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My background 

I  applied  for  a  UCET  travel  scholarship  whilst  undertaking  a  PhD  at  the  University  of
Brighton. I had previously taught in the Further Education (FE) sector in England for over ten
years undertaking a variety of roles including: lecturer, team leader, mentor, coach, and
teacher  educator.   Before  starting  my  PhD,  I  had  completed  a  part-time  master’s  in
education. 

The study 

My PhD study focussed on mentoring for student teachers in FE. The travel scholarship from
UCET meant that I was able to make this a comparative study of mentoring for student
teachers in England and Norway. I set out to explore two particular mentoring approaches:
judgemental and developmental. Recent studies of mentoring in FE ITE in England identify
an emerging judgemental approach which is contrasted with an earlier more developmental
approach (Tedder and Lawy, 2009; Cullimore and Simmons, 2010; Ingleby and Tummons,
2012; Ingleby, 2014). Studies suggest that this change in approach is related to mentors’
involvement in the evaluation of student teachers’ performance, and that an overemphasis
on  assessment  may  be  limiting  the  effectiveness  of  mentoring  by  restricting  dialogue
between mentors and teacher students (Duckworth and Maxwell, 2015, p.17), impeding the
development of reflective practice (Ingleby, 2014, p. 27) and diminishing the transformative
potential of mentoring (Tedder and Lawy, 2009, p.427). Whilst the terms judgemental and
developmental were not widely employed in research from Norway, one study investigating
mentoring for beginning teachers had drawn on Hobson and Malderez’s (2013) concept of
“judgementoring”. These researchers suggested it  may be appropriate to investigate this
approach in this context as mentors here (as in England) are tasked with formally assessing
the mentees.

Twelve mentoring pairs participated (six from England and six from Norway). These pairs
were recruited through three universities in England and two in Norway. Each mentor and
mentee  took  part  in  two  semi-structured  interviews.  In  addition,  each  mentoring  pair
completed two audio recordings of mentoring meetings.

Field Trips to Norway 

The funding from UCET enabled me to undertake two short field trips to Norway. On my 
first visit I spent five days based at Kyst university and on my second visit I spent three days 
at Vest university.1 On each trip, I held meetings with teacher educators and interviewed 
student teachers for my study. I also visited Upper Secondary Schools to interview mentors. 
It was eye-opening to speak to see first-hand an alternative education system to the one I 
had grown up with in England and the participants and intermediary contacts at universities 
in Norway were very supportive and interested in my study of mentoring. 

1 Pseudonyms are used throughout this report to increase non-traceability of the research participants. 



Key findings 

Whilst I attempted to keep an open mind about what I might find, before collecting and
analysing  data,  I  thought  that  the mentoring in  Norway was perhaps  likely  to  be more
developmental and less judgemental than that in England. Whilst, this turned out to be an
accurate  prediction  to  some  extent,  I  found  there  were  fewer  differences,  and  more
similarities between the participants’ descriptions and enactments of mentoring than I had
anticipated.  This led to me realise that comparative studies can be more complex, and less
clear-cut, than I had realised.  Here is a brief summary of some of the key findings: 

 None of the mentoring enactments in England or Norway were ‘purely’ judgemental
or developmental in nature. 

 Three  derivative  versions  of  mentoring  were  instead  identified:  a  hybrid  of
judgemental and developmental mentoring, a restricted version of developmental
mentoring and a more extensive version of developmental mentoring.

 In England, three mentoring pairs were found to be enacting a hybrid of judgemental
and developmental mentoring. Two mentoring pairs were found to be enacting a
restricted  version  of  developmental  mentoring  (consisting  of  a  limited  range  of
mentoring techniques associated with developmental mentoring) and one pairs was
found  to  be  enacting  a  more  extensive  version  of  developmental  mentoring
(consisting of a slightly more diverse range of mentoring techniques associated with
developmental mentoring). 

 In Norway, none of the pairs were found to be drawing on moves associated with
judgemental mentoring. Five pairs were found to be enacting a restricted version of
developmental mentoring and one pair was found to be enacting a more extensive
version of developmental mentoring. 

 Mentees reported varying positive and negative consequences of the mentoring and
none of the approaches were found to be realising the full potential of mentoring to
support the student teachers’ learning and growth.

 A number  of  factors  contributing  to  the  use  of  judgemental  and  developmental
strategies  were  identified.  These  included:  mentors’  perceptions  of  mentees’
teaching competence, mentors’ perceptions of mentees’ qualities, and the way that
mentors drew on formal assessments in the mentoring process.

Concluding comments 

Whilst a culture of accountability and focus on assessment may have contributed to the use
of judgemental mentoring strategies in England, the evidence of this study suggests that
they do not necessarily bring about an overall judgemental mentoring approach. This study
recommends judgemental and developmental approaches might be viewed as ‘archetypes’
of mentoring and the potential for mentoring enactments in practice to draw on more than



one approach, or derivative approaches is explored. I am very grateful to UCET for enabling
me to have the opportunity to conduct research in Norway, which I consider has led to a
greater  level  of  understanding  of  mentoring  practices,  than  could  have  been  achieved
otherwise.  
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