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2. Partnerships 

[2000 words] (25% of assessment weighting)

Please describe how you will build and/or maintain, and improve your partnerships, ensuring consistently high-quality teacher training. 

Include a high-level implementation timeline which demonstrates how you will use the time prior to delivery to develop your partnerships and ITT programme, including development of full curriculum materials.[footnoteRef:1] [1:  The implementation timeline is not included in the word count. A high-level organogram of key roles within the accredited provider may be included, but is not required. ] 


Local recognition and relationships are critical for securing and maintaining the confidence of potential trainees. Your response should demonstrate that you have considered this carefully in the make-up of your partnerships, and that you are ensuring that at a local level, schools and other partners are well-placed to recruit trainees.

Your response should cover the following criteria and include supporting evidence and rationale:
i. Your approach to selecting, training, retaining, and supporting partners to ensure consistently high-quality training across the partnership.

ii. Where applicable, how you will work with Teaching School Hubs[footnoteRef:2] (TSHs), and how this partnership will work in practice / the role that TSH(s) will play. [2:  Unless you as the lead applicant are a Teaching School Hub yourself.] 


iii. How you will quality assure the ITT programme delivered by your partnership, including how you would deal with challenges or issues among your partners.

iv. How curriculum materials will be developed ready for 2024/25 delivery, including how you will use your organisation’s expertise and the expertise of any partners.  

v. How school placements will be secured, including how you will use your organisation’s relationships and the relationships of any partners.

vi. Your approach to working with partners, including the principles of how the responsibilities and resources are shared across the partnerships and how funds will be distributed across the partnership to ensure high-quality trainee provision.

How you will draw on trainee and partner feedback, as well as other sources of evidence, to encourage a culture of continuous improvement across the partnership.

	Save your question response template as a Word document using the following naming format:
“[name_of_organisation]_[Question Number]_ITT_accreditation_Round_[insert number of Round]”.
For example:
John_smith_university_2_ITT_accreditation_round 1





	Name of organisation 
	XXX University
	Please type your response here

	i) 
The keystone for selecting our school partners is based on the principles of the XXX University (XU) curriculum and the ITT vision to develop critically confident and well-rounded teachers who are values-driven and equipped to transform the lives of children and young people in our communities.   We continue to work with a range of diverse, local partners who support us in achieving this vision. This ensures that our partnership is ‘built on mutual respect and a shared vision as well as clearly defined and agreed roles’ (Carter Review, 2015, p. 42). This reciprocity enables the capacity to ensure ongoing sustainability and growth. 
 
Our approach to selecting partners is led by detailed partnership knowledge.  Using schools’ contextual data informs our understanding of the diversity of the socio-economic profile across the partnership. This ensures our trainees receive consistently high-quality training that is highly responsive to the needs of pupils across contexts and provides a breadth of experience and opportunities across their training programme including teaching by expert colleagues drawn from those schools. We commit to continuing to diversify the workforce in schools and increasing the numbers of new teachers drawn from all our communities, to better reflect the pupil population across our partnership.  
 
Improved partner induction and training will promote clarity around XU’s ITT vision and curriculum, grounded in a shared understanding of the components of evidence-based high-quality provision.  This work with partners will develop and maintain a professional network of well-trained and expert and lead mentors. We build on our collaborative approach to designing and delivering mentor training with our local TSH and other universities. 
 
We build upon the significant work undertaken by our Partnership Steering Group (PSG). We will strengthen our approach to securing new partners, providing them with the support needed to deliver high quality training and ensuring close alignment of our curriculum with key sector developments. To enhance the attraction and commitment of working in the partnership and develop partners’ expertise, we will create the XXX Teacher Education Network, working closely with our local TSH to build a comprehensive suite of programmes supporting teachers’ development. This provides a professional development continuum from training to advanced professionalism including masters’ and doctoral routes.   
 
ii) 
We welcome the criticality of our local TSH as a strategic partner; informing and supporting our development and collaborating to develop robust QA processes that ensures excellent provision. Our strong relationship with the Hub provides: 
 
