AACTE Conference: San Diego, February 2011                      ITEM 16.2) 
UCET representatives attended the 63rd annual meeting of the American Association of Colleges of Teacher Education (AACTE) in San Diego in February 2011. UCET and AACTE have a reciprocal arrangements whereby members of each organisation are represented at one another’s annual conferences. In addition to attending the full range of plenary and workshop events, UCET members helped service the conference stall promoting the 2011 July ICET conference in Glasgow. 

Keynote, plenary and round-table sessions

1
Welcome session

Thursday, February 24 12.00pm – 2.00pm

Commentary: The opening session began with an upbeat session on the work and achievements of AACTE over the past year, acting as an advocate for teacher education. The ambition of the conference was established as being to explore:  

· Reform: Moving from Highly Qualified to Highly Effective.

· Advocacy: Creating and Enhancing Awareness

· Research, Evidence, and Efficacy: Indicators of Excellence

· Practices that Work: Building Upon Excellence

In his (rather stilted) address Eduardo Ochoa, Assistant Secretary of State for Postsecondary at the US Department of Education offered the conference a number of positive initiatives intended to support teachers and teacher educators, including State grants for excellence in teaching and learning. He noted the opportunities offered by Web 2.0 technologies to support innovation in teaching and learning. He reiterated the urgency and the political, social and moral imperative of closing the achievement gap in a manner which we in the UK would find very familiar. However in retrospect it is probably noteworthy that he did not touch upon the extent to which the Obama administration continues to rely upon policy solutions developed by the previous government, specifically around the use of student test outcomes to make judgements on teacher effectiveness. 

Dee Hopkins presented on her innovative model of teacher preparation developed in West Virginia. She referred to the critical focus of the Obama team on teacher preparation and in particular the implications for standards in the public school system. She emphasised the need to think globally and to seek solutions and evidence from other systems, to be creative and to use critical thinking in policy appraisal. She stated that teacher education should be `what it should be and not what it is mandated to be.’ In her account `accelerated delivery time’ would be a 3 year programme. She advocated rigorous admission criteria and the innovative use of technology to support teaching and learning including observation of avatar students, deployed in virtual classrooms. She referred to the use of clinical education rounds, drawing on the medical model. 

Ron Berk’s lively presentation is posted on the AACTE website. The message of this Professor Emeritus / Stand up Comedian is that in order to teach the `Millenials’ it is necessary to enter their world and to use the tools of social networking to teach effectively. His presentation was certainly entertaining though the thesis was debatable and the content lacked depth.

It was refreshing to see a serving teacher on the panel and unfortunate that her time was constrained and the message a little overwhelmed by the high-tech presentation it followed. Yumi Matsui offered a glimpse of humanities project work in her urban school in California. Her account of talk, reading for research and extended writing as students researched their cultural background certainly drew on the uses of ICT but ran counter to the previous presentation in that it was evident that her students could communicate other than through twitter. 
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Measuring Teacher Effectiveness
Thursday, February 24, 2:15 p.m. – 3:45 p.m.
Four major initiatives are underway, which have the potential of changing the way teacher education programs prepare and evaluate their candidates. This is an opportunity to learn about the Gates-funded Measures of Effective Teacher project (LMT) and the Teacher Performance Assessment Consortium (TPAC) imitative. Join this panel of leading researchers, who will share pioneering work in student instruction and teacher effectiveness that could have a profound influence on educator preparation program improvement.

Takeaway: Join this panel of leading researchers, who will share pioneering work in measuring teacher effectiveness that could have a profound influence on educator preparation program improvement.

