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1a	Trainee curriculum
[2000 words] (25% of assessment weighting)

Please set out your proposed approach to designing and delivering ITT, explaining how it will effectively support all trainees to develop their expertise. 

Include an example curriculum map[footnoteRef:2] for one subject and/or phase and refer to this to illustrate your approach.  [2: 
 The curriculum map is not included in the word count. The curriculum map need not specify how and where every statement from the ITT CCF will be covered, but should contain sufficient detail to show consideration of curriculum sequencing and coherence. (e.g. which training content covers CCF ‘learn that’ statements, and in what format will that training be delivered [school based, self-study, synchronous training sessions]. The curriculum map that you provide should be for the subject/phase that you anticipate recruiting most trainees to from day one. ] 

Your curriculum map should show that a coherent approach has been taken to curriculum design and sequencing, leading to cumulatively sufficient knowledge, and incorporating all elements of the ITT Core Content Framework (CCF).
The curriculum map should draw upon the evidence available for subject-specific teaching and demonstrate the process undertaken to ensure the subject is incorporated thoroughly within training.
Your response should cover the following criteria and include supporting evidence and rationale:

i. How you will incorporate the CCF within your curriculum across provider-led teaching and on-placement experiences.

To note: the CCF is a minimum entitlement rather than a full ITT curriculum, and individual providers must design curricula appropriate for the subject, phase, and age range that the trainees will be teaching. Providers should ensure their curricula encompass the full entitlement described in the ITT Core Content Framework, as well as integrating additional analysis and critique of theory, research, and expert practice as they deem appropriate. We have not defined an evidence base for curricula beyond what is set out in the CCF.

ii. The ways that the curriculum covers content necessary for expertise in both trainees’ subject/s and the CCF

iii. How you will meet the minimum Quality Requirements (including minimum time allocations and the intensive training and practice) as specified in the ITT criteria 2024/25, and where you intend to go beyond these minima. 

iv. How your proposed approach will deliver high-quality teacher development and the evidence underpinning your chosen approach.

v. How you will ensure that trainees are developed across subjects/phases and contexts that you intend to deliver, and how you will support struggling trainees to improve.

vi. How you will assess whether trainees know, remember, and understand the training curriculum, and whether they apply that knowledge to their classroom practice.



	Save your question response template as a Word document using the following naming format:
“[name_of_organisation]_[Question Number]_ITT_accreditation_Round_[insert number of Round]”.
For example:
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	Name of organisation 
	Northumbria University
	Please click below to enter your response

