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The contribution made by universities to teacher education, teacher supply and to local communities 

Introduction

This paper:

· Identifies the principles that should underpin and inform teacher education.
· Calls for a flexible and adaptive approach to teacher education partnerships. 
· Explains the essential contribution that universities make to the education and ongoing professional development of teachers, pupil learning, teacher supply and the well-being of local communities.
· Identifies measures that will help to address the country’s teacher supply crisis and make sure that schools and colleges can recruit teachers who are competent and knowledgeable professionals, able to draw on a range of research knowledge and adapt their practice to different needs and contexts.  

The paper is intended to inform deliberations by policy makers and education professionals and for use (adapted as necessary) by teacher education providers in their discussions with local decision takers and others.

Key points

The key points made in this document include:

· National approaches to teacher education should be developed by relevant professionals from across the education sector, drawing on the principles outlined in UCET’s Intellectual Base of Teacher Education (IBTE) report[footnoteRef:1]. [1:  https://www.ucet.ac.uk/11675/ibte-position-statement-updated-february-2020).
] 

· ITE partnerships should be structured in ways that reflect the circumstances of individual schools and colleges, allowing them to contribute in a variety of ways and with different and flexible levels of engagement.
· The contribution that universities and their partners make to teacher education, teacher supply and community engagement should be nurtured and encouraged.
· The financial and regulatory constraints placed on ITE providers should be relaxed to help them to deliver sustainable, research-informed and flexible teacher education that meets the needs of local communities, schools and colleges. 
· Funding should be available to allow anyone with the potential to be a great teacher to undertake and complete high quality ITE.

The principles of effective teacher education

Teaching is a challenging, complex, intellectual, ethical and professional endeavour and teacher education should reflect this. Programmes should draw upon a broad evidence and research base and equip teachers with the knowledge and skills they need to apply, interpret and contextualise research. The content and structure of courses should reflect a consensus of professional opinion[footnoteRef:2]. Government – informed by a small number of favoured advisors – is not an appropriate body to prescribe the content and structure of teacher education programmes. Current requirements for initial teacher education (ITE) and early professional development should be replaced by approaches agreed by professionals from across the education sector. Over-prescription constrains flexibility, hinders the contextualising of teacher education and places a ceiling on quality. It also makes it more difficult to develop teachers who are thinking and adaptive professionals able to exercise autonomy. Over-prescription can, therefore, lead to teachers becoming disaffected and disengaged and, ultimately, leaving the profession.   [2:  https://t.co/waRm3fetpz] 


UCET recommends:

· Inviting a range of professionals from across the education sector to identify  flexible approaches for ITE and CPD that will equip teachers to be competent and confident professionals; epistemic agents; responsible professionals; and who are able to engage in enquiry rich practice.
· Empowering teacher education providers to deliver programmes that meet the differing needs of their communities.
· Suspending the mandatory nature of the existing Quality Requirements, Core Content Framework for ITE, Early Career Framework for RQTs pending the development of new approaches. 

Teacher education partnerships

Partnership between universities, schools and colleges are at the heart of effective teacher education. Schools and colleges should be enabled to participate in ITE in ways that reflect their needs and circumstances and allow them to focus on their core activities of teaching pupils and students. Engagement should be at individual school and college level as well as with collectives such as academy chains and Teaching Schools Hubs. The most effective partnerships are dynamic, responsive, adaptable, and non-hierarchical. The benefits they offer go beyond teacher supply and ITE, for example by giving schools access to cutting edge research, quality assurance, administrative support and CPD opportunities. Greater flexibility will increase the number of schools and colleges involved in teacher education and so help to maximise recruitment to the profession.

UCET recommends that regulatory requirements should be flexible enough to allow schools and colleges to participate at a number of different levels, from equal partners in the design, development and delivery of ITE programmes to a supporting role in facilitating the supply of placements for student teachers.

The unique contribution universities makes to teacher supply and teacher education

Universities supply schools with some 80% of the new teachers they need. Any further diminution of the role of universities in teacher education would risk even greater teacher shortages than those we currently face. As well as directly running high-quality undergraduate and postgraduate ITE programmes, universities also work in partnership to support programmes delivered by school-based providers and by schools themselves. University education departments are also involved in providing high-quality CPD for serving teachers (often at Master’s degree level) and engaging in outreach work to encourage under-represented groups to engage in higher-education and to support school and college improvement. Universities are at the heart of local communities and can act as hubs which support cooperation between schools, colleges, local businesses, voluntary sector bodies, teaching school hubs, local authorities, academy chains and other key groups and organisations. 

