen, C. R., Cordingley, P., Shapiro, K., Youdell, D., ... & Pomareda, C. (2021) Cognitive science in the classroom: evidence and practice
review. London: Education Endowment Foundation (EEF). Available at: Perry CognitvieSciencelnTheClassroomEvidenceAndPracticeReview.pdf.

2.2 Prior knowledge plays an
important role in how pupils
learn; committing some key
facts to their long-term
memory is likely to help
pupils learn more complex
ideas.

Baddeley, A. (2003) Working memory: looking back and looking forward. Nature reviews neuroscience, 4(10), 829-839. https://doi.org/10.1038/nrn1201.

Cowan, N. (2008) What are the differences between long-term, short-term, and working memory? Progress in brain research, 169, 323-338.
https://doi.org/10.1016/S0079-6123(07)00020-9.

*Education Endowment Foundation (2018) Improving Secondary Science Guidance Report. [Online] Available at:
EEF ImprovingSecondaryScienceGuidanceReport.pdf.

*Willingham, D. T. (2009) Why don’t students like school? San Francisco, CA: JosseyBass. Available at: Willingham WhyDontStudentsLikeSchool.pdf

2.3 An important factor in
learning is memory, which
can be thought of as

Gathercole, S., Lamont, E., & Alloway, T. (2006) Working memory in the classroom. Working memory and education, 219-240. https://doi.org/10.1016/B978-
012554465- 8/50010-7.
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comprising two elements:
working memory and long-
term memory

Perry, T., Lea, R., Jergensen, C. R., Cordingley, P., Shapiro, K., Youdell, D., ... & Pomareda, C. (2021) Cognitive science in the classroom: evidence and practice
review. London: Education Endowment Foundation (EEF). Available at: Perry CognitvieSciencelnTheClassroomEvidenceAndPracticeReview.pdf.

2.4 Working memory is
where information that is
being actively processed is
held, but its capacity is
limited and can be
overloaded.

Cowan, N. (2008) What are the differences between long-term, short-term, and working memory? Progress in brain research, 169, 323-338.
https://doi.org/10.1016/S0079-6123(07)00020-9.

*Education Endowment Foundation (2021) Cognitive science approaches in the classroom: A Review of the evidence (summary). [Online] Available at:
EEF _CognitiveScienceApproachesinTheClassroomSummary.pdf.

*Education Endowment Foundation (2018) Improving Secondary Science Guidance Report. [Online] Available at:
EEF ImprovingSecondaryScienceGuidanceReport.pdf.

Gathercole, S., Lamont, E., & Alloway, T. (2006) Working memory in the classroom. Working memory and education, 219-240. https://doi.org/10.1016/B978-
012554465- 8/50010-7.

Perry, T., Lea, R., Jergensen, C. R., Cordingley, P., Shapiro, K., Youdell, D., ... & Pomareda, C. (2021) Cognitive science in the classroom: evidence and practice
review. London: Education Endowment Foundation (EEF). Available at: Perry CognitvieSciencelnTheClassroomEvidenceAndPracticeReview.pdf.

*Rosenshine, B. (2012) Principles of Instruction: Research-based strategies that all teachers should know. American Educator, 12—20. Available at:
Rosenshine PrinciplesOfinstruction.pdf.

2.5 Long-term memory can
be considered as a store of
knowledge that changes as
pupils learn by integrating
new ideas with existing
knowledge.

*Deans for Impact (2015) The Science of Learning [Online] Accessible from: https://deansforimpact.org/resources/the-science-of-learning/.

Hattie, J. (2012) Visible Learning for Teachers. Oxford: Routledge.

Simonsmeier, B. A., Flaig, M., Deiglmayr, A., Schalk, L., & Schneider, M. (2022) Domain-specific prior knowledge and learning: A meta-analysis. Educational
Psychologist, 57(1), 31-54. Available at: Simonsmeier DomainSpecificPriorKknowledgeAndLearning.pdf.

2.6 Pupils have different
working memory capacities;
some pupils with SEND may
have more limited working
memory capacity than their
peers without SEND.

Gathercole, S., Lamont, E., & Alloway, T. (2006) Working memory in the classroom. Working memory and education, 219-240. https://doi.org/10.1016/B978-
012554465- 8/50010-7.

Perry, T, Lea, R., Jgrgensen, C. R., Cordingley, P., Shapiro, K., Youdell, D., ... & Pomareda, C. (2021) Cognitive science in the classroom: evidence and practice
review. London: Education Endowment Foundation (EEF). Available at: Perry CognitvieSciencelnTheClassroomEvidenceAndPracticeReview.pdf.