	Our curriculum maps the trainee’s journey towards mastery of the ITE curriculum in a coherent sequence across university and school training, underpinned by the principles outlined in the ITT core content framework (CCF). The curriculum is structured on a stepped progression model,  which structures the breaking down of complex tasks into smaller, more manageable chunks, supported by regular feedback on progression towards mastery. This model shapes the trainee curriculum via carefully sequenced evidence-based knowledge and skill development, delivered and supported by subject/phase experts and trained mentors. The curriculum map is divided into three broad ‘teaching and deliberate practice’ phases (see curriculum map p. 3), within which university and school based teaching will be interleaved with sustained school experience which allows the trainee to put knowledge into practice and receive formative feedback. In this way the curriculum sequence shapes trainee progression, develops their critical reflection on practice, supports them as they move from expert to novice (Sweller, 2016) and prepares them for the expectations of the ECF and the demands of their early career.
The CCF evidence statements underpin the sequenced teaching spine of the stepped progression model drawing upon the best available research evidence. Teaching is explicitly linked to the five core areas of the CCF according to our programme module frameworks to ensure full coverage of the trainee entitlement. We will address core areas sequentially so that foundational concepts are introduced in the initial phase (‘Laying Foundations’) and component teaching is practised during school placements, followed by the medial teaching and more complex practice phase (‘Establishing Knowledge and Skills’), then the final phase (‘Embedding Mastery’) in which composite teaching skills will be mastered (see curriculum map pp. 3-6). For example, key CCF evidence statements (‘Learn that’) will explicitly inform taught content, and guided reflections on previous learning will be built into the plenary sessions. A package of evidence-based digital resources (e.g. supporting weblinks, video teaching resources, EEF evidence reviews) will support trainees’ deeper understanding of these themes, so that they will understand that each CCF evidence statement is a ‘starting point’ that represents a body of robust research evidence. The accompanying CCF practice statements (‘Learn how to’) will be used to structure trainees’ minimum entitlement to a) practise, observe and critique key skills in workshop sessions and b) apply their knowledge in the classroom. Our Mentor Curriculum reflects the pivotal role of mentors play in this process, enabling the CCF to act as the backbone underpinning trainee progress ensuring university and school sessions link together and inform each other. However, the trainee curriculum will be significantly enhanced through a breadth and depth that considerably exceeds their minimum entitlement. Examples of this enriched curriculum content will include (but will not be limited to): 
Research and multidisciplinary impact:
generation and dissemination of educational research including regional, national and international contexts (for example, trainee dissemination of joint research with academics/school leaders at local and  national research conferences)
opportunity to work with peers and experts in international contexts
opportunity to be taught by nationally and internationally recognised academics in specific fields, e.g. social justice, family poverty, mentoring
scenario based safeguarding training connecting trainees from education, policing, social work, and health
Curriculum enrichment:
using high level expertise in local lead schools (NLE/SLE) to support discrete skill and subject training (e.g. expert practice in systematic synthetic phonics)
collaborations with experts from the wider education field to develop specific expertise (e.g. learning beyond the classroom through museum and gallery projects, forest school experience)
accredited training in the delivery of core subject interventions
research and practice conference events, combining dissemination of trainee led initiatives, evidence informed practice from school and key research by Northumbria academics 
trainee communities of practice (for example, the trainee led Education Society which facilitates talks by prominent educational researchers and practitioners)
Employment support and employability enhancement:
bespoke support into employment from application to interview (including input from local leading Headteachers, supply agencies and gaining employment beyond the local area through established partnerships with out of region LAs and recruitment agencies)
primary subject leadership strand across two years of the undergraduate route
Our curriculum will cover content necessary for expertise in National Curriculum subjects and phase specific areas, and the CCF. School experience in the initial phase will introduce trainees to skills, knowledge, and behaviours to secure their foundational subject knowledge and fundamental professional behaviours. For example, understanding the reasons for effective formative assessment (CCF 6.1), analysing effective approaches to assessment (CCF 6.2) and relating explicit component teaching such as practising component teaching in Systematic Synthetic Phonics (CCF 3.5). Trainees will then embark on initial school experiences where they engage with a suite of focussed component tasks. For example, in the assessment strand (CCF6) they draw informed conclusions about what pupils have learnt in phonics by looking at patterns of performance from a small group of target children (across a range of levels of attainment). With support and feedback from their expert mentors, trainees will reflect upon and consolidate their new skills and knowledge and prepares them for the next phase of the stepped progression model, thus the cognitive architecture underpinning the curriculum design will ensure that trainees master the sequentially stepped content and increasingly complex schema (Sweller, 2016). 
We will meet or exceed the minimum Quality Requirements as specified in the ITT criteria 2024/25 and will go beyond these minima where programmatically appropriate. For example, we will ensure that the minimum two schools in the partnership where trainees are placed reflect the diverse nature of our region (many of our schools are in challenging circumstances) in order that trainees benefit from the rich diversity of experience and consequent impact on their confidence and employability. In addition to placement schools, trainees will engage with a wider range of schools, though focused observations and visits. A carefully planned sequence of intensive training and practice weeks will support and reinforce key concepts. Our evaluation of the performance of previous trainees shows there are some concepts many find more challenging to master. We have, therefore, identified these concepts to inform the intensive weeks, for example (see curriculum map pp.4-6):
