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The curriculum map is set out in three blocks (three academic terms). For each block there is a summary of the intent, implementation, and intended outcomes, followed by a weekly overview of the programme of study to demonstrate how the curriculum is sequenced to ensure coherence and progression. Each NC subject has its own sequence of taught sessions and directed school activity tasks. The explicit details of these sessions are not contained within this broad curriculum map. This curriculum map presents the focus for each session for each subject, but a more detailed curriculum plan for each subject, outlining discrete learning objectives and session content, is contained within individual subject files.
Term 1
	Intent
	Implementation
	Impact

	Curriculum Block 1
	Module Professional Values and Practice 
	Module Curriculum knowledge 
	Module Pedagogies 
	 Outcomes 

	Understanding the Primary Curriculum: developing subject knowledge and teaching skills in the Core Subjects; introduction to the Foundation Subjects; understanding the importance of subject knowledge, progression and sequencing of learning.

Developing key knowledge and skills for teaching, including safeguarding, behaviour and classroom management, planning, active engagement of children and assessment for learning. Becoming familiar with the theory and practice of teaching and understanding praxis and reflection as integral to being an excellent teacher, developing your own philosophy.

	The moral purpose of education 
Teachers’ statutory duties, professional expectations and responsibilities 
Safeguarding including the Prevent duty 
Expectations regarding personal and professional conduct 
How to build effective relationships with colleagues 
Establishing a safe and stimulating environment for pupils, rooted in mutual respect 
Developing strategies for managing behaviour effectively 
An introduction to critically reflective practice 
Examining research, propositions and theories with a critical eye 
The basics of empirical quantitative and qualitative research methods and where to find evidence supported resources for teachers
Principles of Assessment for Learning
Strategies for personal organisation, work-life balance, resilience & wellbeing
Introduction to Assessed placement requirements & assessment of PVP modules
	Develop subject knowledge for teaching SSP (introduction to phonics- what and why)
Develop SK for teaching maths (introduction to maths in the NC and the EYFS – what we teach and why)
Introduction to primary NC and EYFS (aims, rationale and content)
Introduction to SPaG
Early reading development
Develop SK for teaching science (introduction to science in the NC and the EYFS – what we teach and why)
Teaching PE – understanding the subject
Early writing

	Introduction to pedagogies module 
EYFS statutory framework principles of learning and teaching in the EYFS
How to plan lessons and sequences of lessons in Core Subjects, drawing on knowledge of subject, progression, assessment, and skilful questioning (including learning objectives, success criteria and organisation of learning)
How to promote good progress by using a range of techniques such as modelling, and scaffolding  
Developing effective approaches for strengthening pupils’ memory  
Developing key skills based on knowledge of how children learn, e.g. exposition, modelling, scaffolding, questioning, chunking, spaced learning, gradual release of responsibility, cognitive load theory, adaptive teaching and assessment for learning
Working with support staff

	By the end of Term 1, trainees will:

Be planning and teaching all Core Subjects, with mentor support and overview 

Have produced a portfolio detailing their subject knowledge and teaching skills development in one Core Subject area

Have collated a bundle of evidence based on a planned sequence of learning demonstrating their progress in behaviour management, planning and teaching and professional behaviours, to at least end of Term 1 assessment criteria.

Articulate and explain the pedagogical principles, teaching knowledge and skills they have applied in their practice in relation to the curriculum content of term 1 with reference to the research evidence base.





	Programme of Study for Curriculum Block 1

	Week 1
Induction and Professional expectations
Centre-based training 1 day + 1 twilight. School-based training 4 days

	Centre based training
Induction to the course.  
Moral purpose of education.
Professional standards and expectations.
Relationships, routines and rules in primary schools.
Begin to reflect on own philosophy for teaching.
Re-cap safeguarding training completed as part of the pre-course training tasks.
	School based training
Professional expectations for trainee teachers in school

Coaching focus: 
Establishing relationships, routines and rules at the start of the term

	Coverage of CCF and beyond 
CCF Learn that: 
1.1, 1.2, 1.5, 1.6, 4.1, 7.1 
CCF Learn how to: 1.1,  1.2.1,  5. 4.3,   7.2,   8.1.2, 8.2.7
Beyond the CCF:
Introduce vision for the ‘Huddersfield Teacher’.
Reflect on personal vision of themselves as a teacher (present initial thoughts on their philosophy and values for teaching through the ‘Teacher in a jar’ activity). 
	Underpinning research
Teacher standards part two
Tom Bennett: The Beginning Teacher’s Behaviour Toolkit
DfE (2016) Developing behaviour management content for initial teacher training (ITT)
EEF (2018) Sutton Trust-EEF Teaching and Learning Toolkit.
DfE (2021) Keeping Children Safe in Education

	Week 2
The Primary National Curriculum and the EYFS (Core Subject focus); Introduction to Professional Values and Practice
Centre-based training 4 days. School-based training 1 day
	Centre based training
Aims and outcomes of the Primary NC and the EYFS; Introduction to how children learn and sequencing learning
English 1:  English in the NC and in the EYFS; key knowledge; the role of oracy
Maths 1: Maths in the NC and in the EYFS; key knowledge; numbers & the number system
Science 1: Science in the NC & EYFS; key knowledge 
Safeguarding training part 2 (Part 1 completed as part of the pre-course tasks)
Theory, principles and practice of behaviour management Part 1 
Planning and organising for learning in the Primary School Part 1 (learning objectives and success criteria)
	School based training
Lesson planning and organisation for learning for one of the core subjects.

Coaching focus:
Establishing high expectations for behaviour for learning. 

	Coverage of CCF and beyond 
Primary Curriculum: LT 3.1, 3.2, 3.3, 3.4, 3.5, 3.6, 3.7, 3.8 and LHT 3.1 
English: LT 3.10, 4.7 and LHT 3.5.6, 3.5.7
Maths: LT 2.9, 3.2, 4.7, 4.8, 5.1, 6.1 and LHT 2.1, 7.1.4, 7.1.5, 7.1.6, 7.2.2
Science: LT 3.2, 3.5, 3.6, 3.7 and LHT 3.1, 3.2, 3.4.2
Safeguarding: LHT 8.1.2, 8.2.7
Behaviour: LT 1.1, 1.4, 7.1, 7.2, 7.3, 7.5, 7.7 and LHT 7.1, 7.2
Planning & org: LT1.3, 4.1, 4.2, 4.9, 4.10 and LHT 4.1, 4.2, 4.3, 4.4
Beyond the CCF:
Critical consideration of the aims, purpose and approaches in Primary Education; types of curricula including knowledge-led, knowledge-rich and skill-led
Specific subject knowledge and pedagogical subject knowledge in English, maths and science
Theory and discourse around behaviour in school