· the foundations for long-term capacity building of the partnership including the recruitment and retention of trainees specifically matched to local school need 
· unleashing the potential of teachers across the wider local school sector to play an enhanced role in the design and delivery of high-quality teacher training and associated professional development  
· collaboration in mentor training across CCF and ECF 
· a continuum between the CCF and ECF to enable our trainees to thrive through the first few years of their career 
· an essential role in supporting and delivering the Intensive Training and Practice element (ITAP)  
· curriculum expertise and local networks to support and provide high-quality learning for trainees 
· the identification of excellent practitioners who are supported to become mentors and lead mentors. 
 
iii) 
Our robust QA approaches are underpinned by specific ITT and University Academic Programme external examination processes. This dual framework monitors and assures quality in all required areas of the programme. Our rigorous internal self-assessment processes, coupled with specialised curriculum external feedback provide clear systems for ensuring the quality and fidelity of curriculum delivery to trainees as well as the quality, reliability, and validity of assessment.  
Specifically, our processes will include: 
 
· Ensuring clear understanding of responsibilities and roles of partners in the delivery of the ITT curriculum to trainees including swift remedial action as appropriate 
· Bi-annual auditing of mentors’ expertise and training needs supported by lead mentors that feeds into mentor training  
· Ongoing electronic monitoring that mentor time commitments are met, and appropriate action undertaken 
· University tutors and lead mentors will monitor the quality of mentoring and trainees are receiving the agreed high-quality curriculum content. This will be moderated further by internal moderation (including sampling by the PSG) and external examining to form the basis for improvement planning 
· Regular curriculum peer review by the PSG that enables analysis of student progress, across University and school-based provision, to facilitate the sharing of good practice and ensure an overview of the quality and consistency of provision 
 
· External QA will be carried out by external examiners, ITT specialists who are appointed through robust university processes.  The examiners will consider all elements of the ITT provision including: 
· the taught course  
· samples of trainees’ assignments including professional reflections 
· interviews with mentors and trainees 
· formative and end of course summative assessment 
 
· Robust improvement planning processes that: 
· Consider annual internal moderation and external examining approaches 
· Respond to trainee and partnership feedback on the curriculum and the support received 
· Enable in-year agility in responding dynamically to issues and challenges arising across the partnership, including identification of additional resource needs, training, and selection/deselection of partners  
 
· The agreement and associated documentation will be reviewed and revised as necessary on an annual basis and considered by the PSG.  Schools will be expected to comply with any discussions and subsequent decisions around deselection as part of the partnership agreement. Where necessary, issues around specific schools will be referred to the PSG for support and advice. 
 
We will work collaboratively with the London Provider Network to moderate samples of student portfolios and the curriculum. This will provide a forum for developing and embedding best practice.  
 
iv) 
We will develop the highest quality of curriculum materials by harnessing the depth of knowledge and expertise drawn from across our ITT partnership and supported by other curriculum (e.g. subject associations) and practice experts (e.g. SEND). As part of this process, we will also build in a rigorous quality assurance and review process that will ensure that curriculum materials remain evidence-based and relevant in the future. 
 
We will harness the collective subject and practice expertise of our own academics in the ITT team, supported by academics located across our multi-disciplinary University. Our provision is located within a Faculty of Science, Health, Social Work and Education enabling close working with subject experts in the Sciences, Sports Science, Geography and Children’s Services. We build upon additional interprofessional expertise already provided by colleagues in areas including special needs, children’s psychology, and mental health. 
 
Our PSG includes a range of expertise in curriculum design, drawn from Primary and Secondary schools and located in MATs, local authorities, the independent sector and connected with local TSHs. As highlighted above, we also see a key role for our local TSH in the development of curriculum materials.  
Our approach will include: 
 
· Primary subject and practice leads, working with expert colleagues within the University and our partnership, to build new, evidence-based curriculum learning underpinned by CCF, and subject their curriculum models for peer, partnership, and external review 
· Ensuring coherence across our four curriculum Areas of Professional Learning through subject and practice elements, through careful mapping and sequencing of trainee learning against CCF statements 
· Appointing a curriculum consultant, seconded from our partnership who will lead the co-ordination and realisation work 
· Engagement with relevant research Special Interest Groups within our Department to ensure curriculum evidence underpinning design is rigorous and relevant and identification of future opportunities to research the impact of the new curriculum 
· Harnessing the expertise of our University Learning and Teaching Enhancement Centre to enhance how learning is organised and delivered on our Virtual Learning Environment, ensuring coherent sequencing and of curriculum content and facilitating continuous progression in trainee surface, deep and conceptual knowledge.  
· Make use of the University’s Inclusive Curriculum Consultants scheme to ensure that learning adapts to a variety of trainee needs, including SEND 
· The PSG will support with the development of the curriculum and have a strategic responsibility for reviewing the curriculum, using where appropriate, phase and subject specific expertise 
· Working with London Provider Network to plan school-based elements of the curriculum and associated mentor training  
· Once appointed, lead mentors will play a significant role in designing and imparting the knowledge and understanding of the curriculum as part of the 2024/25 delivery, in line with their specialist knowledge. 
 