Commentary: The extent to which this is a hot topic was evident as this forum was standing room only. 
Bridget Hamre, University of Virginia asked, `What does effective teaching look like?’ She noted that conventional measures have been based on structural inputs, such as the level of initial qualification of the teacher. Her work is designed to test the extent to which the quality of classroom interactions can be measured. A big question is the extent to which high quality teaching is content specific. In her work she is developing behavioural markers for specific classroom activities as proxies for quality:

· Interventions that are coded as emotional support

· Interventions that are coded as instructional support 

· Interventions that are coded as classroom organisation

Observers are trained in observation and data are being gathered from a large number of classrooms. The work sets out to explore the extent to which emotional support from the teacher has an impact on the learning of at risk students. The simple early conclusion is that for children with problems it is crucial to have a strong sense of emotional support from the teacher while for more academic and socially stable children it makes much less difference. [An obvious conclusion, though it was not drawn, for programmes of teacher education is that on courses which are overtly preparing teachers to work in schools facing challenging circumstances is that this element of classroom interactions needs special attention]. This was one of the few sessions that referred to CPD. The point was made that changing teacher behaviour is very difficult. In the context of the NCRECE project at UV teachers were given videos supplemented by `structured commentary and conversation’. The proposition is that teachers need to `internalise schema for constitutes good teaching’. It was suggested (somewhat disarmingly) that an impact of this work is not so much improving practice in serving teachers as pre-empting a decline. There was a plea for a stronger focus on teacher progress rather than the relentless attention on student progress. 

Ray Pecheone presented on the TPAC project which seeks a `multiple measures assessment system to assess teacher effectiveness. This seemed to be far more mechanistic in its approach. Teachers are assessed according to their effectiveness in 13 `credential areas’ and over 24 separate `teaching events.’ The assessment is portfolio based. The claim was that the assessment would give a measure by which the evaluation of teacher’s professional practice as for license requirements could be aligned more effectively, with learning outcomes, for example in the secondary context it attempts to measure the extent to which students achieve `post-secondary’ readiness as an outcome of the teacher’s interventions. The quest was on to identify `high-leverage pedagogy’ (!). In this instance, as with the presentation from Tom Kane of Harvard University students’ test scores are regarded as the key proxy for quality teaching. (Nb. Later in the event Dr Pedro Noguera noted that the Gates Foundation who were eager proponents of Small Schools until very recently now have little to say on the subject). 

FRIDAY 25 FEBRUARY
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Clinical Preparation: The Core of Reform
Friday, February 25, 9:15 a.m. – 10:45 a.m.
Clinical preparation is increasingly recognized as essential to educator effectiveness and to the reform of preparation programs. Extensive and intensive joint efforts are required among highly committed parties – including collegiate education faculty, district administrators, cooperating teachers, and often third part providers. This session will present the report of NCATE's Blue Ribbon Panel on Clinical Preparation. Models and winning strategies of several exceptional clinical preparation programs will be shared.

Takeaway: Clinical preparation is increasingly recognized as essential to educator effectiveness and to reforming preparation programs. Learn about the report of NCATE's Blue Ribbon Panel on Clinical Preparation and models of exceptional clinical preparation programs.

Commentary: The Blue Ribbon report can be accessed online at http://www.ncate.org/Public/ResearchReports/NCATEInitiatives/BlueRibbonPanel
US Secretary Arne Duncan has endorsed the recommendations of the panel for a series of proposals that would `turn US teacher preparation upside down’. His speech to NCATE can be accessed at http://www.ed.gov/news/speeches/secretary-arne-duncans-remarks-national-council-accreditation-teacher-education
Paula Cordeiro of San Diego University (who will be giving a keynote at the July ICET conference in Glasgow) launched the presentation with a taxonomy of the kinds of knowledge to be acquired during a programme of teacher education: Declarative knowledge, Procedural knowledge and Contextual knowledge. She asked that her audience should demand of themselves where that knowledge might best be acquired and proposed that the answer, certainly for the latter two has to be in school.  She described practices that would be familiar to teacher educators in England but appeared to be regarded as radical by her audience. They included `learning days’ when tutors and `candidate teachers’ spent days in school together analysing and studying aspects of student learning. The terminology sometimes used in this session and elsewhere drew on medical education, with the concept and terminology of `Clinical Rounds’ being used to describe a problem solving based approach to teacher education in which teacher educators and `candidates’ share observations, either in the context of school visits or by means of accessing real or virtual classrooms through the use of technology. 

