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1a	Trainee curriculum
[2000 words] (25% of assessment weighting)

Please set out your proposed approach to designing and delivering ITT, explaining how it will effectively support all trainees to develop their expertise. 

Include an example curriculum map[footnoteRef:2] for one subject and/or phase and refer to this to illustrate your approach.  [2: 
 The curriculum map is not included in the word count. The curriculum map need not specify how and where every statement from the ITT CCF will be covered, but should contain sufficient detail to show consideration of curriculum sequencing and coherence. (e.g. which training content covers CCF ‘learn that’ statements, and in what format will that training be delivered [school based, self-study, synchronous training sessions]. The curriculum map that you provide should be for the subject/phase that you anticipate recruiting most trainees to from day one. ] 

Your curriculum map should show that a coherent approach has been taken to curriculum design and sequencing, leading to cumulatively sufficient knowledge, and incorporating all elements of the ITT Core Content Framework (CCF).
The curriculum map should draw upon the evidence available for subject-specific teaching and demonstrate the process undertaken to ensure the subject is incorporated thoroughly within training.
Your response should cover the following criteria and include supporting evidence and rationale:

i. How you will incorporate the CCF within your curriculum across provider-led teaching and on-placement experiences.

To note: the CCF is a minimum entitlement rather than a full ITT curriculum, and individual providers must design curricula appropriate for the subject, phase, and age range that the trainees will be teaching. Providers should ensure their curricula encompass the full entitlement described in the ITT Core Content Framework, as well as integrating additional analysis and critique of theory, research, and expert practice as they deem appropriate. We have not defined an evidence base for curricula beyond what is set out in the CCF.

ii. The ways that the curriculum covers content necessary for expertise in both trainees’ subject/s and the CCF

iii. How you will meet the minimum Quality Requirements (including minimum time allocations and the intensive training and practice) as specified in the ITT criteria 2024/25, and where you intend to go beyond these minima. 

iv. How your proposed approach will deliver high-quality teacher development and the evidence underpinning your chosen approach.

v. How you will ensure that trainees are developed across subjects/phases and contexts that you intend to deliver, and how you will support struggling trainees to improve.

vi. How you will assess whether trainees know, remember, and understand the training curriculum, and whether they apply that knowledge to their classroom practice.



	Save your question response template as a Word document using the following naming format:
“[name_of_organisation]_[Question Number]_ITT_accreditation_Round_[insert number of Round]”.
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	Name of organisation 
	Click or tap here to enter text.
	Please click below to enter your response

	i. Our approach to the design and delivery of our proposed curriculum is underpinned by our shared partnership intent: 
To develop professional educators whose purpose is to transform the learning and life opportunities of the children, young people and adults with whom they work. Through deliberate practice, reflection and commitment to continuous personal development, our trainees are empowered to become autonomous practitioners who enable all learners to realise their potential.
Our proposed primary and secondary curricula are focused on equipping trainee teachers to teach all learners well (Ofsted 2020). Informed by recent research on effective teaching (Coe et al. 2014)  our partnership has identified the following essential skills, knowledge and understanding required to support our aims: 

