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1. INTRODUCTION 

This report summarises findings and reflections from my 10 day research visit to the University of Tampere, Teacher Training School (TTS) in Hameenlinna, Finland during May 2010. The visits were made possible by the award of an annual travel scholarship from the Universities Council for the Education of Teachers (UCET). Through involvement with the United Kingdom Literacy Association I was able to secure a contact with a Finnish colleague involved in the Finnish Reading   Association FinRa who enabled me with develop links with the University of Tampere Teacher Training School in Hameenlinna. 
During my 10 days I had the opportunity to spend time at the Teacher Training School working alongside teacher trainers, trainees, pupils and parents. In addition I was able to visit staff and pupils at Nuommi Primary School in Hameenlinna. 
The purpose of this report was to research, develop and explore the extent to which Finnish education models are influenced by societal and cultural principles and values and how and by whom such Initial Teacher Education is planned delivered and monitored.
2. BACKGROUND 
I took up the post of Senior Lecturer at the University of Worcester in January 2009. My Primary role is as Primary Post Graduate Certificate in Education Course leader teaching on our Pedagogy and Management (PAM) and Maths modules. I also teach on undergraduate Maths and Research methods. The University of Worcester is committed to research informed practice, its Strategic plan 2007-2012 states one of its key ambitions is to - 
Promote first class scholarship, research and knowledge transfer, the great proportion of which will be applied and practical in character (p.5)
This report will enable me as a new teacher Educator to consider what impact /implications outcomes from this small scale study may have on future Initial Teacher Education provision at the University of Worcester and beyond. 
Prior to joining the University of Worcester I spent 25 years working in the Primary sector including eight years as a Headteacher. During this time I developed a particular research interest in issues around societal values and principles within Education and the impact of leadership and management in shaping school culture and ethos to ensure equality of access for all. 
During research for my Masters’ dissertation during 2006-2007 - What are the challenges facing Primary School Headteachers in developing a curriculum for the 21st century? Headteacher colleagues identified too much governmental control and prescription as a key challenge. In response to this I, in part, looked to other countries where there appeared to be less central command and control and more local autonomy and self determination, one such country was Finland.  More recently there has been widespread debate about the qualification status of the teaching profession particularly in comparison with other countries.  Escalate (2009) refer to DCSF, 2007:4.24) that states that, 
‘to help fulfil our high ambitions for all children, and to boost the status of teaching still further, we now want it to become a masters-level profession’ 
As part of the Training and Development Agency’s planning for the introduction of a Masters in Teaching and Learning reference was made to Barber (2007) whose report on world class Education systems identified Finland as being one of the top ten most successful education systems. Identification was based on the Organisation for Economic and Co-operation and Development’s (OECD) Programme for International Student Assessment (PISA).All Finnish teachers gain a Master’s level qualification as part of their Initial Teacher Education. Furthermore UNICEF (2007) completed a study of the children’s emotional well-being in industrialised countries, again Finland being ranked very highly - fourth out of twenty one. The table is reproduced below- 
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Hargreaves (2007) also referred to the Education system in Finland and identified nine key features that define it.  
· Clear and inspiring societal vision
· Strong public investment
· High quality, high status teachers
· State steering (as opposed to state driving)
· Local curriculum development and capacity
· Trust, co-operation and responsibility
· Improvement through uplift 
· Leaders who teach
· No initiatives
In considering the above in light of criteria for the UCET travel Scholarship and my own research interests and background, I believed Finland to be an appropriate research destination. 

3. CONTEXT AND AIMS 
Finland is a Nordic country situated in the Fennoscandian region of Northern Europe. It is bordered by Sweden on the west, Norway on the north and Russia on the east, with Estonia lying to its south across the Gulf of Finland. It has two official languages Finnish and Swedish.  Broadly speaking Finnish History it can be divided into three chapters: the Swedish period prior to 1809, the Russian period from 1809 to 1917, and the independent period from 1917 to the present day. All these historical periods have shaped the culture and values of the Finnish people. Finland has experienced a long and turbulent history particularly with both Sweden and Russia. The period known as the Winter War in 1939 when Russia invaded Finland was a particularly difficult period in Finnish history, Finnish Historian Homilia (2009) recognises
 "The war effort showed proof of moral values that were, and still are, held in high regard, such as patriotism and working together for a greater cause." 
Its capital is Helsinki with a country wide population of about 5.5 million inhabitants [image: map_of_finland.jpg]