She was accompanied by Fabiola Bagula, Headteacher of Balboa Elementary School who noted the key features of effective partnerships which included:

· A formal agreement and governance structure

· That partnerships function best when all contribute to the agenda and all stand to benefit

· Partnerships persist when there is flexibility in ways to collaborate and responsiveness to change

It was noted that in the context of a course common to all teacher education programmes at the University that all candidate teachers were required to take a course in `The Public Purposes of Education in a Democracy’ which included a compulsory 10 hours of school based community service. This amount of input was in itself a great benefit to all schools in the partnership. In order to sustain and develop the project the partnership was actively seeking ways to strengthen links. It was a little surprising that a difficulty noted was that there was no role for HEI staff in the schools and no easy way for school teachers to contribute in the HEI. (I bit my tongue).  It was a matter of regret that there was no strand of education policy that made these approaches sustainable. 

Nancy Zimpher of New York State University discussed the report more broadly, noting that beginner teachers in the states often say that there is a disconnect between the lived experience of the classroom and what they were taught on programmes of teacher education. In doing so she underlined a view that we would be familiar with – that initial preparation is just that and needs to be developed in service. (The lack of any sustained focus on early and continuing professional development was notable throughout the conference). NCATE are gratified that Arne Duncan has endorsed the report and its recommendations. The report will be a focus for ongoing debate about the interface between initial teacher education and the teacher effectiveness debate as well as the strong focus from the Federal Government on accountability and standards more generally. 
4 
Wilbur J. Cohen Lecture - ESEA Reauthorization: An Update from Washington
Friday, February 25, 11:15 a.m. – 12:45 p.m.
The reauthorization of the Elementary and Secondary Education Act (ESEA) and Title II of the Higher Education Act (HEA) are well underway. While it is unclear what a final ESEA bill will look like, Congress and the Administration are considering a major overhaul of the law, particularly the teacher quality provisions within it. Panellists will discuss the implications for teacher quality in the various proposals from the Administration and Congress. 

Takeaway: Panellists will discuss the issues being debated in the Elementary and Secondary Education Act and Title II of the Higher Education Act reauthorization process and their implications for educator preparation.

Commentary: This was another packed session, with conference attendees keen to find out how current proposals from the Federal Government are likely to affect their practice. Michael Dannenberg, of the U.S. Department of Education was uncompromising in asserting that in reviewing teacher education programmes the policy is to `reward the good, improve the middle and to shape up – or shut down – the bad.’ He set out a suite of policies to make that a reality in which he included Presidential Teaching Fellows state grants, a Teacher Leader Pathways program and $4 million dollars of extra funding for Teach for America. He stated that there was a major need for better data on the performance of graduates from programs of teacher education and a need to upgrade teacher license and certification systems. He spoke of targeted aid for institutions serving minority communities and noted that while 38% of US school students have African / American or Latino backgrounds that only 14% of serving teachers do. He advocated teacher preparation rooted in clinical practice. He was keen to point out that the problem was not widespread but said it was a curiosity that of 1400 institutions in the US offering programs of teacher education that only 38 had been identified as low-performing. He cited Linda Darling-Hammond who is apparently on record as stating that 25% of programs are of high quality, 50% are acceptable and 25% `should go away’. (No clues were offered as to how these potential 350 programs should be identified or evaluated). 

Anne Bryant spoke on behalf of the National School Boards Association and drew applause from the audience for her assertion that No Child Left Behind should be `blown up’ as all it had achieved was to initiate a `frenzy of testing.’ The only positive outcome was that it had revealed the demographic inequalities within the system of public schooling. She advocated the rapid development of high quality reliable development of multiple measures of student achievement that would measure C21 skills including students’ ability to collaborate and to work together to achieve shared goals. She stated that while 5000 low performing schools `are killing us’ that the Charter Schools are not eh answer – of them 17% do better than public schools, 47% achieve the same and 36% underperform.  She endorsed strong initial teacher preparation and made a plea for local districts to collaborate more effectively with the University sector to ensure that teacher preparation was responsive to local need. 