Von Bastian, C. C., and Oberauer, K. (2014) Effects and Mechanisms of Working Memory Training: A Review, Psychological Research, 78 (6), pp. 803—820.
https://doi.org/10.1007/s00426-013-0524-6.
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2.7 Where prior knowledge
is weak, pupils are more
likely to develop
misconceptions, particularly
if new ideas are introduced
too quickly.

Chi, M. T. (2009). Three types of conceptual change: Belief revision, mental model transformation, and categorical shift. In International handbook of
research on conceptual change (pp. 89-110). Routledge. Available at: Chi_ThreeTypesOfConceptualChange.pdf.

Perry, T., Lea, R., Jergensen, C. R., Cordingley, P., Shapiro, K., Youdell, D., ... & Pomareda, C. (2021) Cognitive science in the classroom: evidence and practice
review. London: Education Endowment Foundation (EEF). Available at: Perry CognitvieSciencelnTheClassroomEvidenceAndPracticeReview.pdf.

*Rosenshine, B. (2012) Principles of Instruction: Research-based strategies that all teachers should know. American Educator, 12—-20. Available at:
Rosenshine PrinciplesOfinstruction.pdf.

Sweller, J. (2016) Working Memory, Long-term Memory, and Instructional Design. Journal of Applied Research in Memory and Cognition, 5(4), 360—-367.
http://doi.org/10.1016/j.jarmac.2015.12.002.

2.8 Regular purposeful
practice of what has
previously been taught can
help consolidate material
and help pupils remember
what they have learned.

Adesope, O. 0., Trevisan, D. A., & Sundararajan, N. (2017) Rethinking the Use of Tests: A Meta-Analysis of Practice Testing. Review of Educational Research,
87(3), 659-701. https://doi.org/10.3102/0034654316689306.

Agarwal, P. K., Finley, J. R., Rose, N. S., & Roediger, H. L. (2017) Benefits from retrieval practice are greater for students with lower working memory capacity.
Memory, 25(6), 764—771.

Agarwal, P. K., Nunes, L. D., & Blunt, J. R. (2021) Retrieval practice consistently benefits student learning: A systematic review of applied research in schools
and classrooms. Educational Psychology Review, 33(4), 1409-1453. https://doi.org/10.1007/s10648-021-09595-9.

Chen, 0., Paas, F., & Sweller, J. (2021) Spacing and interleaving effects require distinct theoretical bases: A systematic review testing the cognitive load and
discriminative contrast hypotheses. Educational Psychology Review, 33, 1499-1522. Available at: https://doi.org/10.1007/s10648-021-09613-w.

Churches, R., Dommett, E. J., Devonshire, I. M., Hall, R., Higgins, S., & Korin, A. (2020) Translating laboratory evidence into classroom practice with teacher-
led randomized controlled trials—A perspective and meta-analysis. Mind, Brain, and Education, 14(3), 292-302. https://doi.org/10.1111/mbe.12243.

Donoghue, G. M., & Hattie, J. A. (2021) A meta-analysis of ten learning techniques. Frontiers in Education, 6, 1-9. Available at:
https://doi.org/10.3389/feduc.2021.581216

Dunlosky, J., Rawson, K. A., Marsh, E. J., Nathan, M. J., & Willingham, D. T. (2013) Improving students’ learning with effective learning techniques: Promising
directions from cognitive and educational psychology. Psychological Science in the Public Interest, Supplement, 14(1), 4-58.
https://doi.org/10.1177/1529100612453266

Pachler, H., Bain, P. M., Bottge, B. A., Graesser, A., Koedinger, K., McDaniel, M., & Metcalfe, J. (2007) Organizing Instruction and Study to Improve Student
Learning. US Department of Education. Available at: Pachler OrganisinglnstructionAndStudyTolmproveStudentLearning.pdf.
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2.9 Requiring pupils to
retrieve information from
memory, and spacing
practice so that pupils revisit
ideas after a gap are also
likely to strengthen recall.

Agarwal, P. K., Finley, J. R., Rose, N. S., & Roediger, H. L. (2017) Benefits from retrieval practice are greater for students with lower working memory capacity.
Memory, 25(6), 764—-771.

Agarwal, P. K., Nunes, L. D., & Blunt, J. R. (2021) Retrieval practice consistently benefits student learning: A systematic review of applied research in schools
and classrooms. Educational Psychology Review, 33(4), 1409-1453. https://doi.org/10.1007/s10648-021-09595-9.

Chen, 0., Paas, F., & Sweller, J. (2021) Spacing and interleaving effects require distinct theoretical bases: A systematic review testing the cognitive load and
discriminative-contrast hypotheses. Educational Psychology Review, 33, 1499-1522. Available at: https://doi.org/10.1007/s10648-021-09613-w.