Developing an understanding of and commitment to inclusive practice and social justice is fully embedded across the four strands of knowledge. This reinforces that the quality of teaching is the most important factor in improving outcomes for pupils (CCF p.5). 
The four strands will be incorporated into five modules:
Professional Values and Practice (1, 2 & 3)
Developing Curriculum Knowledge
Pedagogies for Supporting Teaching and Learning
The CCF is fully embedded within our proposed curricula in three ways: first, the philosophy that underpins the CCF, secondly, the outlined content and underpinning research forms the bedrock of our taught curriculum; and thirdly, in the way we intend to ensure that trainees have the depth of subject knowledge based on the relevant research base.
We believe that learning to teach is a progressive process in which trainees develop, embed and consolidate skills on their journey from ‘becoming’ to ‘being’ a teacher. Therefore the content of the CCF is covered in a systematic way, with content chosen to match the progression of the intended skills, knowledge and concepts delivered each term in our curriculum.
ii. The principles of instruction and the evidence informed approaches outlined in the CCF are embedded in all core and foundation subject sessions in primary and specialist subject training in secondary. For example, when preparing trainees to teach phonics, trainees are taught:
the key subject content knowledge such as phonemes, graphemes, digraphs, trigraphs, blending, segmenting, encoding, decoding that they need to be able to start teaching single phonics lessons to children across EYFS and KS1
curriculum knowledge such as the purpose of phonics as the foundation for learning to read
the pedagogic content knowledge such as the importance of enunciation, progression through the simple and complex alphabetic code
how to plan and teach phonics teaching based on the principles outlined in the CCF.  
All tutors teaching in subject areas are subject specialists, with the expertise and teaching experience to support this alignment with the CCF. All primary subject tutors have leadership experience in the subjects they teach. 
At least one of the Intensive Training and Practice (ITP) weeks in the primary programmes will focus on foundation subject areas (See week 20).  The centre-based training and ITP will ensure that trainees have the foundational knowledge and understanding they need to develop their teaching practice across the full subject range. 
Each trainee’s link tutor will have the responsibility to ensure sufficient coverage of the foundation subjects in placement 2 and 3 to support the trainee and to broker further opportunities if necessary. Centre and school based training across all subject areas will be supported by substantial asynchronous training materials, examples of lesson plans for trainees to scrutinise and teaching resources, provided by subject specialist tutors on, our VLE. 
iii.  The curriculum map shows that trainees will receive their full entitlement to:
36 weeks training across the year 
24 weeks spent training in schools with at least 15 hours per week in the classroom
At least 6 weeks at 80% contact ratio by the end of the course (see weeks 31-36)
4 weeks of intensive training and 25 hours of planned and supported training and practice (See weeks 3, 6, 17 and 20)
5 hours of weekly expert support per trainee during intensive training and practice.
The focus for the intensive training and practice weeks are chosen as critical areas of the primary curriculum; early reading and systematic synthetic phonics, how children learn, SEND & inclusion and the foundation subjects.   
iv.  To ensure high quality teacher development, our approach is based on the following key principles arising from the most recent evidence:
a) Programmes should be well sequenced. In recognition that trainees are novice teachers, programmes should include effective prioritisation of content throughout, and build knowledge and understanding cumulatively (DfE 2020, Ofsted 2020, EEF 2021).  Our example curriculum map demonstrates that this has been considered:
at programme level
at subject level
by revisiting the principles of instruction and the evidence informed approaches outlined in the CCF throughout all subject based teaching as explained above.
b) Programmes should have strong alignment between centre based and school based training in order to provide a coherent experience for trainees (Deans for Impact 2017, DfE 2020). Communication between all stakeholders is key to avoid contradictory guidance from tutors and mentors (Deans for Impact 2017, Ofsted 2020). . 
Our example curriculum map demonstrates the alignment between centre-based training, ITP experiences and school based training.  For example, in the first term, training is focused on the core subjects.  The first intensive training and practice week on early reading and systematic synthetic phonics provides an opportunity for trainees to develop their knowledge and understanding, and practise planning and teaching strategies in peer groups and individually with extensive feedback and support. This is reinforced during their initial school experience in their first general placement school with further opportunities for their mentor to deconstruct practice and coach the trainee, before they start to apply their learning with their class in the first block placement after half term, still highly supported by their mentor.
c) Programmes should develop teaching through direct instruction, modelling, rehearsal and actionable feedback (EEF 2021, DfE 2020, Deans for Impact 2017). Our proposed curricula will adopt this approach through all aspects of the training. For example:
In a proposed centre-based training session in maths, the tutor explains how to teach children to use a ruler. The tutor models how to do this, carefully unpicking the steps taken to secure learners’ understanding. Trainees than script their own explanation, before rehearsing these in groups of 3, with peer feedback. The trainees repeat their explanation, based on the feedback received. The tutor monitors the process, intervening as necessary and gathering information for the debrief, which includes highlighting any misconceptions and providing feedback, drawing on successful examples and highlighting any areas for further development.