Prior to travelling to Finland I gathered as much research information as I could in an attempt to build a picture of Finnish history, culture, values, industry and education. 
As a keen traveller I had never visited any Nordic countries before and therefore my own knowledge and understanding was limited to some knowledge about the OECD and PISA studies and Finland’s very high rating and my own perceptions.  My particular aim in developing a clear understanding of the extent to which Finnish models of Initial Teacher Education are influenced by key societal principles and values was the driver behind my initial early preparations during January and February 2010. Throughout this preparation phase I was able to construct a picture of Finland, Finnish education and teacher training that would act as a scaffold for future questionnaire designs.  

Finland has the principle of democracy at the very heart of its constitution. The Ministry of Justice (1999) guides society and guarantees citizen’s rights to participate in decision making. It states 
The powers of the State in Finland are vested in the people, who are represented by the Parliament. Democracy entails the right of the individual to participate in and influence the development of society and his or her living conditions. (p.1)
Furthermore it states 
Everyone has the right to basic education free of charge. Provisions on the duty to receive education are laid down by an Act. The public authorities shall, as provided in more detail by an Act, guarantee for everyone equal opportunity to receive other educational services in accordance with their ability and special needs, as well as the opportunity to develop themselves without being prevented by economic hardship. The freedom of science, the arts and higher education is guaranteed. (p.3)
A clear picture was emerging of an egalitarian world class education system based on principles of equality and equity, where highly trained, well qualified teachers are valued and most importantly trusted to teach without the external constraints of politics, testing and inspection.  It also appeared that a high value is placed on arts and culture and the function of education as a social enabler.  The Guardian (2009)  quotes Timo Lankinen director general of the Finnish National Board of Education who recognises that the key driver in promoting innovation in Education is  trust in teachers adding -
We see that this creates a virtuous circle around teaching. It means that teachers are very active in the development of education. Nationally and locally we want to support them at every stage.  

Teaching in Finland is viewed as a highly regarded, sought after profession with only 1 in 10 applicants successful. It implements a rigorous screening process that ensures only those applicants who according to Barber (2007 p. 20) places a strong emphasis on the academic achievement of candidates their communication skills and motivation for teaching 

The Finnish Education System- an overview prior to research trip 
The vast majority of Finns attended publicly funded state schools. Due the overtly democratic nature of the Finnish constitution there are very few private schools in Finland, those that are private are mainly church affiliated or Steiner schools. The system is made up of a nine-year basic education (comprehensive school), preceded by one year of voluntary pre-primary education. The compulsory starting age is 7. Basic education follows from year 1- 10 (aged 7-16). For the first 6 years pupils are taught by generalists (Primary teachers) Years 7-9 tend to be taught by specialist teachers. Upper secondary education, comprising vocational and general education; and higher education is provided by universities and polytechnics. Adult education is available at all levels. All compulsory education is according to the Ministry of Education and Culture (no date) 
complemented by early childhood education and before- and after-school activities, form a coherent learning pathway that supports children's growth, development and well-being.
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Teacher Education in Finland – an overview prior to research visit 
In Finland all teacher training takes place at Universities and are known as Teacher Training Schools. There are thirteen in total across Finland; they all belong to faculties of Education of Finnish universities. The majority of teacher educators study at universities. Primary initial teacher education was transferred to universities in the 1970s and for kindergarten teachers, the 1990s. All kindergarten teachers are qualified teachers. Trainee teachers take a 180 credit Bachelor’s degree, followed by a 120 credit Masters degree. Altogether teacher training takes around five years. 

