—

The implications of OFSTED’s focus on
curriculum breadth in schools for ITE

WARWICK

o

L\
=
e

UCET Primary Symposium

Prof Des Hewitt

University of Warwick


mailto:d.m.Hewitt@warwick.ac.uk

“A model of Teacher Education .
through collaboration and EDUCATION
partnership based on the
principle of mutuality”

Schools and Universities
SCHOOL LEAR N E R PROFESSIONAL

IMPROVEMENT OUTCOM ES DEVELOPMENT
Pupils and

Teachers

RESEARCH AND
DEVELOPMENT

w
WARWICK



w

Research in Teacher Education through:  warwick

A Warwick Schools Research Partnership;

 Knowledge-exchange: developing an evidence-
based approach to teaching;

e Research into teacher education models of PGCE
delivery: how to develop School Direct hubs;

* Researching teaching — Teaching research:
subject excellence in maths, English, science and
SEND etc.
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NQTs and early career teachers

» Transition from trainee to qualified teacher;

» Variation in Teacher Training: 75% of all
teacher training in school;

» Meeting a school’s ‘Teacher Standards’,
meeting the ‘Teacher Standards’;

» Greater expectations of a qualified teacher:
— Accountability;
— Assessment literacy... etc

» Teacher retention
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OFSTED Draft Inspection 2019

The proposed ‘quality of education’ judgement
therefore brings together the essential ingredients
of education: the curriculum; the teaching, and the
assessment that provides the feedback loop; and
the resulting outcomes.

This judgement is intended to restore curriculum —
largely ‘missing in action” from inspection for more
than a decade — to its proper place, as an important
component of the quality of education.
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In restoring the curriculum to its proper place, we have
done much work to make sure we pitch our criteria at
the right level.

Too weak, and a poor curriculum that leads to little
learning, and to the most disadvantaged making the
least progress, would go unscrutinised.

Too strong, and the diversity and innovation that are
an important aspect of our education system would be

hindered.

The criteria draw on the academic evidence that exists
around curriculum quality, and do not extend beyond
what we have found that evidence justifies.
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OFSTED: HMCI on Curriculum research
in school

» First, the primary curriculum is narrowing in some schools as a
conseqguence of too great a focus on preparing for key stage 2
tests.

» Second, leaders have often misunderstood the purpose of key
stage 3 and the new GCSE assessment criteria.

» And third, the intended curriculum for lower-attaining pupils in
some secondary schools was often associated with the
gualifications that count in league tables but not with other
knowledge they should be acquiring
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https://www.gov.uk/government/speeches/hmci-commentary-curriculum-and-the-new-education-inspection-framework

Ofsted research on lesson observation models:

Inspecting the quality of ITE partnerships:

HMCI’'s commentary on the curriculum and the new
Education Inspection Framework:



https://www.gov.uk/government/publications/ofsted-research-on-lesson-observation-models
https://www.slideshare.net/Ofstednews/inspecting-the-quality-of-initial-teacher-education-partnerships
https://www.gov.uk/government/speeches/hmci-commentary-curriculum-and-the-new-education-inspection-framework
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How are we doing? over A

2 O O Wa rWiCk TEACL —El-r:-:(‘ ‘.‘:'I:‘.r.
o @ 9 80/ teachers employed in

_ O local schools from
said staff are good 16/17
at explaining 9 5%

things* of our 16/17

trainees received Staff are _
“Outstanding” or enthusiastic about wha

“Good” they are teaching?
5 9 5 schools 9 6 /() felt

in partnership with encouraged to ask
Warwick questions or make
contributions in
taught sessions?

(96%)
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PGCE Primary Curriculum Planning for 2020-21

Draft Ideas

Iniversity-based teaching/ training

School placement 1

PS5 Spine
Schoal-based teaching/ training

Schoaol placement 2

POST-GRADUATE CERTIFICATE IN EDUCATION (0-7) AND (5-11) CORE

Professional studies (L7 30 cr): Lecture + seminar (30 hours) NB Common Lead for Core and SD
Subject studies (L7 30 cr): workshops + e-learning (En 25, Ma, 25, Sc 25, WC 30, BBC/CC 10) (115)
Professional Practice (L6 30 cr): Lecture (10) + personalised workshop / FTP (15) (25)

Total 170 hours + Personal tutorials

Timetabled Personal Tutorials: 2 hours per student

All other timetabled tutorials/ contact etc within above hours
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Primary Schoal Direct 0-7, 5-11
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POST-GRADUATE CERTIFICATE IN EDUCATION (0-7) AND (5-11) SD

Professional studies (L7 30 cr): Lecture + seminar (30 hours) NB Common Lead for Core and 5D
Subject studies (L7 30 cr): workshops + e-learning (En 16, Ma, 16, 5¢ 16, WC 16, BBC/CC 6) (70)
Professional Practice (L6 30 cr): Lecture (6) + personalised workshop / FTP (6) (12)

Total 112 hours + Personal tutorials

Timetabled Personal Tutorials: 2 hours per student

All other timetabled tutorials/ contact etc within above hours
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In the last three years we have been
challenged to articulate and evidence the
distinctiveness of Warwick trainee teachers.

Whilst we are incredibly proud of the
achievements of trainee teachers, and our
partner school, we felt that we should
challenge the current status quo to go beyond
compliance with national and local statute to
fully embrace the values and practices which
we characterize the Warwick Teacher.

V' We aspire to excellence in our provision.
Compliance in national and local statute are
essential, but this can also be achieved with a
clear commitment to knowing who we are,
what we value and how we work.

P s

We want to go beyond compliance.
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Social justice
Changing children’s lives
Inspiring others

Creativity

Experience fulfilment
Fun and creativity
Inclusion

Make a difference to all
children of different abilities

and backgrounds

The international dimension

Working in a diverse and rich

community

Opportunity to travel W
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Embedding the Warwick
Teacher Characteristics



Trainees and staff will focus on the
embedding of the Warwick Teacher
Characteristics in all elements of the
Warwick Teacher Education
curriculum in University and school:
including curriculum design, teaching
and assessment of student outcomes.

They will also form an important
starting point for staff and student
scholarship, School Research
networks and course evaluation.




Productive professional challenge

New learning

Existing learning

Uncertainty




Rose Primary
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Challenging students requires ()¢
excellent teacher knowledge ! !

Subject knowledge (knowing that and knowing how) is:

— Knowledge per se: how to construct a paragraph
— Pedagogical: how to develop a reading workshop

— Developmental: why do people on the autistic continuum learn to
read differently

— Emotional/ social and motivational: developing authentic
engagement with literature

— Ethical: making right choices in your teaching of English, sensitive
to the needs of the students

— Curricular: understanding the latest GCSE developments and what
is required in your subject to realise the potential of students
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Figure 4. Definition of Wellbeing
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Dodge, R., Daly, A.P., Huyton, J. and Sanders, L.D., 2012. The

challenge of defining wellbeing. International journal of
wellbeing, 2(3).
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Questions

» How different/ similar should core and SD be?
» How different/ similar should 3-7 and 5-11 be?
» Mapping of course aims/ LOs to modules

Note before implementation of new course:

» Need to map course/ modules against ITT
Content (Carter review)

» Need to check for compliance against ITT criteria
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