Jack Jennings from the Center on Education Policy an independent body http://www.cep-dc.org/ suggested that the situation in Washington was made more challenging `as the conservative Republicans can’t control their new members – The Tea Party’. His simple plea was that `in bringing about change, don’t go beyond what we know’. He believed that the present debate on teacher effectiveness was too prescriptive but that some of the proposals for raising the bar on entry to teaching e.g. loan forgiveness for high calibre entrants were unproven. (I felt a sense of déjà vue all over again.) 

Barnett Berry of the Center for Teacher Quality http://www.teachingquality.org/ talked (briefly by this stage in the session) about his vision of teaching 2030. He noted that by that time 40% of students in US schools would be ELL (English Language Learners, the term equates with EAL). He made the point that what the most challenging schools need are teams of teachers who will work together for between 4- 7 years. This meant that grants to teachers to stay in such schools for up to 3 years were a mistake (possibly also a criticism of Teach for America). He advocated:

· making the link between education and social welfare totally transparent and that teachers should be trained to do that;

· that the system should only train the number of teachers needed [and thereby make it explicitly a program of preparation for professional practice rather than being a liberal arts degree] and;

· that teachers should be rewarded for helping their colleagues to get better [i.e. by being mentors or coaches in our terms].

Renee Moore, of Mississippi Delta Community College added the voice of teachers to the panel [having disarmingly offered faux gratitude for the 5 minutes that remained for her]. Her message was stark: 

· there must be a moratorium on the misuse of standards and distrust of teachers;

· there must be sustained focus on SEN in teacher preparation programs;

· there must be equitable school funding – if education is a civil right `then kids in `winning states’ are advantaged and poor children are short-changed;’

· there must be developed a `pedagogically and ethically sound’ definition of what it means to be an highly qualified and effective teacher;

· there must be genuine and consistent support for teacher education;

· there must be respect for the expertise of serving teachers. 
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NATIONAL COUNCIL ON TEACHER QUALITY Kate Walsh NCTQ and Bob Morse US News. Friday, February 25, 1:45 p.m. - 3.15pm.

Commentary: This session was introduced at a very late stage as a response to widespread concern across the sector about a proposal to rate / rank [the terminology slipped] all programs of initial teacher education. (I was intrigued as Kate Walsh had been in touch with me some months ago at the TDA, asking about the standards for QTS. In this course of this presentation it became clear that she had asked the wrong question as her focus is actually much closer to our ITT Requirements / SEDs and Ofsted inspection of ITE). 

Kate Walsh of NCTQ http://www.nctq.org presented to a polite but clearly hostile audience. She stated that she had moved her organisation from the right to the centre. However she stood by research which she carried out, which debunked the idea that certificated teachers were more effective than unqualified ones. Her thesis is that most teacher education makes scant difference to outcomes for children. She went on to say that Arne Duncan is quite right in his focus on the inadequacies of teacher education as `too many weak programs are feeding weak teachers into the system.’ The aim of NCTQ is to shine a light on the best and to support the administration in improving the mediocre and weeding out the weak. So far so familiar. The methodology however was revealed to be very different to the current model in England. The mission of `altering the market-place’ by driving candidates to the best Universities will be achieved by ranking them alongside leading law firms and business schools (see http://www.usnews.com). (At this point I realised that the TDA ITT Provider profiles may have been closer to her interest than the QTS standards). In the second half of 2012 all programs of teacher education will be listed on the site. The rankings will be drawn up on the basis of an analysis of how well the college meets a set of standards developed by NCTQ. These are entirely input standards and relate to the qualification of entrants as well as a number of measures such as the course hours / credit allocated to aspects such as maths. The standards that NCTQ have developed and the accompanying rubric can be accessed here; http://www.nctq.org/edschoolreports/national/standardsCompiled.jsp
It was impossible to see how the standards would be verified – the entire exercise is a paper one based on a submission by the college. Bob Morse, analyst at US News said that he would be quality assuring the data. There is no evaluation of clinical practice or of the outcome standards achieved by the `candidate teachers.’ Should any college fail to co-operate then the analysis would be performed by NCTQ based on `key available data’ located on websites etc. The college would be graded and their result published in the rankings with the statement that they had refused to submit data. 