4. METHODOLOGY
After this initial preparation phase I began regular contact, via e-mail, with my link colleagues, Kirsii-Liisa Koskinen and Anne Jyrkiinen, at the teacher training school in Hameenlinna. Kirsii -Liisa and Anne are both class teachers at the school.  Kirsii has a particular interest in Special Needs and Anne in English. Both are active members of FinRa and had attended the 2009 UKLA conference at the University of Greenwich. Part of my initial application for the scholarship was to identify a methodology and for the purposes of this small scale case study I devised a semi structured questionnaire that would enable me to use a series of standardised questions linked to national values and principles to frame discussions with a range of different audiences.  In order to gain a broad and rich range of responses I requested meetings (if possible) with Headteachers, teacher trainers, trainees, teachers (including recently qualified), parent/carers and pupils. All correspondence was done through English as were all interviews, including those with pupils.  Throughout the course of my preparation and while conducting my research I ensured that the interests and concerns of those taking part, or those who could possibly be affected by the research were safeguarded. I requested information on child protection policies and protocols regarding working with children, safeguarding and parental permission, including the use of photographs and filming. At all times this code of conduct would refer the BERA (2004) ethical guidelines for Education research with regards to responsibilities to - participants, sponsors of research and the community of Educational researchers. 

Once the questionnaires were devised I forwarded them to Kirsii-Liisa so that colleagues being interviewed / participating in would have time to consider their responses well in advance of our meetings. 

Questionnaires / Discussion 
All teacher trainers and teachers were asked the same of key questions. Questions were developed to frame discussions. Some of the information I was able to gather during my preparation phase but it was interesting to hear first hand practitioner responses to the same questions. Questions for Headteachers, teacher trainers, teachers and trainees were framed around three main themes 
· National Finnish values and principles, international perceptions of the Finnish teachers and the Education system and UK systems 
· General questions about the Finnish Education systems including, school age/phases , National curriculum , inspection , assessment , SEN , parental involvement 
· Teacher training –  recruitment ,theoretical underpinning, length and format , assessment , specialist study and research 

Questions for parent/carers were framed around  
· National Finnish  values and aims, levels of parental/carer involvement , progress , school values and purpose , before and after school provision, governance 
Questions for children and young people were framed around 
· Enjoyment,  favourite subjects, a typical day, speaking English, homework , sports , relaxation, hobbies and knowledge of England and the UK
5. Initial Findings 
Throughout all the discussions and interviews I conducted I gathered such a rich depth and breadth of information, developed new insights and a profound respect for every individual and group I met. I expected that most of my research information would come from interviews and discussions but I also gained new insights and knowledge into Finnish culture and values during activities planned by staff, cultural visits and through incidental meetings and conversations during my stay.  The information gathered extends far beyond the remit of this small scale research project but to inform and address the aims of the study visit I found:
National societal aims and values 
Finland is a very proud and independent nation that values its national identify and seeks to live up to its principles of equality, fairness and respect for learning, the arts nature and the environment. Throughout discussions on this subject area, key words and phrases that were commonly used were democracy, a high value placed on education and life- long learning. All participants recognised the value of education and the societal view that education leads to opportunity and choice. In my meeting with parents /carers we discussed “what defines the Finns as a nation?” – Responses referred to the importance of independence and positive nationalism. One parent talked passionately about how the wars against Russia, and their struggle with Sweden, have been key in strengthening the Finnish identify.  He referred to a famous Finnish quote who he attributed to AI Radisson “Swedes we are not, Russians we will not become, so let us be Finns”. Finns see themselves as resourceful, hardworking and socially aspirations. All participants felt very strongly that education should be free and that, as a result of its democratic and egalitarian nature all students are equal and learn alongside each other regardless of social standing .Parent/ carers also felt confident that all pupils with additional needs were well catered for and that the school’s inclusive approach removed barriers to learning and achievement.  Without exception all participants refers to the country’s difficult political and historical past and its impact on shaping the nation’s psyche. Equality and opportunity for all, a strong work ethic and a lack of importance attached to monetary and materialism was all characteristic.

