1b Assessment and Responsive Teaching Intensive Placement 
	Timescale
	Trainee activity
	Mentor 
	Core Content Framework (CCF):
Through the 2-week intensive placement, trainees will be working within targeted areas of the CCF.  The guidance is provided to structure reflection and professional enquiry.

	Term 3 Intensive Placement 
This provides the opportunity for detailed professional enquiry and reflection, focusing on the use of effective formative assessment, linked to high quality and adaptive teaching.

The Trainee will have time to discuss and reflect with the school mentor and other expert colleagues about matters that are important to successful learning and teaching in relation to effective assessment practices.


	In university, trainees will have been introduced to:
· Developing a foundational knowledge of the theories and seminal works related to formative assessment (Black and Wiliam, 2009; Black et al, 2004; Wiliam (2010;2017).
· Pre-requisite skills in case studies of pedagogical techniques for formative assessment, as well as school policy, noting diversity in approaches to assessment.

	Week 1

	
Focused observations of teaching and learning:

· Use of inclusive questioning to check children’s prior knowledge, check their level of understanding and identify/ respond to misconceptions
· Strategies used to support children’s responses to questioning (including ‘wait time’ and ‘hinge questions’)
· Examples of the teacher’s secure subject knowledge to ensure appropriate pitch and progression to engage all children
· Adaptive teaching strategies to ensure children are able to overcome barriers to learning, access the curriculum and demonstrate their understanding
· Engagement of children in peer assessment dialogue
· Children’s responses to self- assessment strategies

Collaborative planning and team teaching:

· Plan, in collaboration with the class teacher, a lesson for a core subject, identifying in advance opportunities for assessment during the lesson, and ways in which learning outcomes can be demonstrated

Lesson Study Cycle (Study and Plan):

For each of 3 different subjects (2 core, 1 foundation), select a personal target that relates to the focus areas observed this week.

End of week reflection:
Reflect on the effectiveness of assessment strategies and processes that have been observed during the week, relating the discussion to theory and research. The following prompts might be useful:

· Is the strategy/ approach appropriate for all year groups and subjects?
· Did the strategy/ approach ensure that all barriers to learning were removed?
· Did any misleading factors (e.g. ‘how busy the children appear’; ‘being on-task’; ‘well-behaved’; neatness/ quantity of work) lead to any difficulties in assessing children’s learning?
· What may unintentionally lead to inaccurate assessment of children’s learning? (e.g. behaviour; inappropriately low expectations of particular groups of children; SEND barriers not addressed; lack of fluency in English)
· Checking pupil progress during lessons (through strategies such questioning, dialogue, observation, live marking and self/ peer assessment) and addressing misconceptions at point of need, intervening as appropriate. 
	
Mentor to facilitate focussed observations so that the trainee can observe effective assessment practices. Trainee will require prior knowledge of school policy expectations of assessment practices.

Meet with Trainee and discuss children in the class – strengths and barriers to learning (including SEND and EAL), discuss strategies used to address barriers to learning.

Allow Trainee to look at children’s prior assessment and work in books and discuss any queries they might have.

Mentor to practically support and provide modelling and feedback in relation to the CCF ‘learn how to’ statements below:

S6:
Learn how to avoid common assessment pitfalls, by: 
· Discussing and analysing with expert colleagues how to plan formative assessment tasks linked to lesson objectives and think ahead about what would indicate understanding (e.g. by using hinge questions to pinpoint knowledge gaps).
· Discussing and analysing with expert colleagues how to choose, where possible, externally validated materials, used in controlled conditions when required to make summative assessments.

And - following expert input - by taking opportunities to practise, receive feedback and improve at:
·  Drawing conclusions about what pupils have learned by looking at patterns of performance over a number of assessments with support and scaffolding from expert colleagues (e.g. appreciating that assessments draw inferences about learning from performance).

S5:
Learn how to - following expert input - by taking opportunities to practise, receive feedback and improve at:
· Identifying pupils who need new content further broken down.
· Making use of formative assessment.




	
2.2 Prior knowledge plays an important role in how pupils learn; committing some key facts to their long-term memory is likely to help pupils learn more complex ideas.

3.2. Secure subject knowledge helps teachers to motivate pupils and teach effectively.
4.2 Effective teachers introduce new material in steps, explicitly linking new ideas to what has been previously studied and learned.

4.6 Questioning is an essential tool for teachers; questions can be used for many purposes, including to check pupils’ prior knowledge, assess understanding and break down problems.

5.2. Seeking to understand pupils’ differences, including their different levels of prior knowledge and potential barriers to learning, is an essential part of teaching. 
5.3. Adapting teaching in a responsive way, including by providing targeted support to pupils who are struggling, is likely to increase pupil success.
5.7. Pupils with special educational needs or disabilities are likely to require additional or adapted support; working closely with colleagues, families and pupils to understand barriers and identify effective strategies is essential.

6.1. Effective assessment is critical to teaching because it provides teachers with information about pupils’ understanding and needs. 
6.2. Good assessment helps teachers avoid being over-influenced by potentially misleading factors, such as how busy pupils appear.
6.3 Before using any assessment, teachers should be clear about the decision it will be used to support and be able to justify its use.
6.4 To be of value, teachers use information from assessments to inform the decisions they make; in turn, pupils must be able to act on feedback for it to have an effect.
6.7 Working with colleagues to identify efficient approaches to assessment is important.

7.2. A predictable and secure environment benefits all pupils, but is particularly valuable for pupils with special educational needs.
7.5. Building effective relationships is easier when pupils believe that their feelings will be considered and understood.

8.2. Reflective practice, supported by feedback from and observation of experienced colleagues, professional debate, and learning from educational research, is also likely to support improvement.


	Week 2
	
Follow the lesson study cycle for 3 subjects (2 core, 1 foundation) during the week

Lesson Study Cycle (Teach, Observe and Debrief):

Micro-teach a small group of children, focusing on the targets agreed last week (‘Study and Plan’).


Lesson Study Cycle (Revise and Reteach):

Using feedback from debrief with mentor, reteach the lesson with a different group or teach the next lesson in the sequence.

Repeat the debrief, revise and reteach one further time.

Lesson Study Cycle (Reflect and Report).


	
Continued support in relation to the ‘Learn how to’ statements in Week 1.

Mentor to practically support and provide modelling and feedback on: 

S6:
Learn how to draw conclusions about what pupils have learned by looking at patterns of performance over a number of assessments with support and scaffolding from expert colleagues (e.g. appreciating that assessments draw inferences about learning from performance).
	