There was a measured but angry response. Representatives of the sector made it clear that self-examination was crucial but that the validity and reliability of this exercise was hugely problematic. There was scepticism that public shaming would drive change in the way anticipated by the authors of the scheme. The point was made that this was a major bureaucratic exercise that would inhibit improvement as it would divert attention from important initiatives. (Have I heard that recently closer to home?) The point was made that Schools of Education are also consumers and that they would decide whether to engage. The quality of the exercise would inform that decision. One respondent made the point forcefully that teacher education in the US is highly scrutinised already and that the missing link was effective induction and CPD. That gap alone could account for the weakness identified by school leadership and others. There was some consensus around the proposition from NCTQ that the whole exercise `is intended to help the system produce the teachers that schools need’. Beyond that the participants in this lively session remained poles apart. 
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Implications of the Common Core Standards for Student Learning and Teacher Preparation
Friday, February 25, 3:45 p.m. – 5:15 p.m.
The Core Common Standards outline internationally benchmarked concepts and skills needed for success in the modern world. They reflect the need for students to acquire higher order thinking and communication skills in order to solve non-routine problems, produce research findings and develop solutions. This goal has profound implications for evaluating student learning and teacher effectiveness. Join a panel of experts to discuss the implications of the Common Core Standards, including student assessments, the new InTASC standards, and teacher preparation.

Takeaway: Join a panel of experts to discuss the implications of the Common Core Standards, including a new generation of student achievement assessments, the new InTASC standards, and the Teacher Performance Assessment for pre-service teachers.
Presenters: Susan Gendron, Smarter Balanced Assessment Consortium; Michael Cohen, Achieve Inc.; Mitchell Chester,Massachusetts Department of Education; Linda Darling-Hammond, Stanford University

Commentary: It was a disappointment that Linda Darling-Hammond did not appear at this session. Beyond that the presentation began with an account of the standards that said nothing about what they consisted of but majored in how teachers would assess them. This seemed an example of the `frenzy of testing’ unleashed by No Child Left Behind and referred to by previous speakers. There was a demand for better measures of conceptual understanding but overall the session was highly context specific and assessment driven and I left to sample .....
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Your Graduates are Great Educators, but Who Knows It? Evidence of Effectiveness
Friday, February 25, 3:45 p.m. - 5:15 p.m.
Preparing strong educators for the classroom is a feat in which most institutions of higher education succeed. Documenting the impact of their preparation programs, in a manner understandable and meaningful to the public, is not. In an enterprise where pathways to teaching - outside of higher education - multiply every year, it is critical that institutions develop clear statements on the impact of their programs. Learn how preparation programs have developed methods for measuring their impact on schools and student learning, and how they have used this information to communicate the value of their programs.

Takeaway: Learn how preparation programs measure their impact on schools and student learning, and use this information to communicate the value of their programs, in an increasingly competitive educator preparation marketplace.
Commentary: Steve Tozer, University of Illinois at Chicago had compared the perceptions of school leaders and found that traditional routes were regarded as being more effective teachers. His study has followed new teachers into their first year of teaching in 25 school districts. The quest is to identify which data are the most persuasive and useful – the assertion being that the messages for legislators at state and national level may differ from those that may resonate with parents. A focus of the research is now well teachers are prepared to work with ELL students. The quest for a more standardised employer satisfaction survey continues. There was some discussion of the impact of private sector provision, although it was unclear to me just what the issues were.
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Speaker Spotlight Session: Dr. Pedro Noguera

Saturday, February 26, 2011 — 9:15 - 10:20 a.m.
Pedro Noguera, one of the country's most important voices on education reform, diversity, and the achievement gap will present the keynote address at AACTE 63rd Annual Meeting & Exhibits 