In an early proposed school based coaching session to support the trainee in establishing routines in the classroom, the mentor demonstrates and deconstructs 3 or 4 classroom routines mandated by the school’s behaviour and/or teaching policy.  The trainee develops a script for one routine that they will implement in a lesson. The trainee rehearses this with the mentor and the mentor provides feedback. They agree action steps to support the trainee in implementing the routine in their teaching. The mentor and trainee reflect on progress in the next review of progress meeting.  
d) Programmes should draw on specialist expertise, particularly in relation to subject knowledge (Ofsted 2020, DfE 2020). We will approach this by ensuring that:
All subject training will be facilitated by a subject specialist 
The primary foundation subject ITP and the secondary specialist subject ITP will draw on school based subject leaders’ expertise to deconstruct practice, support trainees in scripting, rehearsal and live practice, and to provide focused feedback.
ITP experiences will be led by experts, for example, the primary early reading and phonics ITP will be led by two of our lead partners who are English Hubs.
e)  Programmes should be designed to motivate trainees through target setting, providing affirmation and reinforcement after progress and by presenting information from credible sources (EEF 2021). These approaches are well embedded in our proposed programmes through following strategies:
The weekly review of progress meeting between the mentor and trainee provides an opportunity to reflect on and celebrate success and identify the action steps for the following week. 
The link tutor visit and observation during each placement provides a further opportunity to reflect on progress and celebrate success. 
During the year, trainees develop an electronic portfolio which demonstrates the progress that they are making, this is reviewed and commented upon regularly by the link tutor. 
At the end of each placement, the mentor completes their review, focusing on strengths and the progress made during the placement. 
The link tutor and trainee then meet for the viva, where the trainees reflect on their learning and achievements during the placement, drawing on their portfolio evidence.  The trainee and link tutor then agree targets for the next placement. 
Afterwards, the link tutor provides a summary of the viva which celebrates all the trainee’s achievements so far.  
v. Trainees will receive an introduction to the foundation subjects in term 1. During the first placement, the emphasis is on developing their teaching in the core subjects, while they support the teacher in the foundation subjects.  In the proposed programme, training for the foundation subjects takes place at the beginning of term 2 with centre-based training followed by an intensive training and practice week. They will start to apply their learning in the second placement block, highly supported by their mentor. They will work more independently in term three as they build confidence across the foundation subjects. 
We will use the following strategies for struggling students:
Enhanced support plan – this involves an explicit process for providing support and actionable targets when a trainee is identified as struggling and ensures that all stakeholders are aware of their role and responsibilities within this process.
Good communication between the university staff team and the placement/school mentors to provide the required support and to ensure congruence between the two in terms of target setting and intervention.
Extra support and adaptive teaching techniques to scaffold development 
Opportunities for mirrored practice within a short time frame to allow trainees to observe, discuss and reflect on specific elements of good practice and then to be able to practice this in a placement setting (with or without other scaffolds as necessary) in a timely manner
Adapted time frame in regard to deadlines, how the timetable evolves and flexibility in the characteristics of timetable responsibility (choice and number of classes etc.) to allow bespoke development 
The potential for struggling trainees to work with specific schools and mentors that have a greater capacity to support as required. 
vi. Trainees will be assessed with the following briefs for the professional practice modules:
Identify a short sequence of learning (usually 3-6 lessons), which reflect your teaching overall in relation to the specified focus areas. You should be able to identify and discuss your impact on pupils’ progress, both academically and more broadly.
Assessed block 1: your evidence should focus on how you ensured a safe and positive climate for learning; how you were able to plan and teach successful lessons, and how your developing skills in relation to the five different aspects of practice have impacted on pupils’ learning. 
Block 2: Your evidence should focus on your development of inclusive pedagogies and practice, and how your developing skills in relation to the five aspects of practice have impacted on pupils’ learning.  You should be able to talk about how you have planned and taught so that all pupils have been able to make progress, and about the pedagogies and strategies that you have used to ensure that all pupils needs are met.
Block 3: You will be asked to reflect on the Teachers' Standards in full, in relation to your evidence. There should be a focus on the content and progression of the curriculum you have taught, the decisions you have made in teaching this, and the impact on pupils' progress over time. 
Trainees will also complete two written assignments which assess their knowledge, understanding and implementation of the primary curriculum and key pedagogies linked to CCF. 
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