Donoghue, G. M., & Hattie, J. A. (2021) A meta-analysis of ten learning techniques. Frontiers in Education, 6, 1-9. Available at:
https://doi.org/10.3389/feduc.2021.581216

*Education Endowment Foundation (2018) Improving Secondary Science Guidance Report. [Online] Available at:
EEF ImprovingSecondaryScienceGuidanceReport.pdf.

Latimier, A., Peyre, H., & Ramus, F. (2021) A meta-analytic review of the benefit of spacing out retrieval practice episodes on retention. Educational
Psychology Review, 33, 959-987. https://doi.org/10.1007/s10648-020-09572-8

Pan, S. C., & Rickard, T. C. (2018) Transfer of test-enhanced learning: Meta-analytic review and synthesis. Psychological Bulletin, 144(7), 710-756.
https://doi.org/10.1037/bul0000151.

Perry, T., Lea, R., Jergensen, C. R., Cordingley, P., Shapiro, K., Youdell, D., ... & Pomareda, C. (2021) Cognitive science in the classroom: evidence and practice
review. London: Education Endowment Foundation (EEF). Available at: Perry CognitvieSciencelnTheClassroomEvidenceAndPracticeReview.pdf.

Roediger, H. L., & Butler, A. C. (2011) The critical role of retrieval practice in long-term retention. Trends in Cognitive Sciences, 15(1), 20-27.
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Rosenshine PrinciplesOflnstruction.pdf.

4.9 Paired and group
activities can increase pupil
success, but to work
together effectively pupils
need guidance, support and
practice.

Education Endowment Foundation (2021) Education Endowment Foundation Teaching and Learning Toolkit, Collaborative Learning Approaches: Available at:
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit.
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4.10 How pupils are grouped
is also important; care
should be taken to monitor
the impact of groupings on
pupil attainment, behaviour
and motivation.
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examining the views of students of high, middle and low attainment. Research Papers in Education, 34(4), 425- 444,
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4.11 Homework can improve
pupil outcomes, particularly
for older pupils, but it is
likely that the quality of
homework and its relevance
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amount set.
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit.
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Standard 5

5.1 Adapting teachingin a
responsive way, including by
providing targeted support

Deunk, M. I., Smale-Jacobse, A. E., de Boer, H., Doolaard, S., & Bosker, R. J. (2018) Effective Differentiation Practices: A systematic review and meta-analysis
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to pupils who are struggling,
is likely to increase pupil
success.

*Education Endowment Foundation (2021) Education Endowment Foundation Teaching and Learning Toolkit: Individualised Instruction Available at:
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Speckesser, S., Runge, J., Foliano, F., Bursnall, M., Hudson-Sharp, N., Rolfe, H. & Anders, J. (2018) Embedding Formative Assessment: Evaluation Report.
[Online] Available at: https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/embedding-formative-assessment.

5.2 Pupils are likely to learn
at different rates and to
require different levels and
types of support from
teachers to succeed.
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5.3 Seeking to understand
pupils’ differences, including
their different levels of prior
knowledge and potential
barriers to learning, is an
essential part of teaching.
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5.4 Adaptive teaching is less
likely to be valuable if it
causes the teacher to
artificially create distinct
tasks for different groups of
pupils or to set lower
expectations for particular

pupils.
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5.5 Flexibly grouping pupils
within a class to provide
more tailored support can

Education Endowment Foundation (2021) Education Endowment Foundation Teaching and Learning Toolkit, Within Class Attainment Grouping: Available at:
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit.
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support learning, but care
should be taken to monitor
its impact on attainment,
behaviour, engagement and
motivation, particularly for
low attaining pupils.
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5.6 There is a common
misconception that pupils
have distinct and identifiable
learning styles. This is not
supported by evidence and
attempting to tailor lessons
to learning styles is unlikely
to be beneficial.
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5.7 Pupils with SEND are
likely to require additional or
adapted support; working
closely with colleagues,
parents/carers, and pupils to
understand barriers to
learning and identify
effective strategies is
essential.
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5.8 High quality teaching for
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teachers, and which can be
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assistive technology, can
support teaching and
learning for pupils with
SEND.
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Standard 6