	Underpinning research
DfE (2013) National Curriculum in England: Primary Curriculum
DfE (2013) National Curriculum in England: Programmes of Study for English, mathematics and science
Gellman & Gellistel (1978) Five Counting Principles
DfE (2021) Keeping Children Safe in Education
Ofsted (2021) Research review series: science
Rosenshine, B (2012) Principles of Instruction: …
Bates, B. (2019) Learning theories simplified: ...and how to apply them to teaching.
Bennett (2020) The Beginning Teacher’s Behaviour Toolkit

	Week 3
Intensive Training and Practice Week 1

Early Reading & SSP

	Learning foci
English 2:
Early reading development
and how to support and promote early reading
Why reading matters
The Simple View of Reading
Developing children’s language and language comprehension storytimes and poetry
Decodable reading books

English 3 & 4 
Subject knowledge for teaching systematic synthetic phonics (phonemes, graphemes, digraphs, trigraphs, blending, segmenting, encoding, decoding, systematic, synthetic)
The importance of enunciation 
Progression through the simple and complex alphabetic code
Planning lessons in phonics – reviewing, teaching, practising & applying (link to Rosenshine’s principles)
Teaching common exception words
Building sequences of learning in SSP
The importance of fidelity to the scheme
Purpose and intent of a range of activities
Characteristics of high quality SSP teaching, and practice to avoid
Developing fluency
The role of phonological awareness and how to develop
Working with children with SEND and children at risk of reading failure in SSP & Early Reading
Assessment in SSP –formative & summative
Phonics screening check
Key research underpinning this area

	Application to Practice
Gain an understanding of the school approach to the teaching of early reading, including the systematic synthetic phonics programme and how children are supported to become fluent readers and confident spellers (session with school Reading Lead)

Structured observations and deconstructions of SSP and English teaching in different classes across EYFS/KS1, seeing a progression in children’s learning, noting: 
· Grouping and class organisation 
· Review of prior learning
· How new learning is taught, practised & applied (noting progression, structure, guided practice opportunities, resources, pace, scheme-specific elements such as ditties or formation rhymes
· How the teacher ensures that all children are actively participating
· How language comprehension is developed
· Use of high quality texts 
· How handwriting is supported and assessed
· Class and behaviour management strategies 
· Adaptation of teaching for learners with additional needs
· Deployment of additional adults
· Formative assessment 
And, through discussion, deconstruction and supported observation:
· How teachers assess children’s progress in phonics over time
· Children’s independent reading: texts which are closely matched to their current progress in phonics 
· How at risk and older learners are supported
· How learning in SSP sessions is applied more widely e.g. when children write in other lessons
Practise planning and teaching phonics and elements of English through joint planning and team teaching with expert teachers
Practise teaching phonics independently and receive formative feedback. 
Teach phonics again implementing actions from feedback from previous observation (NB this may be during week 4/5 school experience days)
Practise reading with children following the school systems, individually or in group/guided reading. 
To take forward into own placement schools:
All of the above in a different school setting, noting the importance of maintaining fidelity to the scheme in each school
	Underpinning research
DfE (2022) The reading framework – Teaching the foundations of literacy.
EEF (2018) Preparing for Literacy Guidance Report.
Rosenshine, B (2012) Principles of Instruction: …
Rose, J (2006) Independent review of the teaching of early reading. 
Machin et al (2018) Changing how literacy is taught: Evidence on SSP
Shanahan, T. (2005) The National Reading Panel Report: Practical Advice for Teachers
Johnston & Watson (2012) The effects of synthetic phonics teaching on reading & spelling attainment: a seven year longitudinal study
Snow, C. & Juel, C. (2005) The Science of Reading
Sermier, D. et al (2021). Effects of a phonics-based intervention on the reading skills of students with intellectual disability
Arcuili, J. and Bailey, B. (2021). The promise of comprehensive early reading instruction for children with autism and recommendations for future directions
Dehaene, S. (2009). Reading in the Brain
Jolliffe, Waugh & Gill (2022) Teaching Systematic Synthetic Phonics in Primary Schools
Neum, S (2021) What comes before phonics?

Coverage of CCF and beyond 
LT 3.2, 3.3, 3.4, 3.5, 3.9, 4.2, 4.3, 4.8 and LHT 3.1.6, 3.5.1, 3.5.2, 3.5.3, 3.5.4, 4.1.2, 4.1.5, 7.1.6

Beyond the CCF:
School curricula for teaching SSP and the importance of fidelity to the chosen scheme

Research, theory and discourse of reading acquisition, research underpinning the SSP approach, key critical debate

	Week 4: 
Teacher content knowledge, further development in English, Professional Values and Practice (continued)
Centre-based training 3 days. School-based 2 days

	Centre based training
The value of knowledge and the significance of teacher content knowledge
Academic critical reading and writing skills at level 7
English 5 – developing children’s early writing
English 6 – developing writing through KS1 & 2
English 7: Spelling, punctuation and grammar
Theory, principles and practice of behaviour management Part 2
Planning and organisation for learning in the Primary School Part 2 
	School based training
Teacher content knowledge for teaching writing 

Coaching focus
Planning and teaching well-structured lessons – focus on English, teaching writing

	Coverage of CCF and beyond 
Subject knowledge: LT 3.2, 3.3, 3.4, 3.5, 3.6, 3.7, 3.8 and LHT 3.1, 4.1
English 5: LT 4.3, 4.4 and LHT 3.5.5
English 6: LT 4.6, 4.8 and LHT 4.4.3, 4.4.4, 4.4.5
English 7: English: LT 3.2, 3.3, 3.4, 3.5 and LHT 4.1.1, 4.1.2, 4.1.5
Behaviour: LT 1.1, 1.4, 7.1, 7.2, 7.3, 7.5, 7.7 and LHT 7.1, 7.2, 8.3.2
Planning & org: LT1.3, 4.1, 4.2, 4.9, 4.10 and LHT 4.1, 4.2, 4.3, 4.4
Beyond the CCF:
Development of critical reading and writing skills at Level 7 (Masters level)
Specific subject knowledge and pedagogical subject knowledge in English: writing focus
	Underpinning research
EEF (2021) Improving Literacy in KS2.
Cowley (2014) Getting the buggers to behave.
Sewell, K (2021) Planning the primary national curriculum: a complete guide for trainees and teachers (3rd ed)
Rosenshine, B (2012) Principles of Instruction: 
Waugh, Warner & Waugh (2022) Teaching SPaG in Primary Schools
Austin, Rebecca (2019) The Trainee Teacher’s Guide to Academic Assignments

	Week 5: 
Planning and teaching the core subjects: Maths focus
Centre-based training 3 days. School-based 2 days

