We are proud to have trained teachers for 105 years, attracting diverse cohorts* that reflect the needs and communities served by our partner schools. 
Our commitment to social justice draws heavily on the concept of ‘powerful knowledge’ as a curriculum principle (Young 2013) and drives our curriculum development.  Our trainees are sought after by employers as evidenced in high rates of employment, with the majority of our ITT graduates employed by local schools. Through this we meet our vision: To develop critically confident and well-rounded teachers who are values driven and equipped to transform the lives of children and young people in our communities.
Our commitment to these aims has been recognised by trainees and the University is 2nd in the Guardian League table for Education nationally and ranked in the top 10 universities in the UK for social mobility by the Sutton Trust in 2021. 
i)  
The curriculum will provide a systematic introduction to evidence-based educational principles, theories, practices and debates, designed to reflect four key areas of a teacher’s professional learning and responsibilities. The Areas of Professional Learning (APL) are:
· core subject curriculum and pedagogy
· foundation subject curriculum and pedagogy 
· professional practice
· child development and inclusive practice
These focus on phase specific content and span both university and school experiences, providing complementary and deep connections so that learning is seen as a continuum, leading to continuous improvement in trainee practice and benefiting outcomes (Appendix 1a).
The CCF will be mapped against the APLs to ensure that all five core areas (and accompanying statements) are incorporated fully within the curriculum. The use of best evidence for teacher training will ensure we go beyond the foundation of the CCF; from interview to preparing trainees for the ECF and the demands of their early careers. 
[bookmark: _Hlk93929785]Using high-level design thinking principles will ensure all CCF statements are sequenced across University-led teaching and on-placement experiences, addressing each core area systematically across the APLs. The APLs straddle both university and school-based provision, enabling careful dovetailing of trainee learning and opportunities to rehearse and refine knowledge and skills in professional practice, ensuring all component aspects are covered. 
Informed by the CCF, research and evidence-informed learning, including our University research, will be embedded across all modules.  Assignments will integrate core areas of the CCF to knit together research and practice, developing strong evidence-informed subject knowledge which will be rigorously developed, tested and improved during placements. The outcomes of assignments and final point assessments will be used to create ECT Induction targets, enabling and strengthening the continuum between training and employment.
The University will work as part of the London Provider Network (LPN), including our local TSH, to develop high-quality school-based and mentor training curricula. This will provide an intelligent and synchronous approach, ensuring the inclusion of all content set out in the CCF and adapted for the specifics of teaching subjects/phase within the collegiate network. This alignment will allow us to secure placements and support schools working across providers. This process is already underway, with elements of our mentor curriculum designed and delivered with other ITT providers and the local TSH.
ii)
The focus on the specificity of subject development within the APLs (appendix 1) ensures trainees have robust subject-specific knowledge. This enables them to identify and evaluate content for teaching the Primary curriculum, rooted in contemporary research evidence thereby developing necessary expertise by the end of the course.  Within and across the APLs, concepts set out in the CCF statements can be revisited, reviewed and developed through the use of interleaved practice, allowing trainees to achieve consolidation of complex understanding by their final placement. 
Our primary team’s subject expertise, and that of expert colleagues from Partnership and the wider sector, will develop trainees' in-depth subject knowledge through a variety of approaches, including direct explanation, deconstruction, focused observation and targeted practice with high quality feedback and mentoring.  University and on-placement learning will map the CCF components, ensuring teaching strategies and domain specific teaching skills relevant to each subject are modelled and shared explicitly, to accumulate deep, critical subject and pedagogic knowledge (Field 2012). 
Pedagogic and subject-specific material will be carefully integrated, using a distributed practice model, resulting in trainees’ successful learning and application of new knowledge (Dunlosky et al 2013). This is complemented by interleaved practice, evident in the structure and positioning of the placements and the four weeks of Intensive Training and Practice (ITAP), to cumulatively embed and revisit taught knowledge as trainees apply learning to increasingly complex teaching sequences and scenarios. 
iii)
The course will be structured over 37 weeks and include 120 days placement. Three placements are split between two schools, with the foundation and developmental placement set in school A and the consolidation placement in school B. This ensures trainees apply learning in different contexts. The final placement is designed for trainees to teach at 80% timetable for 6 weeks as required by the Quality Requirements. 
Our ambitious curriculum will support trainees to navigate and manage their own learning journey whilst developing key skills, such as sessions on mentoring and leadership, to draw on when working as independent professionals thereby fully preparing them for success beyond the ECF. It will integrate learning opportunities inspired by the Partnership and academic specialisms such as research from Special Interest Groups to inform and intensify trainees’ knowledge and practice. Our selection of partner schools will give access to high quality, diverse settings that will ensure depth of specialist knowledge plus engagement across the breadth of the primary curriculum. Immersive field work and learning experiences using local and national resources will be used to enhance trainee experience and deepen subject and curricula understanding. 
iv)
We have incorporated the evidence base outlined in the CCF and gone beyond this to ensure our approach delivers high-quality teacher development. The seven principles of professional development design outlined by Darling-Hammond et al (2017) inform the organisation and curriculum delivery modes. Teaching sequences will be carefully constructed to ensure the consolidation of fundamental components of knowledge, understanding and practice before trainees move onto more complex practice and scenarios. 
Rosenshine’s Instructional Principles (2012) will inform the sequence of learning, echoing practice in many partner schools, and providing a meta-cognitive model for trainees. This, alongside seamless integration of university and school-based curricula, will develop trainees’ understanding; connecting observed examples of curriculum delivery and pupil learning experiences. 
Utilising a meta-cognising model ensures all components of the CCF are taught incrementally, building the confidence and expertise of trainees, moving from surface to deep learning (Philpott 2014) (table 1). The curriculum structure will reflect this, with expert colleagues delivering content and careful scaffolding of placement activities supporting exemplification. This will result in trainees being able to acquire, rehearse and connect taught knowledge with practice, thus developing ‘conceptual transfer’ (Hattie 2012).
	Content (the what)
	Exemplification (the how)
	Meta-cognising (the beyond)