EDUCATION IN SCHOOLS
Compulsory schooling lasts for 9 years and is comprehensive in nature and is known as basic education. From discussions with Headteachers, teachers, teacher trainers and trainees I gained an in depth understanding of how an agreed National Core curriculum can enable schools to determine their own local curriculum and reflect key national aims and values. The Ministry of Education (2004) core curriculum states its underlying values as relating to 
...human rights, equality democracy, natural diversity, preservation of environmental viability and the endorsement of multiculturalism... including a sense of community, respect for the rights and freedom of the individual ... and Finnish culture (p10) 
It also refers to many of the values and principles identifies through participant discussions including life -long learning, self esteem and self worth. What I found very interesting is the importance placed on
 “creating a new culture, re vitalise ways of thinking and acting and develop the pupils ability to evaluate critically” (p.12).
 From my discussions I developed not just a real sense of pride and achievement but also a sense of looking forward. Finland has managed to re invent itself through its ability to emerge from its agricultural past to become a world leader in technology through, reflected through the History and innovation associated with Nokia. 
All Finnish schools ,including Teacher Training Schools,  follow the aims, values and curriculum content of the National core curriculum, but according to Hameenlinna’s Headteacher Vesa Toivonen any school can adapt it to suit their own local needs and, as a result, the curriculum is de centralised. The core curriculum is seen as a framework on which the local curriculum can be formulated. Schools are organised locally into Municipalities, although this does not include Teacher training Schools that are completely autonomous and run by the Universities, in Hameenlinna’s case the University of Tampere. It is the responsibility of the local Municipality to design a local curriculum that ensures collaboration among teachers and significantly those agencies, including parents/carers, involved in social and welfare services. Pupil welfare is embedded in the Core curriculum (2004p.22) states
Schools should create a healthy, safe learning and school environment... protect mental health, prevent social exclusion ... operate a culture of care, concern and positive interaction. 
A range of subjects are taught  including traditional primary school subjects these are -  mother tongue and literature, the second national language,
foreign languages, environmental studies, health education, religious education or
ethics, history, social studies, mathematics, physics, chemistry, biology, geography, 
physical education, music, art, crafts, and home economics. Unlike the UK national curriculum there is very little focus on subject content. The curriculum refers to subject segment that contain “good” performance descriptors to enable teachers to support assessment for learning. In the first few years principles of early childhood remains strong with learners taught by generalist teachers. As they move the later years the focus shifts to developing the capabilities and competences necessary for future learning and subsequent work.  However, the main focus of the national curriculum is to identify principles and practices. In discussion with teachers and through my own observations in class, a great deal of important is placed on the “conception” of learning where learners progress through subject segments based on a personalised approach not by a syllabus approach. Over time according to a teaching colleague, learners build an understanding of how to learn as an individual but also to understand that learning is a communal and social process that builds a repertoire of knowledge and skills

The core curriculum sets out very clearly the learner’s rights to a free and fair system of education with very detailed and specific guidance on the Early intervention for pupils with Special Education Needs and for those learners who are from a Sami, Romany or Immigrant background or who may need sign language. 
During all discussions with teachers there was a clear and shared belief that teachers are trusted, to make professional judgements about teaching and learning. All staff demonstrated an intrinsic interest in learning that all they believe all teachers share. They believe that deep and sustained learning can take place over time because they, according to one teacher 
“we are  not  governed by results and are free to develop own curricula – the Board of Education might send out random sampling but this is to help support teachers as part of self evaluation – not to test schools – assessment are for teachers to know if they are helping pupils achieve national learning goals”
All agreed that there was now much less political intervention in schools and discussed changes of government and how that can affect policy and provision. 
However it would appear that there is a much less formal relationship and much more positive feeling towards the Ministry of Education.  Some participants had been involved in exchange visits to the UK and had visited a UK Primary school.  Overwhelmingly the perceptions were that we were subject to very tight testing and inspection regimes, that a lot of teachers were very stressed and that we did not have a work life balance. Interestingly there was little understanding of how teachers were trained, many were surprised that it was possible to train in one year via a post graduate route. 
All staff recognised that their system was viewed as one of the best, many referring to OECD and PISA. In trying to articulate, key themes were high quality, well qualified teachers, inclusive practices where societal values such as equality, democracy and being the best are driving forces. 