	Centre based training
Maths 2: Fractions and proportion including decimals and percentages; utilising misconceptions to inform teaching
Maths 3: The four operations Part 1 – addition & subtraction; planning sessions for maths
Maths 4: Measurement Part 1: length, mass & capacity: exposition techniques & positive behaviours
Maths 5: The four operations Part 2 – multiplication & division
Science 2: Scientific enquiry and working scientifically; progression & inclusion in Science
	School based training
Develop subject and pedagogical knowledge and skills in the teaching of mathematics and science  
Develop their understanding of the content and progression of the curriculum in these subjects

Coaching focus
Planning and teaching well-structured lessons – focus on teaching Maths
	Coverage of CCF and beyond 
Maths 2: LT 2.9, 3.2, 4.2, 4.6, 4.7, 4.8 and LHT 2.1.1 , 2.1.3, 4.1.1, 4.2.1, 4.4.4, 4.4.5
Maths 3: LT 2.9, 4.2, 4.7, 4.8 and LHT 2.1.3, 3.3.2, 4.2.2, 4.4.2
Maths 4: LT 2.6, 2.9, 4.2, 4.7, 4.8 and LHT 1.1.3, 1.2.2, 2.2.3, 4.2.1, 4.2.3, 4.3
Maths 5: LT 2.9, 4.2, 4.7, 4.8 and LHT 3.1.4, 3.1.5, 3.1.6, 3.1.7, 3.2.1, 3.4.1
Science: LT 3.5, 4.2, 4.8, 5.1, 5.2, 5.3
	Underpinning research
DfE (2021) EYFS Framework 
Deans for Impact (2015) The science of early learning – chapters 8 - 12
DfE (2013) NC England: mathematics.
DfE (2020) Mathematics guidance KS1 and KS2.
Ofsted (2021) Research review series: mathematics
Haylock, D (2019) Mathematics explained for primary teachers.
It’s not fair is it? (ASE book on Scientific Enquiry)
Byrne, Christodoulou & Sharp (2014). Primary science: audit and test (4th ed.).

	Week 6: Intensive Training and Practice Week 2

How Children Learn - with a focus on core subjects
	Learning Foci How children learn - 
Learning theories including:
Cognitivism (Vygotsky, Piaget, Bandura & Bruner)
Humanism (Maslow)
Neurolism (Miller, Sweller, Paivio)
Strategies for effective teaching and learning – what does current research tell us?
Understanding cognitive load theory and its implications for teaching. Develop understanding of pedagogies which support learning and progress e.g. exposition, modelling, chunking, scaffolding, gradual release of responsibility, dual coding, spacing, interleaving, questioning. Observe expert practice & reflect on the use of specific pedagogies and their impact on pupils’ learning and progress
	Application to practice
Observe expert teachers and reflect on pedagogical strategies used with a particular focus on their impact on pupils’ learning and progress.
Discuss with expert teachers the pedagogical strategies observed and their rationale for using the strategy to teach specific content. 
Choose one strategy and plan to teach a small-group intervention session with support from an expert teacher using one specific strategy to support pupil learning and progress e.g. chunking  
	Underpinning research
Rosenshine, B (2012) Principles of Instruction: …
Bates, B. (2019). Learning theories simplified: ...and how to apply them to teaching.
EEF (2017) Meta-cognition & self-regulated learning.
Chandler P and Sweller J (1991) Cognitive Load Theory and the format of instruction. .
De Jong T (2010) Cognitive Load Theory, educational research, and instructional design: Some food for thought. 
Sweller et al, (1998) Cognitive architecture and Instructional Design.
Deans for Impact (2015). The Science of Learning. 
Coe et al (2020). Great Teaching Toolkit Evidence Review. 
Hattie & Yates. (2014). Visible learning and the science of how we learn. 
Francis, E.M. (2016) Now that’s a good question: how to promote cognitive rigor through classroom questioning.
Jones, K (2019). Retrieval Practice.
Ashman, G (2020). The Power of Explicit Teaching and Direct Instruction.

	
	
	
	Coverage of CCF and beyond 
LT 2.1, 2.2, 2.3, 2.4, 2.5, 2.6, 2.7, 2.8, 2.9, 4.3, 4.4, 4.5, 4.8, 5.6 
LHT 2.1.2,  2.3,  4.1.2,  4.2.1,  4.2.3

	Week 7: Assessment for Learning
Centre-based training 3 days. School-based 2 days

	Centre based training
Assessment for learning: principles & practice
Maths 6: Statistics & data; questioning, modelling & expositions 
EYFS 1 + 2 Assessment, teaching and learning in the EYFS
Strategies for personal organisation, wellbeing and work life balance and resilience

	School based training
Understand a range of AfL strategies and select appropriate strategies for specific purposes Assessment for Learning in the EYFS through observation and responsive interactions


Coaching focus
Assessment for learning within lessons 

	Coverage of CCF and beyond 
Assessment: LT6.1, 6.2, 6.3, 6.4, 6.5, 6.6, 6.7 and LHT 6.1.1, 6.2
Maths: LT 2.6, 4.6, 4.7 and LHT 2.1.1, 2.1.3, 4.1.1, 4.2.1, 4.4.4, 4.4.5
EYFS: LT 1.6, 2.9, 3.3, 4.7, 6.1 7.3 and LHT 1.1.3, 1.1.4, 2.3.1
Personal organisation: LHT 8.3.3
Beyond the CCF: 
Specific subject knowledge and pedagogical subject knowledge in Maths
Research and learning on the importance, structure and approaches of EY education
Coaching and self-care strategies to support trainees through the course, on school placement and beyond
	Underpinning research
DfE (2021) Statutory Framework for the EYFS 
DfE (2021) Development Matters
Black & Wiliam (2009) Developing the theory of formative assessment. 
Black et al, (2004). Working inside the Black Box: Assessment for Learning in the Classroom.
Christodoulou, D. (2017) Making Good Progress: The Future of Assessment for Learning. 
Hattie & Timperley (2007).Power of Feedback
Palaiologou, (2021)The EYFS Theory + Practice (
Dubiel, J (2016) Effective assessment in the EYFS (2nd ed.)