Commentary: `It is my job to state the obvious – we have a problem – a major problem – and we are implicated in it.’ So begins Dr Noguera’s address and it is possible to view the whole online at: http://www.vimeo.com/20423201 [Note that the address begins some 10 minutes in and after some preliminaries]. You can also see the live twitter feeds posted during the talk at http://twitter.com/search?q=%23aacte2011
In his talk Dr Noguera succeeded in bringing together many of the themes of the conference in a forthright way. He began with a critique of the Obama administration and their espousal of many of the Bush reforms [much like New Labour in 1997]. He professed himself as a Democrat to be disappointed with policy to date. His attention turned to local policy and to the administrators of Universities who regard the Education Faculty as the `cash cow.’ He located the problem in inequalities and on a system that takes more account of test scores than on the conditions that impact on learning. He did not mention Teach for America directly but drew applause for the statement that teaching is not something to do for two years before you enter law school.  His audience also approved the statement that assessing teachers by the use of test scores is a policy gimmick that represents the `greatest distortion of the use of testing that this country has ever seen’. He referred to the gaps in provision and the schools in affluent areas where broader opportunities exist and condemned a system where `everything has been stripped out,’ for those who already have the least. 

But he then turned his attention to his audience of teacher educators –who were by now totally on board – and stated bluntly that `if we can’t do what we ask them to do then we shouldn’t be doing the job.’ He said that there was another gap to be closed – between teacher preparation and the classroom and that it was crucial that teacher education should address the context in which children learn and live. He too made reference to `teaching rounds’ on the medical model. He referred to AERA and told his audience that he believed that too much educational research was aimed at the peer audience rather than being designed to bring about change in schools and to assist teachers. His rather downbeat summary – which nonetheless brought his audience to its feet -  was that `if we are involved in a system that is failing and do nothing then we are implicit in that failure.’ [This summary strips out the illustrative material and does not reflect how engaging a communicator Dr Noguera is – the video is worth watching for that reason]. 
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Preparing Millennial Educator Candidates
Saturday, February 26, 10:30 a.m. – 12:00 p.m.
Teacher candidates of the Millennial generation are poised to enter a world where opportunities to learn and collaborate are always at hand – literally, thanks to mobile technology – and virtual education is on the rise. Learn how to harness technology to engage and prepare today's candidates for job markets and learning environments that are vastly different from that of the last century.

Takeaway: Learn how to harness technology to engage and prepare today's teacher candidates for job markets and learning environments that are vastly different from that of the last century.

Commentary: This session did not live up to its billing. In her presentation Colleen Kennedy of the University of South Florida talked about the impact of technology, the pace of change and the emergence of new applications. She pointed out that surprisingly US students score low on C21 skills in terms of international comparisons. She said that technology had the power to engage learners in constructivist and collaborative modes of learning and described how USF uses twitter and iTunes (see iTunes.usf.edu) to support learning in and beyond the campus.  Richard Sterling, of the National Writing Project said that his research led him to believe that a learning revolution was possible which would require us to rethink how people learn / what people learn and what and where people learn. 
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Building a Partnership: Teacher Education and Teach for America

Saturday, February 26, 1:30 p.m. – 2:45 p.m.
Commentary: In this final session of the conference the presenters from Lipscomb University in Nashville talked about their work with Teach for America. The workshop group was small – around 15 attendees – and included some hostile to the program and others about to become involved. The university is in the second year of the program and colleagues were highly positive not just about TFA as a program but about its impact on other programs of teacher preparation. Obviously there were some strong overlaps with the UK experience but also some major differences. The features of TFA they noted especially were:

· The way in which TFA candidates become adept at tracking pupil progress using data;

· The excellence of the TFA training program;

· The standard of the candidates both academically and in their inter-personal skills;

· The fact that they had a strong sense of corps identity;

· The fact that they had a common vocabulary and set of concepts about issues they encountered in the classroom;

· The fact that TFA saw themselves as being leaders in education;

· The fact that they were `policy savvy’ and were strong advocates for change in the system.
The presenters faced some lively questioning, especially as we still had Pedro Noguera’s words in mind. However Lipscomb colleagues were adamant that involvement in the TFA partnership had been a wholly positive experience. 