v) 
We build upon our existing infrastructure for securing school placements, including our dedicated ITT placements team and the reach of the University in the local area. This will be strengthened by further collaboration with our local TSH. We currently work with local providers as part of our ongoing strategy to secure school placements.  This has resulted in information exchange about placements and working to rationalise placement dates and QA, in response to feedback received from partner schools. This will be enhanced by the new London Providers Network. We will ensure compliance with the 2024/5 ITT Criteria and Supporting Advice in securing and managing placements.  
 
Schools will further benefit from our work with the University’s Access, Participation and Inclusion Team. For example, our Primary Engineer programme that provides fully funded STEM CPD for primary teachers.  We are developing further opportunities and initiatives from University-wide provision including access to resources to strengthen our partnership. 
 
We will continue to use PRUs and special schools to facilitate training in diverse contexts. These opportunities enrich our trainees’ experience, knowledge and understanding and ensure we are meet curriculum aims. 
 
vi) 
The Partnership requires appropriate resourcing across the different areas of provision and its success will rely upon careful allocation of time, finances, and distribution of responsibilities.  
 
We will resource the partnership using a tripartite approach, commensurate with the obligations and expectations that will have been previously agreed and annually reviewed. Transparency around resource distribution will be enshrined in the partnership and shared with the PSG. Formal financial integrity will continue to be provided by XXX University’s Finance Directorate, with external auditing of accounts and management of bursaries. 
 
The three elements of partnership will be as follows: 
 
The Accredited Provider (XU) 
The Provider will be allocated the largest share of resources, because of its significant contribution to the Partnership. This includes, but is not restricted to: 
· The Academic and ITT Programme  
· Provision of learning resources (e.g. library, VLE, IT applications) 
· Provision of wellbeing and disability support 
· Sourcing and management of placements 
· Financial arrangement and support (e.g. bursaries, fees) 
· External examination 
 
Enhanced Partners 
Enhanced partners will be allocated the next largest share of resources, because of their high level of contribution to quality provision, curriculum delivery and mentoring. This will include members of the PSG and TSH and other highly skilled partners. This includes, but is not restricted to: 
· The appointment of lead mentors 
· Involvement in PSG and other partnership committees 
· Appointment/secondment of expert colleagues to support curriculum design and delivery 
· ITAP support 
· Release time for involvement in trainee recruitment and delivery in mentor training sessions 
· Funding for special projects and/or research to enhance the curriculum offer, trainee outcomes, accessibility  
· QA processes 
· Free access to resources, CPD, academic programmes, honorary lecturer status and Associate Fellowship of the Higher Education Academy (AFHEA)  
 
Partner Schools  
Partner Schools will be allocated the final share of resources. This includes but is not restricted to: 
· Mentor training and release time 
· Cost of supporting placements 
· Access to school systems and resources 
 
vii) 
We will have a robust and carefully planned system of data collection, capturing a range of feedback using partner and student voice.  Data will be collected using approaches including: 
· Online surveys 
· Focus groups 
· Group discussions – Staff Student Consultative Committees (SSCC) 
· Module Evaluation Questionnaires 
· Internal and external moderation. 
 
The ongoing nature of our data collection establishes a reflective culture of review and development enabling us to consider continual improvements across the partnership both within and across the academic year.  Our aim is to draw on this data to: 
· guarantee the seamless integration of the different elements of the programmes 
· support critical evaluation of our programmes 
· ensure a culture that embraces evidence-based change and the improvements that it brings. 
 
 
 
 
 


	Insert the number of words in your response: 1972 /2000
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