	Week 8: Preparation for Assessed Block Placement (School A)
Centre-based training 2 days. School-based 3 days
	Centre based training
Preparation for observing and supporting teaching across the Foundation Areas – introduction to subject content, rationales and integration within primary curriculum
Preparation for teaching PE – knowledge, skills & strategies for teaching PE; organisation of lessons for health and safety processes
Preparation for assessed block placement, professional expectations, assessment process and portfolio requirements (placement handbook)
	School based training
Introduction to the Foundation Areas and their integration into the placement school curriculum
Preparation for assessed block placement – classroom organisation specific to placement

Coaching focus
Managing health and safety in PE lessons
	Coverage of CCF and beyond 
Foundation areas: LT 3.1, 3.2, 3.3, 3.4, 3.5, 3.6 and LHT 3.1, 3.2, 3.3, 3.5.6, 3.5.7 
PE: LT 4.1, 4.2, 4.8, 5.1, 6.1 and LHT1.2.2, 4.1.1, 5.2.1, 6.1.3, 6.3.2
Beyond the CCF:
Introduction to rationale and curriculum for each foundation subject, RE and PSHE
Specific subject knowledge and pedagogical subject knowledge in PE with a focus on health and safety for teaching
	Underpinning research
DfE (2013) NC programmes of study for Foundation Areas
DfE (2021) EYFS Framework & Development matters Pickard et al (2014). Teaching physical education creatively.
Coe et al (2020). Great Teaching Toolkit Evidence Review.
EEF (2018) Sutton Trust-EEF Teaching and Learning Toolkit
Rosenshine, B (2012) Principles of Instruction: …

	Week 9: Assessed Block Placement (school A)
Behaviour Management and High Expectations
Centre-based training 1 day. School-based 4 days
	Centre based training
Behaviour management and High Expectations 
Prevent, FBV and SMSC in the primary curriculum
Parliamentary Education Service – teaching FBV and active citizenship in the Primary School

	School based training
Teach 25% 
Coaching focus: 
Using intentional and consistent language that values and supports all students
	Coverage of CCF and beyond  LT: 1.1, 1.2, 1.3, 1.4, 1.5, 1.6 and LHT 1.1.2,  1.1.3,  2.2.1,  2.2.2,  2.2.3,  2.2.4 
Beyond the CCF: Prevent: Working to Raise Awareness of Prevent certified training from Local Authority
SMSC and the work of the Schools Linking Network
Explore and understand the teaching of FBV and active citizenship through the Parliamentary Education Service
	Underpinning research
Weekly Review of Progress – Rolfe (2001).
DfE (2015) The Prevent Duty advice for schools 
DfE (2014) Promoting British Values as part of SMSC in schools 
UK Parliament Education Service resources

	Week 10: Assessed Block Placement (school A)
Subject Knowledge + Curriculm
Centre-based training 1 day. School-based 4 days
	Centre based training

English 8: Developing Reading in KS1 and KS2


	School based training
Teach 25% 
Coaching focus: 
Teaching reading 
	Coverage of CCF and beyond 
LT: 3.2, 3.4, 3.5 and LHT: 3.1.1,  3.1.2,  4.1.4,  3.1.6,  3.1.7,  2.2.2,  3.1,  3.2.2,  3.3.1,  3.3.2,  5.5.1,  5.5.2,  5.5.3,  5.5.4,  5.5.6,  5.5.7

	Underpinning research
Weekly Review of Progress – Rolfe (2001).
See underpinning research for all previous sessions on reading

	Week 11: Assessed Block Placement (school A)
Pedagogy
Centre-based training 1 day. School-based 4 days
	Centre based training
Science 3: Dialogic teaching strategies in science
Strategies for assessment in science
Reflective practice, support for mental health and wellbeing
	School based training
Teach 50% 
Coaching focus:
Dialogic teaching 
	Coverage of CCF and beyond 
LT: 4.1, 4.5, 4.7, 4.9 and LHT: 4.1.2,  4.2.2,   4.2.3,  4.3,  4.4
Science: LT 4.6, 4.7, 4.9, 6.1, 6.2, 6.3, 6.4, 6.5, 6.6, 6.7 and LHT 4.4, 6.1.1, 6.2, 6.4.4., 6.4.6
Teacher mental health and wellbeing  LHT: 8.3
	Underpinning research
Alexander, R (2017) Towards Dialogic Teaching: rethinking classroom talk.
Jay et al (2017) Dialogic Teaching: Evaluation Report. EEF. 

	Week 12: Assessed Block Placement (school A)
Adaptive Teaching
Centre-based training 1 day. School-based 4 days
	Centre based training
Adaptive teaching, meeting the needs of all children

Working with support staff to respond to children’s needs
	School based training
Teach 50%
Coaching focus:
Effective deployment of support staff 
	Coverage of CCF and beyond 
LT: 5.1, 5.2, 5.3, 5.4, 5.5, 5.6 and LHT:  5.2, 

Support staff:  LT 8.6 and LHT 5.2.3, 8.2.4, 8.2.5,  8.2.8
	Underpinning research
Weekly Review of Progress – Rolfe (2001).
Making Best Use of Teaching Assistants (EEF, 2018)

	Week 13: Assessed Block Placement (school A)
Assessment for learning
School-based 5 days
	Centre based training
N/A Trainees five days in school
	School based training
Teach 50%
Coaching focus: Linking formative assessment to lesson objectives
	Coverage of CCF and beyond 
LT: 6.1, 6.2, 6.3, 6.4, 6.5 and LHT: 6.1.1, 6.2,

	Underpinning research
Black et al, (2004). Working inside the Black Box: Assessment for Learning in the Classroom.
Christodoulou, D. (2017) Making Good Progress: The Future of Assessment for Learning. 

	Week 14: Assessed Block Placement (school A)
Professional Behaviours
School-based 5 days
	Centre based training
N/A Trainees five days in school

	School based training
Teach 60%
Coaching focus:
Communicating with parents 
	Coverage of CCF and beyond 
LT: 8.3, 8.4
LHT: 8.2.1, 8.2.2
	Underpinning research
Weekly Review of Progress – Rolfe (2001).
DfE (2011) Review of best practice in parental engagement

	Week 15: Assessed Block Placement (school A)
Assessment
School-based 5 days
	Centre based training
N/A Trainees five days in school

	School based training
Teach 60%
Coaching focus:
Using feedback and marking to secure learning and progress
	Coverage of CCF and beyond 
LT: 6.5, 6.6
LHT: 6.3, 6.4

	Underpinning research
Teacher Feedback to Improve Pupil Learning (EEF, 2021)
Hattie & Timperley (2007) The Power of Feedback



Term 2
	Intent
	Implementation
	Impact

	Curriculum Block 2
	Module: Professional Values and Practice 
	Module: Curriculum knowledge 
	Module: Pedagogies
	         Outcomes 

	Refining and developing content knowledge, planning and teaching skills in the Core Subjects

Developing content knowledge, planning and teaching in the Foundation Subjects, and developing understanding of curriculum design in the Primary School

Developing inclusive pedagogical philosophy and approaches focussing on child development, SEND, diversity, and working with disadvantaged children

Refine and develop professional skills including reflection and personal organisation for wellbeing

	Inclusive and diverse environments and adaptive teaching – understanding barriers to learning and meeting children’s needs

Typical and atypical child development

Teaching children with EAL

Working with children with SEND including working with parents and with other professionals 

Understanding the impact of disadvantage on children and working with disadvantaged children

The role of mainstream and alternative provision

Develop reflective practice

	Further develop subject knowledge and teaching skills in the Core Subjects

Develop content knowledge and teaching skills in Foundation Subjects

Subject specific pedagogical approaches which support pupils’ learning and progress 