The benefits of university involvement in ITE include:

· Educating new teachers in a research-rich environment informed by expertise from HEI subject departments and with access to the pastoral, library, ICT and other resources that universities offer.
· The ability to deliver ITE at scale, and to recruit to directly from non-ITE undergraduate programmes at the same institution[footnoteRef:3]. [3:  New book examines ‘high-quality’ initial teacher education at scale | IOE - Faculty of Education and Society - UCL – University College London.
] 

· Giving student teachers the opportunity to undertake centre-based training away from school and to share and reflect on their experiences with those working in contrasting schools.
· The awarding of master’s level credits that can form the basis for further progression to full master’s status. 
· Engaging in outreach work to encourage more people into higher education and the teaching profession.
· Supporting school and college improvement.
· Acting as a hub to support cooperation across communities and between different groups and organisations, 

UCET recommends:

· ITE providers should be empowered to act as knowledge brokers between wider university departments, schools and local communities
· ITE providers that lost their accreditation through the Market Review exercise be given the opportunity to re-enter the ITE market.
· All teachers in publicly funded schools have Qualified Teacher Status (QTS).
· Government takes positive steps to nurture and encourage the involvement of universities in teacher education and ensure that all ITE programmes are properly resourced.  

Teacher supply

Schools are faced with a teacher supply crisis. They are not able to recruit the well qualified teachers they need. This will inevitably have a negative impact on pupil performance and well-being. Although the country has experienced periods of teacher supply problems in the past, the current situation is without precedent. The government has missed its own ITE recruitment targets for the last decade, and in 2023/24 only managed to recruit about half the number of secondary ITE students that the country needs[footnoteRef:4]. The government’s decision to withdraw accreditation from many university and SCITT ITE providers will make matters worse, because people will have to travel greater distances in order to train and because the supply line that exists between undergraduate courses and PGCEs within some of the universities affected will be broken. [4:  Initial Teacher Training Census, Academic year 2023/24 – Explore education statistics – GOV.UK (explore-education-statistics.service.gov.uk)] 


There are many interlinked reasons for the teacher supply crisis: median pay for teachers is 12% lower in real terms than it was in 2010/11; the workload of teachers remains greater than that for comparable professions; teachers spend too much time on non-teaching activities; and teachers have less autonomy than those working in other professions. Significant numbers of teachers are also leaving the profession once qualified, with workload and lack of professional autonomy often cited as key reasons.[footnoteRef:5] [5:  https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1148571/Working_lives_of_teachers_and_leaders_-_wave_1_-_core_report.pdf
] 


Financial pressures are making it difficult to recruit people to Initial Teacher Education (ITE) and to retain those who are recruited. Postgraduate ITE students will be faced with an additional year of student debt and will in most cases be required to pay £9,250 tuition fees. Bursaries are inconsistently available for a limited range of subjects[footnoteRef:6], despite recruitment being problematic in most subjects and phases.  Student teachers are faced with significant on-programme costs, including travel to and from their school placements. It is difficult for student teachers to alleviate these costs through part-time working because of the demands of ITE programmes.  [6:  Funding: initial teacher training (ITT), academic year 2023 to 2024 - GOV.UK (www.gov.uk)] 


UCET recommends:

· The restructuring of ITE bursaries so that all student teachers receive a standard level of financial support and fixing bursaries for three-year periods.
· Financial and regulatory constraints on providers be relaxed to allow them to work with schools to increase the recruitment and education of new teachers.
· Enabling schools to work with ITE providers that meet their needs and reflect the circumstances they are working within. 
· Funding ITE providers to provide hardship support to student teachers in need.

Conclusion

The issues the country faces in terms of the content and structure of teacher education and the supply of teachers can be addressed if all key players, including government, professional associations, teacher unions and representative bodies come together in a collegiate way to agree a way forward. Teaching is a profession – the profession on which all others depend – and as such new and serving teachers should be educated and developed to the standards, and engage in the professional behaviours, that the profession itself expects. 
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