REVIEW OF INDUCTION                                                                       Item 15.1) 
Response from UCET

1. It is widely recognised that the professional education and formation of teachers should be a seamless process extending, without loss of educational momentum, from initial teacher education, through induction, towards continuing professional development that lasts throughout a full career. If there is a weakness in our existing arrangements it is that professional formation is disjointed: three phases of a teacher’s development are each acknowledged, commonly known as ITE, EPD and PPD, but there are insufficient means of reinforcing the links between these phases and of forging a coherent and progressive process of professional learning.

2. There is clear evidence that existing programmes of ITE provide a strong foundation for subsequent professional development and learning. These programmes are quality-assured to the highest standards and the evidence is overwhelming that they are of strong relevance and of high quality, and that they provide a sound professional preparation for teaching, even although the PGCE lasts only nine months. NQT’s are entitled to a structured EPD or induction, which builds on the skills and understandings developed during ITE, and which allows time for mentoring and coaching, as well as for further study. However, in the absence of mechanisms for ensuring that the experience of induction is comparable across the country or between schools, it is not surprising that clear links between ITE and induction are not fully established. 

3. The discontinuity that exists between ITE and EPD is accentuated once the period of induction is completed. Beyond that phase there is simply no national system for PPD, and whether or not teachers embark on further professional learning that extends professional understanding and skill beyond EPD depends on the personal commitment of the teacher or the policy of employers. Such variation in provision is unacceptable.
4. That is all the more disappointing because there are available programmes of continuing professional learning which have been recognised as having a powerful contribution to make to the professional performance of teachers. We refer here to the numerous master’s programmes made available by universities across the country. OFSTED and other evaluations demonstrate that such programmes confer numerous benefits: they exert a positive impact on the retention of teachers, on their commitment, and their self-confidence; they lead to improvements in pupils’ learning; they encourage teachers to interrogate their own practices and those of others; they induce the disposition to innovate; they provide teachers with the skills to evaluate the impact on classroom performance of different teaching strategies; they sustain a professional community that is committed to improved practice; they develop teachers’ problem-solving and research skills; and they promote partnership and collaboration in multi-professional settings.

5. One independent evaluation summarized the impact of master’s level PPD by claiming that there was “substantive evidence of how pupils’ learning environment had been improved through changes in the working practices of their teachers”. 

6. It cannot be emphasised too strongly that these programmes, as well as achieving the necessary university standards of rigour, have a strong professional orientation. Master’s-level study is not a mere intellectual embellishment. It bears directly on teachers’ classroom decision-making, on their engagement with learners, on their relationship with colleagues, and on their contribution to the educational effectiveness of the schools in which they work.  Such programmes nurture teachers’ capacity to evaluate their work more rigorously, to adjudicate between alternative lines of professional action, to create and sustain a climate that is conducive to learning, and to use theoretical frameworks and research findings to undertake more sophisticated appraisals of their pupils’ needs and how these can be met.  It is that very blend of rigour and relevance that master’s-level study provides and which UCET maintains is essential to the enhancement of the quality of the educational experience provided by schools.

7. Such evidence draws attention to an important principle that has been reinforced by practice in high –performing educational systems: the key to enhanced achievement by pupils is the provision of adequate and continuing support for teachers. In UCET’s view, there is a clear case for a national scheme of professional development for teachers  that lays the foundations for a master’s level teaching profession. Already, most programmes of ITE carry master’s level credit. It surely makes sense to build on that base by enabling teachers to structure their professional development through the accumulation of master’s credits that enhance professional expertise and resourcefulness.

8. That approach to the professional enhancement of teachers through progressive master’s level study, beginning at the ITE stage, requires strong partnership between employing authorities and universities. Already that partnership is in evidence at the ITE stage. Unfortunately, it is not sustained beyond that stage and that is one of the main reasons for the discontinuity in teachers’ professional development to which we have drawn attention. We urge that the successful partnership between schools and universities that characterises ITE should be a feature also of induction and PPD, as has recently been recommended by the Donaldson Review of teacher education in Scotland. In England, we need to secure the closer involvement of universities in induction and PPD, working in close partnership with schools and teachers’ employers to make the professional formation and development of teachers the seamless process of professional enhancement it needs to be if we are to secure a teaching profession that is as strong as the best.
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