How to address common misconceptions within the core and foundation subjects
 
Focus on curriculum design and sequencing in the Primary School

Learning Outside the Classroom

Role of the subject leader in the Primary School
	Develop knowledge, strategies and skills for inclusive teaching in diverse classrooms

Further develop key teaching strategies based on knowledge of how children learn:
· exposition
· modelling
· scaffolding
· questioning
· chunking
· spaced learning
· gradual release of responsibility
· cognitive load theory
· adaptive teaching
· assessment for learning

	By the end of Term 2, trainees will:

Be planning and teaching all Core Subjects and some Foundation Subjects in their alternate Key Stage, with mentor support and overview 

Have produced a critical account of a current issue in Primary Education, such as the importance of knowledge or the teaching of Early Reading

Have collated a bundle of evidence based on a planned sequence of learning demonstrating their progress in inclusive pedagogical strategies, adaptive teaching and professional behaviours

Articulate and explain the pedagogical principles, teaching knowledge and skills they have applied in their practice in relation to the curriculum content of term 1 with reference to the research evidence base.



	Programme of Study for Curriculum Block 2

	Week 16
Core Subject further development 

Introduction to Inclusion focus

Centre-based training 5 days


	Centre based training
Maths 8: Teaching for mastery in maths; maths and summative assessment
Maths 9: Assessment in maths with a focus on subject and pedagogical knowledge for teaching shape and geometry

English 9: Writing for real purposes and audiences
English 10: Spelling, punctuation and grammar
English 11: Reading for Pleasure

Science 4: Common misconceptions; practical enquiries & BM

Typical child development and how to respond to atypical development
Teaching disadvantaged children: theory & discourse related to inclusion & achievement; understanding and removing barriers to underachievement
Teaching children with EAL: principles and practice
Creating an inclusive educational environment for learning: LGBTQ+ focus
	School based training

N/A Trainees not in school this week
	Underpinning research
NCETM (2019) Teaching for mastery – what's happening in primary maths and what’s next?
EEF (2017) Improving mathematics in KS2 & 3.
Young & Ferguson (2021) Writing for Pleasure
Theory, Research and Practice.
Cuff (2019) A review of approaches to assessing writing at the end of primary education. Ofqual.
Centre for Literacy in Primary Education (2021). Reading for Pleasure in 2020. 
Daelmans et al (2015) Effective interventions & strategies for improving early child devt.
DfE (2015) Supporting the attainment of disadvantaged pupils: articulating success and
good practice.
Thompson et al (2016) Student Teachers’ Perceptions of Poverty and Educational Achievement.
Bourdieu – Cultural Capital
Freire & Giroux – Critical Pedagogy
Stonewall (2017) School Report - Supporting the attainment of disadvantaged pupils

	
	
	Coverage of CCF and beyond 
Maths 8: LT 2.9, 4.2, 4.7, 6.1 and LHT 4.2, 4.4.4, 4.4.5
Maths 9: LT 6.1, 6.2 and LHT 6.1.1, 6.2.2, 6.2.3, 6.2.4
English 9: LT 4.3, 4.4 and LHT 3.5.5, 4.1, 4.2, 4.3
English 10: LT 3.2, 3.3, 3.4, 3.5 and LHT 4.1, 4.2, 4.3
English 11: LT4.1, 4.3, 4.7, 4.9 and LHT 3.5.4
Science: LT 1.4, 3.4, 5.3 and LHT 1.2.2, 2.2, 3.1.7
Child Development: LT 5.1, 5.2 and LHT 5.1.1, 5.4.3
Disadvantage: LT 1.6 and LHT 5.1.1, 5.4.3
EAL: LT 5.2, 5.4 and LHT 5.1.1, 5.4.3
LGBTQ+: LT 1.1, 1.2, 1.4, 1.5 and LHT 1.2.1, 7.1.1
Beyond the CCF:
Specific subject knowledge and pedagogical subject knowledge in English, maths and science
Understanding of child development – typical and atypical
Theory and discourse around underachievement
Theory and practice for teaching learners with EAL
Creating an inclusive educational environment with an LGBTQ+ focus
	

	Week 17: Intensive Training and Practice Week 3
 
Inclusion & SEND with a focus on Adaptive Teaching

	Learning foci
Policy, legislation, practice and critical discourse in relation to SEND

Developing inclusive practice to support children with a range of diverse needs including: adaptive and responsive teaching; how to use the SEND CoP; understanding areas of special educational need and how to respond; working with SENCos, parents and other professionals

Mainstream and alternative provision: discourse and practice 

Research a specified area of need in small groups and present to the wider group

How teachers and SENCOs work to support children with SEND including: identification, the graduated approach and regular monitoring and review, working with other professionals and with parents, involving the child in decision-making, setting high expectations, support and challenge in lessons, decisions about grouping and breaking down objectives (input from SENCo)

Assessment for children with SEND including celebrating achievement, pre-key stage standards and the Engagement Model
	Application to practice
Observe, reflect on and discuss with expert colleagues how schools provide opportunities for children with a range of additional needs to experience success, adapting lessons whilst maintaining high expectations

Discuss and deconstruct with expert colleagues how to identify children who need new content further broken down
 
Observe and support children with a range of diverse needs, including SEND, in different age groups and settings 

Carry out observations and create a child profile

Discuss and analyse with expert colleagues how schools make effective use of teaching assistants and other adults in the classroom 

Observe and reflect on ways in which schools value and celebrate diversity across all groups and throughout the curriculum
	Coverage of CCF and beyond 
LT 1.6, 5 (all), 8.6 and LHT 5 (all) & 8.2

Beyond the CCF:
Policy and discourse related to SEND and inclusion

Focus on specific areas of need in depth

Focus on diversity and inclusion across the school


	Underpinning research
SEND Code of Practice, 2014
EEF (2020) SEN in Mainstream Schools.
Trussler, S., & Robinson, D. (2015). The Special Pedagogy Debate. In Inclusive practice in the primary school: a guide for teachers.
Florian & Black-Hawkins (2011) Exploring inclusive pedagogy.
Cremin, Teresa & Burnett, Cathy (2018) - Learning to teach in the primary school (4th ed)
chapter 6.2: "Special Educational Needs and Inclusion".
Gedge, N (2016) - Inclusion for primary school teachers - chapter: "Chapter 2: The new SEND code of practice - what you need to do about it"
Goepel, Janet, Childerhouse, Helen & Sharpe, Sheila (2015) - Inclusive primary teaching : a critical approach to equality and special educational needs (2nd ed) chapter 4: "Understanding Learners with Special Educational Needs and Disabilities"
Davis et al (2004) Teaching Strategies and Approaches for Pupils with Special Educational Needs: A Scoping Study.
OECD (2015) Pisa 2015 Result: Policies and Practices for Successful Schools.
Ofsted (2021) Research and Analysis: Supporting SEND.