Selection of paper/workshop sessions

Washington Update
About 40 attendees at a session to hear about AACTE’s current and continuing engagement with federal government.  An AACTE colleague reported on the latest news about education legislation and other developments with regard to federal education policy.
AACTE's political interface is thriving and active.  Current issues include major concerns about the reauthorisation of the Elementary and Secondary Schools Act and the intrusion of other providers of teacher education than HEIs.  Teacher Education in the USA is subject to familiar criticisms including the overloading of its curriculum with impractical theory and the disappointing distance between HEIs and schools.
Issues raised from the floor included the difficulty of establishing partnership work with schools.  One delegate from Texas explained how difficult it was to have student teachers  working always '... as guests...' in schools.
An impressive feature of the session was the manner in which colleagues appreciated the value of lobbying politicians and seeking to make their views heard throughout their communities.

At a smaller session on lobbying at state level, AACTE state chapters reported on how they identified and approached key decision takers in the state government and held state ‘days on the hill’ events, where the key thrust of their approach was to offer constructive solutions and on no account engage in whining. Use was made of alumni from AACTE institutions although, in answer to a question, they did not seem to have asked school principals to support their cause. 
A Mirror on the Deanship: Early Lessons and Surprises
Kim Metcalf, University of West Georgia
Mark Goor, University of La Verne
This session used the experiences of two new deans of education as the basis for a conversation about the unique and unpredictable work of the Dean or Dean equivalent.  While there is a greater variety of institutions in the USA, from private and public colleges and universities to mono-technic and liberal arts institutions often of a religious flavour, there was much of common interest.  Discussion revolved around staffing and personnel issues, management styles, the importance of the budget and the varying amounts of control different colleagues had over their budgets.
Such a session might be worth repeating at the UCET annual conference.  Those attending included recently appointed deans and aspiring deans and the session was well received for the insights and encouragement it offered to such colleagues.
Mary Clevenger-Bright, University of Washington, Seattle
Diana Turk, New York University
Amy Ryan, Boston College
We heard from Washington State University about their support for their induction support programme. This helps them keep in touch with schools, evaluate the quality of their training programmes and support accredited CPD at master's level for early career teachers.
Three strands:
~ Reconnect and Recharge Seminars (3 credits) - critical friends' groups.
~ Capstone Project (3 credits) - a bridge between qualifying and moving on. Three professional tasks undertaken.
~ Programme feedback loop - candidates highlight concerns and practices in school which they had not been prepared for and Faculty tries to adapt programme.  Issues of diversity are huge for new teachers. No credit attached.
Boston College
An initiative supported by a funded project to support alumni.  Big 
'evidence team' created to develop a conceptual framework for the project. 
Evidence revealed qualitative data showing teachers' interests in practical classroom strategies and craft of classroom material.  Useful for Faculty in planning preparation programme. (This seems so naively obvious, what were they doing beforehand?)
New York University
Responded to evidence of need for support following graduation.  They uncovered significant evidence to demonstrate the absence of support for their graduates in their early careers and this was measured by a high attrition rate from New York public schools.
So the Faculty worked out an induction programme which they funded by grant applications and by collaboration with NYU school boards.  They provided workshops offering support - tips for teachers sort of support which the teachers appreciated as vital.  Topics included behaviour management, assessment, differentiation, dealing with parents etc.
In general the HEIs are working with a big number of School Boards and it's less straightforward to create a coherent package of support, compared to the opportunities in the UK.
The high attrition rates discussed and the comparatively low employment rates contrast sharply with UK and TDA practices.
Teacher Preparation - a new course at the University of West Virginia
An account of the content and nature of a revalidated course of UG ITE.
Curriculum: conventional.  
* Curriculum area training
* Teacher as researcher
* Clinical experience
Clinical experience
They have introduced novel (for them) experiences including group placements, virtual placements, an international experience, an urban experience, a rural experience , clinician's rounds'.
The seminar provided a clear and well expressed account of how the programme was designed and introduced.
Notable points: 
* high quality applicants;
* a four year programme accelerated into three years through use of summer time placements and programme;
* candidates not good email users, they communicate on Twitter and Facebook and suchlike;
* comparatively little use of school partners involved in design of programme;
* use of avatars in Second Life to create a virtual classroom with 5 avatar pupils who behave, respond and interact in real time.  This looks like an interesting way to get students practising being a teacher in a safe environment.
http:// hre.wvu.edu
http:// baelementaryed.wvu.edu/
Jacquie Nunn & Roger Woods
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