6.1 Effective assessment is
critical to teaching because it
provides teachers with
information about pupils’
understanding and needs.
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6.2 Good assessment helps
teachers avoid being over-
influenced by potentially
misleading factors, such as
how busy pupils appear.
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6.3 Before using any
assessment, teachers should
be clear about the/ decision
it will be used to support and
be able to justify its use.
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6.4 To be of value, teachers
use information from
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pupils must be able to act on
feedback for it to have an
effect.
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be written or verbal; it is
likely to be accurate and
clear, encourage further
effort, and provide specific
guidance on how to improve.
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should support pupils to
monitor and regulate their
own learning.
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6.7 Working with colleagues
to identify efficient
approaches to assessment is
important; assessment can
become onerous and have a
disproportionate impact on
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7.1 Establishing and
reinforcing routines,
including through positive
reinforcement, can help
create an effective learning
environment.
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7.2 A predictable and secure
environment benefits all
pupils, including younger
pupils, but is particularly
valuable for pupils with
special educational needs.
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7.3 The ability to self-
regulate one’s emotions
affects pupils’ ability to
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future lives.
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7.4 Teachers can influence
pupils’ resilience and beliefs
about their ability to
succeed, by ensuring all
pupils have the opportunity
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363—-386). New York, NY: Routledge.

7.5 Building effective
relationships is easier when
pupils believe that their
feelings will be considered
and understood.

*Willingham, D. T. (2009) Why don’t students like school? San Francisco, CA: JosseyBass. Available at: Willingham WhyDontStudentsLikeSchool.pdf

7.6 Pupils are motivated by
intrinsic factors (related to

Lazowski, R. A., & Hulleman, C. S. (2016) Motivation Interventions in Education: A Meta-Analytic Review. Review of Educational Research, 86(2), 602—-640.
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their identity and values) and
extrinsic factors (related to
reward).

*Willingham, D. T. (2009) Why don’t students like school? San Francisco, CA: JosseyBass. Available at: Willingham WhyDontStudentsLikeSchool.pdf

Sibieta, L., Greaves, E. & Sianesi, B. (2014) Increasing Pupil Motivation: Evaluation Report. [Online] Available at:
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7.7 Pupils’ investment in
learning is also driven by
their prior experiences and
perceptions of success and
failure.

*Coe, R., Aloisi, C., Higgins, S., & Major, L. E. (2014) What makes great teaching. Review of the underpinning research. Durham University: UK. Available at:
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7.8 Teaching and modelling a
range of social and
emotional skills (e.g. how to
recognise and understand
feelings, manage emotions,
and sustain positive
relationships) can support
pupils’ social and emotional
development.

Education Endowment foundation (2019) Improving Social and Emotional Learning in Primary Schools Guidance Report. [Online] Available at:
EEF ImprovingSocialAndEmotionalLearningInPrimarySchools.pdf.

*Education Endowment Foundation (2021) Education Endowment Foundation Teaching and Learning Toolkit, Social and Emotional Learning: Available at:
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7.9 Teaching typically
expected behaviours will
reduce the need to manage
misbehaviour.

Education Endowment Foundation (2021) Improving Behaviour in Schools Guidance Report. [Online] Available at: EEF_ImprovingBehaviourInSchools.pdf.

7.10 Pupils who need a
tailored approach to support
their behaviour do not

Education Endowment Foundation (2021) Improving Behaviour in Schools Guidance Report. [Online] Available at: EEF_ImprovingBehaviourInSchools.pdf.

Department for Education (2019) Omnibus survey of pupils and their parents or carers: wave 6 research report. Available at:
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necessarily have SEND and
pupils with SEND will not
necessarily need additional
support with their behaviour.

7.11 A key influence on a
pupil’s behaviour in school is
being the victim of bullying.
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Standard 8

8.1 Effective professional
development is likely to be
sustained over time, building
knowledge, motivating staff,
developing teaching
techniques, and embedding
practice.
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8.2 Reflective practice,
supported by feedback from
and observation of
experienced colleagues,
professional debate, and
learning from educational
research, is also likely to
support improvement.
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8.3 Teachers can make
valuable contributions to the
wider life of the school in a
broad range of ways,
including by supporting and
developing effective
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professional relationships
with colleagues.

8.4 Building effective
relationships with parents,
carers and families can
improve pupils” motivation,
behaviour and academic
success.
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8.5 Teaching assistants (TAs)
can support pupils more
effectively when they are
prepared for lessons by
teachers, and when TAs
supplement rather than
replace support from
teachers.
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8.6 SENCOs, pastoral leaders,
careers advisors and leaders
and other specialist
colleagues also have valuable
expertise and can ensure
that appropriate supportisin
place for pupils.
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8.7 Engaging in high quality
professional development
can help teachers improve.
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8.8 Teacher attitudes
towards inclusion and SEND
are a key determinant in the
school experience of pupils
with SEND.
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8.9 Research evidence can
vary in its level of reliability,
which is determined by how
the research was conducted
and other factors that might
introduce bias, such as the
level of independence. High
quality research
communicates methods and
limitations transparently.
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