	Week 18: Foundation Subject Development
Centre-based training 4 days, School-based 1 day
	Centre based training
Knowledge, skills and strategies for teaching History

Knowledge, skills and strategies for teaching Geography

Knowledge, skills and strategies for teaching Music

Knowledge, skills and strategies for teaching Art

Knowledge, skills and strategies for teaching Design Technology

Knowledge, skills and strategies for teaching RE

Knowledge, skills and strategies for teaching Languages

Knowledge, skills and strategies for teaching Computing

	School based training
Planning for learning in one of the Foundation subjects

Find out about either History, Geography, Music or Art within the school – curriculum, planning, progression, key knowledge identified to be learned, key vocabulary, resources and assessment


Coaching focus: identifying essential concepts, knowledge, skills and principles of the subject (trainee choice of FA subject).





	Coverage of CCF and beyond 
All subjects: LT 3.2, 3.5, 4.1, 4.2, 4.8, 5.1, 6.1, 6.2, 8.1 and LHT 3.1.3, 3.2.1, 3.5.6, 4.4,  5.1, 6.1.1, 8.1.4
Beyond the CCF:
Knowledge, skills and strategies for teaching:
History, including curriculum content & rationale, chronology and the use of primary and secondary sources
Geography, including curriculum content & rationale, place, space and scale and working with maps
Music, including curriculum content & rationale, singing, listening and composing
Art, including curriculum content & rationale, the development of drawing, 2D art and using a range of media to respond to stimuli
Design Technology, including curriculum content & rationale, designing, making, evaluating & technical knowledge 
RE, including legal requirements and rationale and the key aspects of learning 
Languages, including curriculum content & rationale, the 4 key areas of skill (& grammatical knowledge)
Computing, including curriculum content & rationale, coding and programming
	Underpinning research
DfE (2013) NC – Programme of Study for each subject.
Ofsted (2021) Research Review Series – History, Geography, Music, Languages, Computing
Grigg, R., & Hughes, S. (2013). Teaching primary humanities.
Gopaul, E. (2017). Teaching primary art and design.
DfE (2010) Religious education in schools: non statutory guidance.


	Week 19: Foundation Subject Development

Centre-based training 4 days, School-based 1 day
	Centre based training
Knowledge, skills and strategies for teaching History

Knowledge, skills and strategies for teaching Geography

Knowledge, skills and strategies for teaching Music

Knowledge, skills and strategies for teaching Art

Knowledge, skills and strategies for teaching PSHE

Knowledge, skills and strategies for teaching Design Technology 

Knowledge, skills and strategies for teaching Computing
Knowledge, skills and strategies for teaching RE

	School based training
Planning for learning in one of the Foundation subjects

Find out about either Computing, Design Technology, RE or PSHE within the school – curriculum, planning, progression, key knowledge identified to be learned, key vocabulary, resources and assessment

Coaching focus: identifying essential concepts, knowledge, skills and principles of the subject (trainee choice of FA subject).


	Coverage of CCF and beyond 
All subjects: LT 2.2, 3.3, 3.6, 3.7, 4.2, 5.1, 6.2 and 
LHT 2.2.1, 3.1.3, 3.2.1, 3.4.2, 4.4.3, 5.1, 6.2
Beyond the CCF:
Knowledge, skills and strategies for teaching:
History, including progression, assessment and working with children with additional needs; local history focus
Geography, including progression, assessment and working with children with additional needs; wider world focus
Music, including progression, assessment and working with children with additional needs; beat, rhythm, scoring, and use of instruments
Art, including progression, assessment and working with children with additional needs; 3D art and learning about artists
PSHE, including content of statutory RHE, progression, assessment and working with children with additional needs; and supporting children’s mental heath
Design Technology, including progression, assessment and working with children with additional needs; evaluation, cooking & nutrition
Computing, including progression, assessment and working with children with additional needs; and online safe and respectful behaviours
RE, including possible progression, assessment and working with children with additional needs; using artefacts and visits to places of worship
	Underpinning research
As in previous week and also:
Ogier, Susan (2017) - Teaching Primary Art and Design.
PHSE Association (2020) Programme of Study for KS1 & KS2.
DfE (2021) Relationships Education, Relationships and Sex Education (RSE) and Health Education.
PHSE Association. Guidance on teaching about mental health and emotional wellbeing.
https://www.gov.uk/guidance/teaching-about-relationships-sex-and-health#primary-teacher-training-modules 



	Week 20: 
Intensive Training and Practice Week 4

Foundation Subject Teaching, with a focus on curriculum design

	Learning foci
The school’s curriculum intent and how progression within different foundation subjects is planned for

How foundation subjects are planned in the long, medium and short term, and the role of the subject lead (Input from subject leads)

How teachers make decisions about curriculum design within their classes, based on the school planning for foundation subjects (input from teachers)

The value of knowledge and vocabulary development in foundation subjects, and how this is achieved

How children’s reading is developed by, and supports, learning in the foundation subjects

Subject-specific strategies and considerations
How teachers plan sessions and use formative assessment strategies to ensure teaching is sharply focused on learning
How inclusion is ensured in foundation subjects
How foundation subjects are assessed
	Application to practice
Directed observations in foundation subject lessons across the phases (and wider aspects of learning in EY)

Support in foundation subject/ wider curriculum lessons

Plan and teach a lesson in a foundation subject, with teacher support and guidance 

Observe, reflect and deconstruct with subject leads how the foundations areas are taught and assessed across the phases from EYFS to KS2.

Observe and reflect on how subject specific pedagogies are employed to support learning and progress, supported by expert colleagues

Research the approach to teaching the foundation subjects e.g. creative, thematic, discrete, and how cross curricular links, learning outside the classroom and enrichment activities are employed to achieve a broad and balanced curriculum.