Behaviour for Learning
Assessment for Learning 
Systematic Synthetic Phonics and early mathematics
Adaptive Teaching 
Input structured as follows: 
Days 1-3: Expert input from teacher educators around the selected theme, and delivery of carefully selected pivotal or foundational aspects of the planned training curriculum. Observation in practice. Structured observation of selected teaching sequences with those aspects under focus. Guided Critical Analysis. Critical analysis of observed teaching, including teaching materials used, guided by an expert, with a focus on identifying the links between theory and practice.
Days 4 & 5: Implementation & Feedback. Preparation and practice/rehearsal delivery of the identified aspects of the training curriculum, with expert feedback and opportunities to repeat and vary the preparation and delivery for different circumstance. Reflection, Articulation & Evaluation. With the support of an expert colleague, trainees will present a succinct case study of their work, evaluate the week’s experience, and consolidate understanding.
Our proposed approach will deliver high-quality teacher development. Provider-led teaching will draw upon an experienced teacher educator team comprising higher education tutors with research expertise, phase and subject expert teachers, all delivering robust content knowledge (Ball et al., 2008) and evidence-based teaching expertise (Coe et al., 2014). Regionally we aspire to develop shared curriculum collaboration and knowledge hubs across partnership providers to maximise quality and consistency of delivery. Our phase- and subject-specific teaching approach will be underpinned by high-quality evidence (core texts: Coe et al. (2014), Rosenshine (2012), EEF (2021)) so that the principles of effective teaching inform underpinning models of practice and give trainees consistent examples of what good teaching looks like. Subject specific research will inform curriculum subject teaching (including EEF guidance reports and Ofsted subject research reviews) ensuring that trainees have a robust understanding of each curriculum subject. At each phase of the stepped progression model, subject curriculum content will be structured through the tripartite lens of subject knowledge, skill application and threshold concepts (curriculum map p.2). Collaborative focus sessions will take place in a suite of designated teaching rooms including a fully equipped primary phase ‘rehearsal classroom’. Small group sessions will facilitate reciprocal dialogue and critical analysis (Wittwer & Renkel, 2010).  Face to face teaching will be supported by a suite of online materials. For example, a digital ‘virtual school’ resource, comprising three exemplar classes will be used to support trainees’ understanding of planning, teaching and assessment strategies and allow them to understand and evaluate effective practice in a safe, peer supported context. 
We will ensure that trainees are developed across subjects, phases and contexts and will support struggling trainees to improve. Each trainee will be assigned a personal guidance tutor (PGT) who will monitor their development via regular guidance sessions, scheduled monitoring/formative assessment of the trainee’s electronic portfolio, and one-to-one mentoring. Where there are gaps in subject knowledge (identified by mentors, graded assessments and trainee self-audits) the PGT will direct the trainee to supplementary materials and support the setting of personal targets relating to specific subject knowledge. We will draw upon the extensive wider institutional support systems to offer specialist support e.g. mental health counselling, support for disabilities (including dyslexia), and occupational health recommendations.  During school placements trainees will be assigned a general mentor (GM) based within their setting, who will be supported by a nominated lead mentor (LM) and the wider lead mentor team (LMT). All general and lead mentors will receive the same training to ensure consistency of support (see 1c), and to embed this consistency the LM will conduct joint trainee observations alongside the GM at the mid-point of each school experience. Individual training of GMs (see 1c) will ensure clear, consistent mentoring which informs trainee next steps (Hattie & Timperley, 2008). Target setting will be centred around a weekly review of progress (WRoP) informed by the progressive placement expectations, which will be shared with the LM to identify struggling trainees early for further support. Targeted support will ensure that trainees are clear about next steps to succeed, underpinned by the research evidence provided by the CCF. 
We will assess whether trainees know, remember, and understand the training curriculum and whether they apply that knowledge to their classroom practice, as follows. All provider-based staff and general mentors will receive clear guidance on the assessment framework and the way key assessment points fit into the curriculum. The stepped progression model will build ongoing formative assessment into the programme, drawing from a range of sources, including:
Key review points in the programme. Formal reviews of progress will take place three times, with two additional check in points providing small clear targets for success. These explicitly assess trainees’ knowledge and understanding of the curriculum and draw on both professional experience as well as  academic and  research evidence. 
Focused school experience. Supported by GM input, trainees will engage in rehearsal and practice which directly assess their application and understanding of the relevant phase in the progression model. Trainees will receive direct instruction and ongoing formative feedback from their mentor via the WRoP and observations of teaching. Thus the interleaved placement experiences check how well trainees are remembering, applying, and refining the knowledge and skills set out in the curriculum. Self-assessment will take place in the form of regular self-audits (in both subject specific and skills-based areas such as behaviour management, assessment, adaptive teaching etc) which follow each teaching and practice phase.
A final summative assessment will take the form of a professional discussion between the trainee and a teacher educator addressing the Teachers’ Standards. This robust assessment process and potential recommendation for QTS is underpinned by the professional judgements of expert colleagues. The trainee’s e-portfolio, demonstrating professional progress throughout the programme is key to the effective evaluation of attainment at this summative stage. Following successful completion of the programme, trainees will be supported by the assessor to set focused, short term professional targets which ensure readiness to effectively engage with the ECF. 
Word count: 1995
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