Teacher Training Schools and Initial teacher Education - Hameennlinna Normaalikoulu http://www.uta.fi/hnk/english/index.htm
University Teacher training schools are responsible for the training of all Finnish teachers. Vesa, the Headteacher at Hameenlinna teacher training school, about 60 kilometres from the University of Tampere is responsible for overseeing the entire teacher training process in the school, supported by academic staff in the University Section of the School, whose campus is on the school site. Teacher Training Schools also receive government funding but all funding is allocated to the University in Tampere and in turn given to the Headteacher to manage the training. To carry out its teacher training roles and responsibilities, the teacher training school receives additional funding; altogether the budget per year is approximately 3 million euros.
Teachers at Hameenlinna are also teacher trainees, trainees spend nearly all of their practical time learning and teaching alongside teacher training colleagues. The model is very different to our UK undergraduate and postgraduate model. In discussion with trainees Teacher training lasts five years. When asked about key societal values and impact on their course they all felt that there was no specific, overt reference to underlying aims values, but that these were implicit in the way in which they trained and through the way in they were recruited. There was a very strong sense of teaching being “in the blood”; that because recruitment was so rigorous that only the very best and most suitable applicants got a place on the course. All felt very strongly a sense of moral purpose and responsibility about their impact as teachers on the lives of the pupils they would teach in the future. There was a palpable sense of pride in being selected for teacher training and having the opportunity to share their expertise and shape future generations of Finnish learners. All emphasised the importance of academic research to support their “pedagogical studies”. Being attached to a teacher training school meant that their learning was  constantly being evolved and developed alongside teacher training colleagues , it was viewed very much as a coaching and mentoring model that enabled them to consider the best methods to promote deep and sustained teaching and learning.
It was interesting to find out that there are no national standards similar to our TDA standards, nor is there any formal induction period for NQTs, all monitoring and evaluation of trainees is developed at a very informal local level. Trainees felt that having some form of structured framework would actually support them better. Although they said they would not want all the paperwork demands that our system requires, they did say that they would like more guidance on how well they are doing as developing teachers.  

6. Conclusion 

As a result of the opportunity I was given through the award of the UCET Travel Scholarship I believe I have developed a clearer understanding of the extent to which Finnish models of Initial Teacher Education are influenced by key societal principles and values. Reading about successful Education systems and models is very interesting but having the opportunity to experience first hand, to work alongside colleagues and to engage in high level discussions adds a human and personal dimension that reading and research cannot give.  What is clear is that the systems speak for themselves. I have not discovered any magic  formulas, indeed I believe there are many elements within our teacher training and school systems that we have developed further than  our Finnish colleagues , for example for  models  Special Education Needs and developing technologies. I also believe that having frameworks and standards to work to, can enable trainees to have greater ownership of their own developing practice. Our models of ITE and school curricula are so bound by national standards, government directives and external performance indicators that it is difficult not to look at Finnish models and conclude that at all levels they are shaped and driven by societal aims and values. Much of what I learned and discovered reflect the nine key principles identified by Hargreaves. A (2007) and introduced at the beginning of the report. They are not always explicit but tend more to permeate through discussions, behaviours, attitudes and approaches. What is clear are the levels of autonomy that exist at all level based on professional trust an a genuine and shared belief in equity and equality of opportunity provided through a free public education system.  Society is valued, education is valued and most importantly teacher are valued. As Hargreaves.D (2007) states
Finland has defined and defended a particular value system that connects contemporary innovation and traditional creativity within a strong welfare state that structurally and culturally supports high economic competitiveness. In doing so, Finland reconciles the information economy and the welfare state and connects the country’s history within a delicate balance between change and stability and future destiny.
Throughout my visit I gathered much more data and experienced many opportunities to understand Finnish education and culture; these far exceeded the aims and objectives of this study. However, I have no doubt that the rich vein of information that I have built up will continue to support my future research activities in new and different ways.   We are currently experiencing at this time, a period of significant political change with a newly installed coalition government who has already looked to Sweden and Finland to inform policy in relation to develop ITE and curriculum models. I believe there is much we can learn from Finnish models however my concern remains that those features of the systems that appear to ensure its continuing success and which I have begun to explore through this report will not sit comfortably with those whose responsibility it is to decide policy. 

7. Next Steps 
Throughout my visit I felt privileged to have the opportunity to meet with and speak to so many colleagues. I gained so much more than just research data to support my small scale study. I hope that much of the information and data gained will now act as a catalyst for future, continued research:  in the short term I plan:- 
· To present findings at the UCET national conference in November 
· To continue to extend links with colleagues from Hameenlinna , initially to write a joint paper based on key study outcomes , to be published in FinRa 
· To consider the wider implications of the research findings at Course, University, National and International levels and to seek further opportunities to engage with new audiences through conference presentations, book and journal publications. 
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 As a New teacher Educator I have been able to build on earlier research to establish a research profile within the community. It has been an important first step and one I would strongly recommend that other new teacher educators take by applying for this outstanding research opportunity. 
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