	Coverage of CCF and beyond 
LT 3 (all), 4.9, 5.1, 6.2, 6.7 and 
LHT 3.1, 3.2, 3.3, 3.5.6, 3.5.7, 4.4.1, 4.4.3, 5.2, 6.2

Beyond the CCF:
Subject-specific knowledge and strategies in relation to a range of foundation subjects

The role of the subject lead and an understanding of how the subject lead can support individual teachers
	Underpinning research
Myatt, M. (2018) The Curriculum: Gallimaufry to Coherence - Chapter 7 ‘Subject commentaries’

Ogier, S (2019) A broad & balanced curriculum in Primary Schools: Educating the Whole Child

The ResearchEd Guide to the Curriculum: An Evidence Informed Guide for Teachers – Chapter 6 ‘Curriculum Building in a Primary School’


	Week 21: Preparation for Assessed Block 2 and Support for Employment
Centre-based training 4 days, School-based 1 day
	Centre based training
Introduction to Pedagogies Assignment: refresh on a range of pedagogical strategies and reflect on how to further develop a chosen strategy through creating a curriculum package
Preparation for Assessed Block 2 – reflection & requirements
Knowledge, skills and strategies for teaching PE
Employment support – Applying for jobs in teaching
	School based training
Preparation for assessed block placement – classroom organisation specific to placement

Coaching focus:
Building on prior knowledge when planning how to introduce new information

	Coverage of CCF and beyond 
Pedagogies assignment: LT 2 & 4 (refresh all)

Prep for Ass Block: LHT8.1.6

PE: LT 2.2, 3.3, 3.6, 3.7, 4.2, 5.1, 6.2 and 
LHT 2.2.1, 3.1.3, 3.2.1, 3.4.2, 4.4.3, 5.1, 6.2

	Underpinning research
Rosenshine, B (2012) Principles of Instruction: …
EEF (2017) Meta-cognition & self-regulated learning.
Coe et al (2020). Great Teaching Toolkit Evidence Review.
Pickard, A., Maude, P., & Maude, T. (2014). Teaching physical education creatively.

	Week 22 Assessed Block Placement (School B)
Managing Behaviour
 School Based 5 days
	Centre based training
N/A trainee in school all week
	School based training
Teach 25%
Coaching focus:
Moving pupils from reliance on external motivation to intrinsic motivation
	Coverage of CCF and beyond 
LT: 1.1, 1.2, 1.3, 1.4, 1.5, 1.6 and
LHT 1.1., 1.2, 1.3
LT: 7.5, 7.6, 7.7
LHT: 7.2, 7.3
	Underpinning research
Tom Bennett: The Beginning Teacher’s Behaviour Toolkit
DfE (2016) Developing behaviour management content for initial teacher training (ITT)

	Week 23 Assessed Block Placement (School B)
Curriculum & Subject Knowledge
School Based 5 days
	Centre based training
N/A trainee in school all week

	School based training
Teach 50%
Coaching focus: 
Sequence content in one of the foundation area subjects
	Coverage of CCF and beyond 
LT: 3.2, 3.3, 3.4, 3.5 and 
LHT: 3.1, 3.2, 3.3, 3.4
	Underpinning research
DfE (2013) NC programmes of study for Foundation Areas
DfE (2021) EYFS Framework & Development Matters

	Week 24 Assessed Block Placement (School B)
Pedagogy
School Based 5 days
	Centre based training
N/A trainee in school all week

	School based training
Teach 50%
Coaching focus:
Ensure a suitable pace to learning
Consider the balance between exposition, modelling, repetition and practice.
	Coverage of CCF and beyond 
LT: 2.4, 2.5, 2.6, 2.7, 2.8, 2.9
LHT 2.1, 2.3.3, 2.3.4
	Underpinning research
Weekly Review of Progress – Rolfe (2001).
Rosenshine B. (2012) Principles of Instruction


	Week 25 Assessed Block 
Placement (School B)
Adaptive Teaching
School Based 5 days
	Centre based training
N/A trainee in school all week

	School based training
Teach 50%
Coaching focus: 
Working with other professionals and parents to meet the needs of all learners, including SEND
	Coverage of CCF and beyond 
LT: 5.4, 5.5, 5.6, 5.7 and 
LHT:  5.1, 5.4,  5.2.3
LT 8.6 and LHT 8.2.4, 8.2.5,  8.2.8

	Underpinning research
Making Best Use of Teaching Assistants (EEF, 2018)
Working with Parents to Support Children’s Learning (EEF, 2018)

	Week 26 Assessed Block 
Placement (School B)
Assessment for Learning
School Based 5 days
	Centre based training
N/A trainee in school all week

	School based training
Teach 50%
Coaching focus:
Checking understanding in lessons and responding in the moment to pupils’ contributions
	Coverage of CCF and beyond 
LT: 6.1, 6.2, 6.3, 6.4, 6.5 and 
LHT: 6.2, 6.3

	Underpinning research
Black et al, (2004). Working inside the Black Box: Assessment for Learning in the Classroom.
Christodoulou, D. (2017) Making Good Progress: The Future of Assessment for Learning

	Week 27 Assessed Block 
Placement (School B)
Professional Behaviours
School Based 5 days
	Centre based training
N/A trainee in school all week

	School based training
Teach 60%
Coaching focus: 
Managing personal and professional development
	Coverage of CCF and beyond 
LT: 8.1, 8.2, 8.7
LHT: 8.1, 8.2.1, 8.3

	Underpinning research
Weekly Review of Progress – Rolfe (2001)
Darling-Hammond, L. (2009) Professional Learning in the Learning Profession




Term 3
	Intent
	Implementation
	Impact

	Curriculum Block 3
	Module Professional Values and Practice DHB 1120P
	Module Curriculum knowledge DMB1330
	Module Pedagogies
DMB1230
	         Outcomes 

	Term 3 
Refining and developing content knowledge, planning and teaching skills in all subjects
Practising and improving evidence-based pedagogical skills to secure learning for all children
Refine and develop professional skills including professional accountability for progress  and working with others including parents

 
	Professional accountability and how to use assessment data to track pupils’ progress over time 

Providing effective and efficient oral and written feedback to pupils and parents 

Developing understanding of curriculum design and development 

The role of the teacher in the wider school community and in society 

Taking part and leading extra-curricular activities 

Planning for learning outside the classroom 

Working effectively in the context of the school: personal organisation, well-being, maintaining a sustainable work/life balance 

Continuing professional development, preparing for the ECT years and the Early Career Framework
	Subject specific pedagogical approaches which support pupils’ learning and progress 

How to address common misconceptions within the core and foundation subjects 

How learners make progress in core and foundation subjects across key stages  
How to plan sequences of lessons in core and foundation subjects, drawing on knowledge of the subject, progression and an understanding of curriculum design and development 
Subject specific resources, textbooks and digital resources and how to assess their selection, content and use 
Cross curricular approaches to planning, teaching and learning 

	Further develop key skills based on knowledge of how children learn, e.g. exposition, modelling, scaffolding, questioning, chunking, spaced learning, gradual release of responsibility, cognitive load theory, adaptive teaching, assessment for learning

Standardised summative assessment, national expectations and how these can be used to assess own performance

	By the end of Term 3, trainees will:

Be planning and teaching 80% of the curriculum for a minimum period of 6 weeks

Have collated a bundle of evidence based on a planned sequence of learning demonstrating their progress in meeting all of the Teacher Standards.

Articulate and explain the pedagogical principles, teaching knowledge and skills they have applied in their practice with reference to the research evidence base.