	Assessment 
The nature of learning
Inclusions 
Planning 
Pedagogy
	Explicit modelling
Debriefing practice 
'Living the learning' 
Talking and thinking aloud 
Collaborative practice and co-teaching 
Didactic input
	'Excavating the intuitive’
Reflexivity 
Systematic enquiry 
'Disturbing practice' 
Theorising practice 
Critique of theory and practice


(Table 1) A generic pedagogy for initial teacher education (from Philpott 2014)
Four Intensive Training and Practice weeks (ITAPs), relating to the CCF core areas and local or national priorities, will also follow this model. Lead mentors, TSHs and expert colleagues will deliver content and exemplify practice, enabling trainees to then go ‘beyond’ and apply learning immediately during placement. 
The ITAPs will include relevant individual and group working and will be strategically planned over the course of the year to bridge university and placement curricula, ensuring trainees focus on pivotal aspects of their practice, gaining and practising skills and knowledge. 
Opportunities to work with expert colleagues to critically analyse practice and materials across placements will allow trainees to apply learning to the classroom, gaining feedback and so developing confidence in a range of contexts (Darling Hammond, 2017). Trainees will build on component elements of practice in the foundation placement. The developmental placement will then focus on personalised target setting, including the isolation of areas where further practice is required, equipping trainees to manage composite and complex practice in the final consolidation placement. 
v)
Our work with Partnership will provide us with a network of expertise and settings which ensure delivery of a high-quality curriculum. We will build on our rich tradition of enabling first generation university applicants to be successful in the career of their choice to provide trainees with the cognitive skills and emotional tools to support them on this journey.
We are influenced by Sweller’s (2019) model of Cognitive Architecture and Instructional Design, which recognises the importance of planning for wellbeing and supporting trainees to manage their cognitive load. A summer school will develop communities of practice while wellbeing group tutorials and lectures throughout the year will help trainees to self-regulate their learning and manage the high levels of uncertainly which are an inevitable part of an intensive training course (Sweller 2019).
Our curriculum incorporates rigorous and supportive assessment of trainees, enabling early identification of those who are struggling. Highly targeted activities with complementary support will be used that ensures trainees can work closely with expert colleagues and mentors to develop in identified areas. 
vi)
We recognise the importance of thorough and ongoing formative assessment throughout the academic year and ensure trainees develop tools for self-evaluation, using feedback effectively to inform improvement, so they understand the principles of assessment that are being applied (Young 2019).
We will use the 5A’s model of assessment as outlined by Bhargava and Jerome (2015) to both assess trainees and model effective practice.
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Assessment will be dual purposed; designed to track trainee progress and feedback on the taught curriculum and what has been learnt so that areas of challenge can be identified, revisited if necessary, and the curriculum adjusted both within and across the academic year as needed. 
Ongoing, formative assessment of trainees during placement is informed by the six principles of effective assessment identified by Coe at al (2014) and referenced in the Carter Review (2015). 
We will use a triangulated formative assessment model; comprising mentor observation and trainee self-evaluation with close reference to pupil progress.  Trainees are facilitated to take ownership of their learning, ensuring SMART targets build on current knowledge. Weekly meeting with mentors will align with the Quality Requirements and be underpinned by reflective professional developmental conversations. Pupil progress will be central to these, enabling trainees to understand the impact of their teaching, meticulously linking teaching intent and implementation to lesson impact. 
Progression will be judged against a trainee’s ability to know, remember, understand and apply increasingly complex taught knowledge to their classroom practice.  E-portfolios will enable trainees, mentors, personal tutors and lead mentors to have ongoing oversight of trainee progress. Regular mentor and tutor meetings will allow the early identification of trainees who are struggling to improve. Modifications or interventions from the Lead mentor can be established swiftly, as outlined in our Further Support Processes.
The lead mentor will have a key Quality Assurance role, meeting with the mentor and trainee on a regular basis during the placement to assure and ensure high-quality mentoring as well as further assuring judgements on trainee progress. 
Summative assessment against the Teachers’ Standards (2012) will include the use of a viva voce at the end of the course. These will be moderated by lead mentors, school partners and expert colleagues from the TSH and other HEIs. External Examiners will audit outcomes in line with the University’s Quality Assurance Policies.  

* diversity of current cohort 
	PGCE Primary
	Cohort percentages

	Male
	18%

	BAME
	47%

	Over 25
	51%

	Declared Disability
	16%
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you are articulating, aligning, activating and assessing your pupils both in the
short and longer term.
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Figure 3.2 The five A's as a learning cycle

The need to reflect and adjust means you are left with a cycle of teaching
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