	Programme of Study for Curriculum Block 3

	Week 28
Preparation for Assessed Block Placement 3 (School A)
Centre-based training 2 days. School-based training 3 days

	Centre based training
Maths 10: Supporting children with additional needs in maths
English 12: Knowledge and skills for teaching poetry
Science 5: Planning, assessment & enquiry: adaptive teaching
Safeguarding 2: FGM, forced marriage and anti-bullying
Wider life of the primary school
Working with stakeholders including parents
Introdction toECF: legislation, requirements and support for your induction journey as an ECT
	School based training
Preparation for assessed block placement – classroom organisation specific to placement

Coaching focus:
Working with parents to support children’s learning
	Coverage of CCF and beyond 
Maths: LT4.9, 4.10, 5.1, 6.1 and LHT 4.4.1, 5.3.1, 5.4.1, 5.4.2
English: LT4.1, 4.3, 4.7, 4.9 and LHT 3.5.4, 3.5.5, 4.1, 4.3, 4.4
Science: LT 1.3, 5.1, 7.4, 7.6 and LHT 1.1.1, 5.3.1, 5.4.1, 5.4.2, 7.4.1
Safeguarding: LHT 8.1.2, 8.2.1, 8.2.7, 8.3.2
Wider life of school: LT 1.5, 4.11, 8.3, 8.4 and LHT 7.3, 8.2.2, 8.2.6
Working with parents: LT 8.1, 8.2 and LHT 8.1

	Underpinning research
DfE (2021) Keeping Children Safe in Education

DfE (2021) Early Career Framework Statutory Induction Guidance

Working with Parents to Support Children’s Learning (EEF, 2018)


	Week 29: Assessed Block Placement (School A)
Behaviour and High Expectations
School Based 5 days
	Centre based training
N/A trainee in school all week
	School based training
Teach 50%
Coaching focus: 
Being explicit in teaching behaviour expectations and consistent in embedding so that time for learning is maximised
	Coverage of CCF and beyond 
LT: 1.1, 1.6, 7.1, 7.2 and 
LHT: 1.2, 7.1, 7.2, 7.3

	Underpinning research
Tom Bennett: The Beginning Teacher’s Behaviour Toolkit
DfE (2016) Developing behaviour management content for initial teacher training (ITT)


	Week 30: Assessed Block Placement (School A)
Curriculum & Subject knowledge
School Based 5 days
	Centre based training
N/A trainee in school all week
	School based training
Teach 60%
Coaching focus:
Contribute to the design and provision of an engaging curriculum
	Coverage of CCF and beyond 
LT: 3.1, 3.3, 3.5, 3.6
LHT: 3.1, 3.2, 3.3, 3.4
	Underpinning research
DfE (2013) NC programmes of study for Foundation Areas
DfE (2021) EYFS Framework & Development Matters


	Week 31: Assessed Block Placement (School A)
Pedagogy
School Based 5 days
	Centre based training
N/A trainee in school all week
	School based training
Teach 80%
Coaching focus:
Plan sequences of learning in an accessible and coherent manner
	Coverage of CCF and beyond 
LT: 4.2, 4.4, 4.8
LHT: 4.1
	Underpinning research
Rosenshine, B (2012) Principles of Instruction: …
EEF (2017) Meta-cognition & self-regulated learning.

	Week 32: Assessed Block Placement (School A)
Adaptive Teaching
School Based 5 days
	Centre based training
N/A trainee in school all week
	School based training
Teach 80%
Coaching focus:
Identifying and addressing barriers to learning;
	Coverage of CCF and beyond 
LT: 5.1, 5.2, 5.7
LHT: 5.1, 5.3
	Underpinning research
DfE (2014) SEND Code of Practice
Stonewall (2017) School Report - Supporting the attainment of disadvantaged pupils

	Week 33: Assessed Block Placement (School A)
Assessment for Learning
School Based 5 days
	Centre based training
N/A trainee in school all week
	School based training
Teach 80%
Coaching focus:
Responsive teaching – using AfL within lessons and in subsequent lessons to support all learners including SEND/higher achievers /EAL
	Coverage of CCF and beyond 
LT: 6.1, 6.4, 
LHT: 6.2, 

	Underpinning research
Black et al, (2004). Working inside the Black Box: Assessment for Learning in the Classroom.
Christodoulou, D. (2017) Making Good Progress: The Future of Assessment for Learning.

	Week 34: Assessed Block Placement (School A)
Professional Behaviours
School Based 5 days
	Centre based training
N/A trainee in school all week
	School based training
Teach 80%
Coaching focus:
Wider Roles & Responsibilities, choose from; whole school assemblies/report writing/organising school trips/communicating with parents
	Coverage of CCF and beyond 
LT: 8.3, 8.4 
LHT: 8.2.6


	Underpinning research
DfE (2012) Teacher Standards Part 2



	Week 35: Assessed Block Placement (School A)
Assessment 
School Based 5 days
	Centre based training
N/A trainee in school all week
	School based training
Teach 80%
Coaching focus:
Making informed and effective use of both formative and summative assessment to secure pupil progress, with a focus on assessment systems and data
	Coverage of CCF and beyond 
LT: 6.1, 6.3, 6.6, 6.7
LHT: 6.1.2, 6.1.3, 6.4
	Underpinning research
Wiliam, D. (2010) What Counts as Evidence of Educational Achievement? 
Wiliam, D. (2017) Assessment, marking and feedback. In Hendrick, C. and McPherson, R. (Eds.) What Does This Look Like in the Classroom? 

	Week 36: Assessed Block Placement (School A)
Transition to ECT
School Based 5 days
	Centre based training
N/A trainee in school all week
	School based training
Teach 80%
Coaching focus:
Preparation for your first year as an ECT - wellbeing, workload and personal organisation
	Coverage of CCF and beyond 
LT: 8.7
LHT: 8.3
	Underpinning research
Skaalvik, E. M., & Skaalvik, S. (2017) Still motivated to teach? A study of school context variables, stress and job satisfaction among teachers in senior high school. Social Psychology of Education, 20(1), 15–37

	Week 37: 
Preparation for ECT year
Centre Based 2 days
	Centre based training
Evaluate and use research as a teacher – further opportunities

Focus on wellbeing, workload and personal organisation

Preparation for your first year as an ECT
	School based training

N/A trainees not in school
	Coverage of CCF and beyond 
Research: LT 8.1, 8.2, 8.7 and LHT 8.1.7
Wellbeing: LT 8.1 and LHT 8.2, 8.3
ECT: LT 8.1, 8.2, 8.7 and LHT 8.1, 8.2 & 8.3
Beyond the CCF:
Continuing to build on your learning with the University: opportunities for part-time Masters 
Lecture current ECT and Headteacher to inspire and answer any further questions
	Underpinning research
DfE (2021) Early Career Framework statutory induction guidance

Teaching and Learning toolkit EEF https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
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